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ABSTRACT 

The goal of Project VAST (Virginia's Approach to 
Services for Transitioning) is to develop, implement, and evaluate a 
model at both state and local levels which ensures that students with 
disabilities who move through Virginia's public school programs and 
into the community will receive transitional '^rvices focusing on 
career preparation, employment, independence, and successful life 
adjustment through a formal organized c?.?e management system. The 
Project features: interagency planning for service delivery; 
establishment of a State Interagency Transition TasJc Force to develop 
a transition process that integrates and develops case management 
processes and procedures among service providers; development of a 
computerized transition resource information system and a 
computerized tracking and follow-up system; and involvement of 
consumers, their parents, employers, and human serN^ice professionals. 
Within each selected locality. Local Interagency Transition Teams 
(LITT) are developed to implement and administer the project. This 
implementation handbook provides a rationale for a transitional 
service delivery system, and procedures for LITT training, 
participant identification and selection, transition planning, and 
service implementation. Appendices include descriptions of 
participating agencies, descriptions of Virginia's major transitional 
initiatives, a Project VAST training package, project implementation 
forms, and a glossary of terms. (JDD) 
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IiiLtuducticn 

Since the early 1970 's significant state and Federal legislative 
initiatives have been established in an attenpt to change the manner in 
^*uc4i society views and serves persons with disabilities. Specifically, 
these changes have been initiated through enactment of P.L. 94-142, the 
BducaUon of All Handicapped Children Act of 1975; p.L. 93-112, the 
Pehabilitation Act of 1973; and P.L. 98-524, the Carl D. Perkins Vocational 
Education Act of 1984. -Diese Acts, together with st^jplemental state 
legislatioi, ensure the provision of interagency approaches to foster: (a) 
successful participaticrt of youth and young adults with disabilities in 
educational and vocational training programs and (b) provision of employment 
services to assist individuals with disabilities in acquiring employment, 
attaining ind^)endenoe and gaining access to the ccmraunity. 

Public law 98-199, the Education of the Handicc^jped Act Amendments of 
1983, Section 626 entitled, "Secondary Education and Transitional Services 
for Handicapped Youth" authorized the funding of grants to state education 
and other e^ropriate agencies to: 

1. Strengthen and coordinate education, training, and related services 
for handicapped youth to assist in the transitional process to 
postsecondary education, vocational training, ccaipetitive employment, 
cxjntinuing education, or adult services; and 

2. stimulate the inprovement and developraent of programs for secondary 
education." (Public Law 98-199 - Dec. 2, 1983). 

Public law 98-199, Section 626, defines projects for the development of 
transitional services for youth with disabilities to include demonsTzration 






models, daiographic studies, program evaluation, specially designed 
vocational programs, research and development, and the initiation of 
oocperative models between educaticneLL agencies and adult service agencies. 

Since the passage of P.L. 98-199 in 1983, a strong initiative has been 
developed across the Nation and in Virginia, inclixiing models focusing on 
specified disability grcwps, degrees of severity of disability, and specific 
service delivery plans. Ifeny of these programs have focused on cooperat:ion 
between secondary ^)ecial and vocatrional educat:ion and vocatu.anal 
r^xabilitatdve ser/ice agencies. 

Ttie Need for a Transitd.onal Service Delivery System 

De^ite the increased en^iiasis cai vocat:ional training and transit:ional 
services, the majority of youth with disabilitu.es continue to pass throu^ 
their fonna1:ive years without developing vocational, independent living and 
social interaction skills. Unfortunately these skills are essential to 
prepare them for a successful transition from school to the community and 
the work place. Yomg adults with disabilities face futures filled with 
uncertainty v4ien they leave the na1:ion's public schools. 

A survey of 1,000 Americans with disabilities conducted for the 
President's Committee on Errployment of the Bandicap^jed by Harris and 
Associates (1986) indicated that less than 25% of all working-aged 
individuals with disabilities in the U.S. are eaatployed full-time and an 
additional 10% are eoployed pert-time. The majority of those individuals, 
with disabilities v*io work, it was x>oted, are undereirployed or workii^ at or 
below minimum wage. Twenty percent of all adultis with disabilities have 
attended college as conpared to 33% of adults without disabilities. 
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These esti m ates are supported by two follaw-15) studies of youth and 
ycung adults with disabilities who had either ccnpleted or left the public 
scawols in the states of Vermont and Colorado. In the Vermont stud/ 55% of 
the 301 individuals with mild disabilities vdio cxatposed the interviewed 
sanple were estplpyed, hut only 37% of these individuals were enployed in 
full-time jobs (Hasazi, Gordon, and Roe, 1985). Similar results were 
reported in the Colorado follow-tp stud/ with 69% of the 234 re^xaidents 
with disabilities r^rtirg that they worked but only 32% reporting that 
they WDriffid in full-time jobs (Mithaug, Hbriuchi, and Fannii^, 1985). In 
both studies, significant numbers of the enplcyed grotp were in seasonal, 
part-time or intermittent jobs earning marginal wages with most individuals 
earning below minimum wage. 

A statistical portrait emerges in both these studies that d^icts a 
hic^ rate of unenployment and underenployment. Hiose individuals with 
disabilities vrtio do find work are involved in the secondary or marginal work 
force vfiTere wages, job status, job security, and benefits are traditionally 
low. In both studies, 64% of the respondents lived at heme with their 
parents— further suggesting a pattern of financial instability and family 
dependence, 

Additionad issues related to the frequency of agency oxitact after exit 
frcm secondary education emerged in both studies. In the Colorado Study, 
63% of the respondents indicated that they had never used the services of 
the vocational rehabilitation program and in the Vemcnt Study, 89% of the 
interviewed sample reported no use of vocational rehabilitation services. 
Instead of receiving assistance in jcto search or job placement activities 
from the schoolr, or other agencies such as vocational rehabilitation, 



students in both studies indicated that th^ found their jobs throu^ their 
personal, network (self, family, friends, and teachers). With 250,000 to 
300,000 students with disabilities leaving the nation's public sdiools 
annually, it is not surprisir^, based on these findings, that vocational 
rdiabilitation reported that it successfully closes only about 50,000 cases 
per year for individuals under 20 years of age (Tindall, Gugerty, and 
Dcw^ierty, 1983) . The results of these follcw-i?) studies stpport the need 
for public schools, vocational r*abilitation agaxiies and other adult 
service providers to engage in systanatic transition planning for students 
with disabilities before they leave the public schools- 

Mary facilities and services are available to young adults with 
disabilities but few are ever accessed due to a lack of knowledge arxi a lack 
of conraunication between school personnel and adult service providers- 
Programs vary, eligibility criteria vary, providers of service vary — all of 
which contributes to a system vAiich realizes its potential only by chance. 
In an atteaonpt to a d d r ess these problejns the federal government has 
undertaken new initiatives in this field throui^ the passage of Public Law 
98-199 and the articulation of public policy related to the e)$)enditures of 
these funds (Will, 1984) . 

Relevance and Broortance of the Project Within the OoroCTTwealth of Virginia 
Virginia has had mjor transitional service initiatives develop since 
the passage of P.L. 98-199 • Major initiatives incli^de^ but ar^ not limited 
to the following: 

1- lACX:: Ihe Interagency Coordinating Council on the Delivery of 
Related Services to Handicapped Children— Ages Birth Ihrou^ Twenty 
One 



2. Ihe State Systan of Si^jportive Bnplpyment 

3. RRTC: Ose Rehabilitation Research & Training Center at 
Virginia Ccrananwealth university has adndnistered two 
transitional service grants. Project TIE: Transition 
into Eltployment; and EEP: The Education to Enployment 
Project. 

4. Project PERT: The Postseoondary Bducatiotvl^rfiabilitation 
Transition for the Mildly Mentally Retarded and the Leamirg 
Disabled 

5. VITAL: Virginia's Integrated Transition i^roadi Through 
leadersh:^ 

6. Project PLACEMNT: I%u±nerships Lirfcing Agencies Concemed with 
ISiplqyinent and Maxiinizing Enployment Network in Tr^nsitionirg 
Youth and Young Adults with Disabilities 

Virginia has taken a leadership role within the Nation in the 
develcFraent of transitional services as a result of these initiatives. (For 
further descripti«Ts of these initiatives see /Appendix B) . 

An analysis of the education, training and enployment data for Virginia 
indicated that the Oonsnonwealth is faced with prcblans similar to those of 
the nation as a viiole. 

In Virginia during the 1986-87 school year there were 101,977 students 
(Virginia Department of Education, 1987) receiving special education, of 
which 22,833 were 15 years of age or older, m a report submitted by the 
Virginia Department of Education (1988) to the U. S. Department of Education 
and Rehabilitative Services (OSERS) 4,625 students aged 16-21 years and 
previously enrolled in special education programs were r^jorted exiting the 



educational syston during the 1986-87 school year (Table 1). Educators 
subjectively estimated that the anticipated total postsecondaiy ser/ices 
needed by all i^)ecial education stuc?ents exiting secondary education 
nuinbered 8,500. An estimated total of 7,851 of these services are typiccdly 
considered transitional services (i.e., services assisting youths with 
dis€UDilities to access employment, irKiependence and community 
participation) . Tbe information provided in Table 2 illustrates the cotplex 
array of transitionzLL services needed for youth with disabilities to 
progress into productive adult life. Ihese figures may be invalid due to 
the subjective nature of the reporting, but they do represent the types of 
transitional services needed. (For definitions of the services surveyed by 
OSERS see Appendix C) 
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Table l 



HaoUSlCDed children and Youth. 


ACFed 16-21. Ey-iHnrr ViTrr-inTate CiKl,'^ 


SCneOlS^ IXirina the Yeai; 1986-igR7 


uisoDxixty 


Ntmiber E)cited 




in 1986-87 




School Year 


Mentally RetartSed 


1,320 


Hard of Hearing 


40 


Deaf 


40 


SpeedVlanguage Unpaired 


105 



Visually Handicapped 
Seriously Bnotionally Disturbed 
Qrthopedically Inptdred 
Other Health Htpairecl 
Specific Learning Disabilities 
Moltihandicapped 
Total 



37 
527 

28 

19 
2,474 

35 
4,625 
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Table 2 

Anticipated Services tfeeded bv Handicapped Children and Youth. Acted 16 - 21 
Years and Exiting the Educational System in Virginia Purina the School Year 
19 86-1987 



Anticipated 
Services 


Estimatfid Tortel 
Services Needed 


CounselJjig and Guidance 


1.260 


Evalualiicn of VR Potential 




Ehvsical and Mental Restoraticsn 


195 


Vocational ^rainincr Services 


1 531 


Transitional Eoplpynent Services 


760 


Placeanent in Suitable EmDlovment 


1 335 


Post-Eitplqyinent Services 


547 


Transportation 


370 


Independent Living Services 


357 


Residential Services 


83 


Interpreter Services 


39 


Reader Services 


57 


Tedinological Aids 


117 


Other Services 


55 


Total 


7,851 



Note: These anticipated services were subjectively estiitated by public 
sdbool personnel. 
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status Study of Tcansitional Services for Disabled Ycuth in Vircrinia 

In 1987 the VITAL team and the lAOC cxmnissioned an exploratory stud/ 
(Boole, Oook & deEUr, 1987) of transitional services in Virginia. Forty- 
f cxir key opinion leaders from 15 state aigencies were interviewed regarding 
the scope of transitional services, transitional service needs, and service 
delivery and iizplenentation. Ite ]oey findings from tbB '^Status Stud/ of 
Transitional Services foi Disabled Youth in Virginia" are as follows: 

1. Transitional services are available, in sgdi& form, to all 
disability graups. Hbe lUEber and range of services tppeeor to be 
greater however, for disabled youtii categorized as enctionally 
disturbed, laild and moderately retarded, or mild and moderately 
learning disabled. This is largely because of the large nunbers of 
youth in these categories tiiat exit sdiool every year. 
Nevert he less, p rop o r t ionately fewer services appear to be available 
to otiier groi:;)s, especiBUy youUi with severe handicaps. 

2. An alarming nunfcer of handicE^:ped drop-outs and adjudicated youth 
leave school every year in need of transitional services, but 
probably few receive them. These students "disappear" and "fall 
through the cracks** of the service delivery sfystem, because there 
is no mechanism in place to follow vp artd to lihic them with service 
providers ed^ter they leave school. 

3. Disabled youth in rural areas apparently have a smaller array of 
transitional services available and greater difficulty getting 
access to them than their counterparts located in metropolitan 
areas. 
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4. !Il)e age at ;idiich transitional services start and finish for 
disabled ycuth varies frcm one locality to the next as well as 
between hunan service agencies. Though e^^propriate and necessary 
in scne instances, such variation my interfere vdth efforts to 
develop a ccoprdiensive transitional service plan for each disabled 
youth and to coordinate services in a timely manner. 

5. Vocational/en{>Icynent services such as vocational training, job 
placeooent, and sc^^ported work were identified most frequently as 
"inportant" services, but also among those services as 
"inadeqiate." Also viewed as inportant but inadequate direct 
services are coordination and case managenent services, and 
services that help a disabled person live as independently as 
possible in the connunity (e.g. , tranqxartation, mobility taaining, 
housing, daily living skills training, attaxaant care, recxeatiion, 
and leisure skills training) . 

6. Altiicugh more resources (financial and staff) and better 
coordination are needed to inprove t3iB quality and delivery of 
transitional services in Virginia, many other factors should not be 
overlocteed tiiat also seem to determine tba success of services. 
Such factors include, but are not 1 imi tPd to, ccmiunity awareness 
of txansiticnal issues, knowledge of available services, attitudes 
tcMard the disabled and their abilities, professional knowledge and 
&apertise, and ocmnitment to the provision of transitional 
services. 

7. Gocperative agreements and establishment of a lead agency in the 
provision of txansitionelL services are two mechanisms that seem to 
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iJ|MXMa tije ocxsrdination and delivery of transitional services in 
Virginia. Yet both are used only ^xjradically and incxnsistattly 
acaxos the state, in part because of funding constraints, 
bureaucratic inflexibility, "turf" protection, insufficient 
resources, and levels of ocnmitnent of professionals involved in 
transition planning and in service delivery. 

8. local education agencies appear to be the most appropriate agencies 
to assume lead re^jonsibility for referring disabled youth to, and 
initiaJly connecting thaa with, providers of transitional services. 
Similarly, the Department of RdiabiUtative Services is prciaably in 
13)e best strategic position to assume leadersbip in coordinating 
the development of tije long-range transitional plan and for making 
sure that each disabled youtii receives a continuum of services, as 
n eeded, eifter leaving school. 

9. Ejcfflplary prcgrams such as Project EEEO", Project VAST, and Project 
SHEER share ocmnon diaracteristics that point the way to reducing 
barriers to service delivery in Virginia. Especially inportant are 
ooanitment from leaders and staff, close interaction and rs^jport 
between persons and agencies involved in the planning and delivery 
of services, establi^iment of an intersigency system of 
coordination, and developnent of a w»-*wniai^ for daring client 
information and professional expertise between eigencies. (p. iv) 

gMTVey to Identify Vocational Education Programs and Services for; 
Har)dxcappf>d <apyton-g i n the Public Schools of Viminia 

A survey was conducted in 1987 by the State Special Education Advisory 
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Oonuittee (SSEAC) and the Virginia Oouncil on Vocational Education (VCVE) 
titled, "Survey to Identify Vocaticanal Education Programs and Services for 
B a n dice^l»d Studesits in the Public Schools of Virginia." The survey was 
designed to provide information about vocational program and service 
provision and unnet vocational preparation needs of students with 
disabilities. It was sent to scteol division 3:^)erintendaTts, ^)ecial 
education supervisors, vocational education administrators, and local 
sp ecia l e ducation and vocational education eKivisory grocps. Seventy-six 
percent (106) of Virginia's school districts re^xxided. 

Nearly every school division reporting indicated that rtiKfents with 
disa bilitie s were receiving career dsvelopooent, vocational trsdning and 
vocational assessment. Ifest school divisions reported that they utilized 
cxxperative services from vocational rdiabilitation. Four-out-of-five 
students wit^ disabilities were enrolled with nondisabled students. Iftmet 
needs were described as work related tranqxartation services, sipported work 
services, job maintenance and woric adjustmait. The lack of transitional 
services to assist students with disabilities to find eiplqyment was cited 
as one barrier to enplcymait. The SSEftC and VCVE made the following 
reooomendations to the Virginia Board of Education: 

1. Establish joint in-service tradning progr a m s for specicd and 
vocational education teachers, supervisors, and administrators to 
develop mutual understanding about students, p rogr ams , and services 
to esqand participation of the handioarped in vocational education 
and enhance the quality of services provided. 

2. Identify funds for truly innovative p rogr ams and projects to serve 
unmet- vocational needs of handicspped students. 

12 



Develop and provide sj?port for a plan to expand transitional 
services for handicapped studaits fran school to work. (p. 7) 
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Ptxy)ect Descritrtion 

Trarfiitioning youth with disabilities frm school to adult life 
recyiires that relevant cctmunity services be ocnbined to ^yip^yg individual 
needs in planning, case nanagemsnt, service provision and follow^n:^. 
Stuctents with disabilities in Virginia frequently exit tlje educaticnal 
^stan witi)cat developing the skills necessary to pursue postseoondary 
training and education, acc^nre eaployinent, attain independence or access 
connunity adult services. In rarty instances young acquits witii disabilities 
are denied full advantage of poe^tsecondary services due to the lack of a 
f oooal and organized case management system at either the state or local 
level. 

Project VAST is ctesigried to provide a process therein education, 
rehabilitation and otlitr adult service agencies cooperatively coordinate 
transitional planning and services for youth and young adults with 
disabilities and that these agencies collectively evaluate the effectiveness 
of this statewide service delivery system. 

Ibe goal of Project VAST is to deveLcp, isplement and evaluate a model 
at both state and local levels %iiich ensures that students with HigAHiii>foc5 
^te move throtirjh Virginia's pttdic scfaool prograaaB and into the ocmnmity 
will reoelve transitknal services focusing cn career preparaticn, 
enployment, indspenlenoe and sucoessfiil life ad}ustment through a formal 
organized case mnageoent systaiu 

Hbe innovative features of the project focus on: 

1. Interagency planning for service delivery related to transition 

services anmg nine a^ncies at state and local levels: 
- Ihe Divisions of Special Bducaticai, Vocational and Adult Educaticai 
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within the Virginia D^artinent of Education 

- Ihe Virginia Dspartaaenc of Rehabilitativs Services 

- Bie Virginia Depeatment of Mental Health, Mental Retardation 
and Substanoe Abuse Services 

HbB Virginia OooEunity college Systaoa 

The State Ocuncil of Hi^ier Education for Virginia 

- Ihe Governor's Etoplqynent and Training D^artment (**iich 
administers the Job Tredning Fsa±ne»diip Act) 

- Ihe Virginia Departnait for the Visually Handicapped 

- Ihe Virginia Department for the Deaf and Hard of Hearing 
Ihe Virginia Eoployinent Ccmnission 

Ihe estahlish m pnt of a State Interagency Transition Task Force 
(SUT) aaposed of state and local agency representatives. Ihe 
purpose of the SITT is to develop a transition process that 
integrates and develoE» case manageament processes and procedures 
among service providers. 

Ihe inplesnentation and evaluation of the transition planning 
process and service delivery procedures developed by the SITT at 
the local level in twelve pilot sites 

Die provision of transition planning and services using the 
cxxardinated interagency procedures developed by the SUT f or i?) to 
300 ycuth 3aid ycwng adults r^jresenting all categories of 
disabilities 

•Die developnait of a ccoputerized transition resource information 
system for the state vMch identifies services to meet the 
transitiai needs of students with disabilities 
Die develcpnent of a ccoiMterized tracking and follow-t?) system 
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^^ch will assist state agaicies to track individuals vath 
disabilities throu^ the state » s service delivery system and 
provide follow'^ inf onnatioR 

7. Die involvement of ccnsumers and their parents^ eaplcyers and human 
service professicnals in the development and inplementaticsi of a 
formal transition planning process 

8. Ihe ccraadtment by all cooperating agencies to the develcpoaent and 
ixoplementation of fomal interagency agreements vdiich def im agency 
roles^ service delivery coopcnents^ and fiDiding re^xnsibilities 
related to transition planning and case nanageosit services 

Die State mteraomcv Transition Ta sk Fort^ (Sim 

The snT includes state and local representatives from each of the 
agencies participating in the project. Ihe ndssion of the STET is to 
establi^ wa^ tear ycxsOi with disahilitim to move fccni scbool to 
ind^)endent and productive adult lives. The primary re^xansibilities of the 
task force are as follows: 

1. Develop intereig^icy transition planning and case management 
procedures 

2. Develop and refine the transition case management handbook 

3. Monitor local iitplementation activities 

4. Facilitate formal statewide interagency agreements relative to the 
transition process 

The Projec t Advisorv Ocaranittee 

The project advisory ccranittee is cctposed of mentoers frcm 
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subcxsnnitteflE of the Virginia Board for Rights of the Disabled, enplqyers, 
representatives of huaan service agencies, individuals with disabilities and 
lea der s of admcacy organizatiais. 

Ihree times eadi year the Osranittee examines issues related to Project 
^«ST. Die Advisory Ocranittee is involved in all adjects of the project 
including: 

1. Reviewing the interagency tra:isiticn procedures developed by the 
SlIT 

2. Revievdng project products such as the project handbook, training 
package, participant tracJcii^ system and resource infomation 
system 

3. Making reccnniendations related to the effectiveness of the 
interagency transition procedures and transition information system 
to the project staff, menbers c2 the SITT and state agency 
administrators 

The VAST R esource System 

Bie VAST Resource System, developed at both state and demonstraUon 
site levels, identifies resources relativ.3 to transitioning, agency 
eligibility requireraents, costs of services and availability of financial 
aid. Bie software system is designed for use on MSH30S microccBputer 
systems, by special educators, guidance personnel, rehabilitation personnel, 
consumers and parents. 

The VAST Traciking System 

Hie VAST Traciking System is an interagency client trackir^ software 
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systan vftiich assists direct servioe providers to (xccnanicate about Traiti.]al 
clients using microcxitputers ard teleocxoraunications. Project VAST is 
developing the system to demonstrate its usefulness and to collect project 
evaluation infontation* Ihe software systaa runs on MS-DOS ndcroocxiputers. 
Hbe VAST Tracking systen performs the following: 

1. Provides background informtiGn on participants 

2c Beoords transition progr a ms^ including agency service octnmitinents 

3. Tracks individuals' outccmes 

4» Baxards interagency case manageanent procedures 

5. Tracks service provision and costs of services 
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TtiB Pcpject VAST Model 
local Inberaaency Tr^ition iw nns (lJTrs\ 

Within each Of the localities selected for project participation, teams 
are developed ^Aiich serve to iaplement and administer the project locally. 
•Ihe LTIT serves as a local interagency council charged with developing and 
supervising interagency transitional service procedures at the local level. 
Eacli LETT is ocoprised of r^jresentatives of the agencies participating in 
the project and project staff manbers. All local teams are provided Ln- 
servioe training on interagency cooperaticn, team building, transitional 
service ccxcepts and the specific procedures of Project VAST. A formal 
assessment of young adult transition needs, agencies' resources ard barriers 
to effective case management is conducted in each LUT. 

Each LEFT has a chairperson, usually an education representative, ihe 
urr chair arranges meetings and files reports with the project office, ihe 
nrr meets at least twice a year to discuss wai-s to iirprove interagency 
coordination of services, and special partic:^)ant cases. 

Ihe UTT monitors and evaluates participants' progress within the 
danonstration site to ensure that the full range of services is provided to 
meet the needs of the participants. ite lht strucb^re ensures that 
postsecondary planning is a consideration during secondary school programs. 

Ihe Lnr is responsible for: 

1. Partic^)ant selection 

2. Reviewing information on new partic:^pants 

3. Candidate and parent orientation 

4. Client tracking 

5. Service coordination and iitplanentation 
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6. Msnitorijng the p rogress of participants 

7. Reporting and sharing information about the progress of 
participants within the LETT and with the project office 

8. Pollow-ip of project participants 

9. Identification of prcblans and best practices in 
interagmcY transitional service provision. 

The agencies participating in Project appoint at least one 

representative in each demonstration site to serve as a LTIT meoter. Each 
agency representative is provided with information on the purpose of the 
project, their re^)onsibilities as a team menber, the number of participants 
to be served, and the esq^ected duration of their involveaent with the 
project. LXTT r^)reseitatives are expected to have the 6}q)ertise and 
acvailability of time to participate in the project and the authority to 
CGomit their agencies' services and resources. 

Urr Training 

Project is responsible for coordinating and providing all LETT 

training. A training package is developed, utilized and revised as needed 
to provide consistent, quality training to all LETT meaobers. Ihe State 
Interagency Transition Task Force (SITT) and the Project VAST Advisory 
Odonittee are responsible for reviewing the training package and advising 
project staff on modifications in ti^ training material. LETT members are 
trai n ed in local or regional workshops that are i^xxisored with project 
funds. At least one local level representative from each agency is trained 
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in Projoct vast noctel. 

A ninisum of on»% represertative from i*e local :^)ecial education 
advisory board, vA» is aOso a parent of a child with Ji disability, is 
rwjiested to participate in the project workslicps, Ohe inclusicii of parents 
in the project-, training helps to ensure their involvanent xn the develcpnent 
of tte Project VISI oodel and builds parent-professional relationships. 
Dirsct sarvioe perscrtnel that mcf be involved with the project are invited 
to attend the in-aervioe training. U» Project vasT staff notifies LETT 
iwnbers of tte training event, schedule and location. 

Project VAST tradning indndes the following coB|Mnents: 

1. Heaa building activities and strategies for interagency 
coordination 

2. Presentations on each local participating agency's 
mission, services, resources, and procedures 

3. Assasanents of local reso trees related to interagency transitioning 

4. A prssentation on the need for transitional services 

5. Presentations on the interagency transitional pt xxdures developed 
by the sut. 

6. iresentations on the VAST TracJdng Systaa and the VAST 
Transition Resource Systeo. 

7. Develcpnent of Initial agreements regarding the provision 
of agency services, including assessanent services. 

8. DevBlopnent of the monitoring process and the reporting format to 
be used by the UTT 

9. Ohe use of case studies and role playing to explore the 
interagency processes of transition planning and service 
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inplaQentatlon. 

10. Forward planning of schedules for participant selection, 
oriencation meetings and saniannua?. LTIT meetings. 
B3Q±iciDant Identifica tion and Selection 

The fig)ftcial education representative on eadi LETT is re^xsnsible for 
OGopiling basic information on 20 candidates for project participation 
according to the following criteria: 

1. Participants are one to three years fnaa hi^ school occpletion. 

2. Ages range from 15 to 21 years of age. 

3* Functioning abilities are representative of all levels of severity 

of disability. 
4* At least one drop-out is included. 

5. Priority is given to candidates v4io are not presently served by 
other transition projects or programs. 

6. Includes at least one student with a disability who is not enrolled 
in special education programs. 

7. Equal r^)resOTtation frcm all disability groips (i.e. mental 
retardation, hearing iiqpairments, speech inpairments, visual 
impairments , aonationeLL disabilities , orthopedic inpsdrments , 
^^ecific learning disabilities, multiple disabilities, and deaf- 
blindness) and other health impaired 

8. Equal representation according to sex, race and socioecxsncmic 
backgrxxmd 

9. At least one candidate will be selected for utilization of each 
participating agencies services. 
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OSie q yrr{.a l education director is re^xxjsible for suhnitting the basiu 
infanation abait the candidates to the LETT. ihe LTET reviews the 
candidates that have been identified for the project and selects 15 
participants and five ranked alternates (following the identification 
guidelines) to enroll in the project each year. 

Ihe LETT, yOien ixtentifying parti c i p ants for the project is usually 
<' "T ':«ed of at least the following meniDers: 

1. i^)ecial education representcitives 

2. Vocational education n^anesentatives 

3. Ihe D^artanent of R*abilitative Services representative 

4. Ihe Project VAST transition resource specialist or project 
coordinator 

Participant/Parent Re crm.tmenfc 

Bie candidates for Project VAST are notified of their selection through 
a letter sent to their parent(s) or legal guardians(s) frcta the local school 
division. Ihe letter contains infonnation about Project VAST, the possible 
benefits the participants can receive and the 2a|)ortance of parent/guardian 
involvanent. When candidates and their parents choose not to participate in 
the project, the alternates are then notified in the same manner. Once a 
candidate and his/her parent(s) or guatdian(s) agree to partic^te in the 
project, they are requests -jo sign a parental consent and release of 
infonnation form that allows school records to be shared with the agencies 
that may provide services to the youth. 
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Tim1*i'aTi 

i »easofa3,«mwia.adl«blli.y. Each trai^itia. team is ocxposed at the 
' ,=00., the yooth-s tar«*(s) or guardia„(s), and these t-an servi« 
f ptoftssiOBls can pr«i* lOamljq or oc«it services to assist the 
in tt» transltlm process. Ea* tiahsitim team is designed by the 
. UTP. Transition teams are usuaUy c=.*o«d of dixeot sendee pexscmel 
so* as r**iUtatlm c««elors, special eixatim teach^ 
dairs, wcatiml education tea<l»rs, ocmamitir service board (CSB) case 
vision instn^tors, ca»mty allege special services counselors, 
and Virginia JSisloyment coanission (VBC) j* interviewers. 

B» tradition team is an «Msory body and «nnot mediate that any 

^ ot tte team provide a particular resa^ or service, ea* 
l^l»r o»« to the te» with a ca»it.«nt to provide transitional planning 

""^T^Uy resources to the inaividual. Meters of tr™«iti» team my 
co^it resources on behalf of their agency, and parent., r^.y am»it toeir 

personal resources and si^aport. 

A transition team is prescr^ve and develcinBrtal in its omt»sitim. 

It iiKioaes aKse prof essionals v*ose agencies on provide the resources to 

^ the tra«ri.ti«a «eds of the Individual. *e ma*er*ip on the 
transition taam oha,^ as ^e^ies «.» serve the l»aivi^ are adSai 

or replaced on the teaa. are as many different transition teams i.> a 

looaUty as there are participants in the projeot. 

Vir^ aplopent Ooanissia (VEC) Kj»es«tatives participate on 

transition te»s a vocatio.«l -'^'^ '"^ 

teJividual and wiadn sl:c »nths Of anticipated J* P^c«ent. Virginia 
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participant's acbi£n/enent and maintenanoe of established goals. Timefcames 
and agency re^wnsibilities for follow-ip services are planned. The 
transition team also projects the antic^ted closure of its service to the 
participant. 

The written Tr anaiticn Vrrr^ 

A transition program is developed by the transition team for each 
participant. Uie team chair has the responsibility of writing the 
transition program and insuring that all team msstexs receive a copy. The 
transiticn program is prescriptive and is designed to meet the unique 
transitional needs of each individual served through the project. It 
includes enplc^^nent, independenoe and ocninunity participation goals and 
objectives based on the developnartal needs of taie individual. Transiticn 
ptograns are written so tiiat each objective has an estimated date for 
ocnpletion. Ihe transition progr am includes the names of the professionals 
on the transiticn team and identifies the team chair. Ihe transition 
program ixientifies the agency that is responsible for providing each service 
or rescuroe and the source of funds. When a dupUcation of services exists 
aoaaong the agencies, the transition team negotiates which agency is 
re^sonsible for providing and paying for the service. Every effort is T^gyje 
at the local level to share the provision of services and resources. 

Ihe transition program is reviewed (with possible revisions) at least 
once a year and integrated into other agency plans when appropriate (ie: 
lEP, IWRP) . 

Transitional .qeprir-^ Trnp-|<=j,j,pr^at--inn 

Ihe transition team chair manitors participant's progress to ensure 
that the services outlined in the transition prog ram are received. Each 

27 

ERIC 3 0 



transition team mpnter serves as an infoxmal advocate for the participant. 
The agencies n^jresented on the transition team are re^xaisible for 
provlxiing the services and resources agreed upon in the transition program. 
Each Pcpject VAST participant is involved in the development of the 
transition pruyidm and is eaqpecAxd to tollau throu^ vdth the pro gidm as 
agreed upon. Ihe individual has the ri^ to disocntinue participation in 
Fraject VAST but the transition team has the responsibilitY, to a reasonable 
extent, to encourage and assist tte project participant in achieving his/hdr 
goals. ^ 

Monitoring/CLient Tracldncf 

Monitoring is conducted semiannually to determine if the individual is 
progressing according to the objectives outlined in the transition program 
and to de term i n e if each agency is providing the services and resources that 
it has agreed to. A review is coiducted at least once a year to determine 
if the transition piu g idm continues to be appropriate. 

Praiect Re ports 

The LETT is re^xaisible for collecting and submitting reports to the 
Project VAST staff using Ihe VftST Tracking System. Each UTT submits 
standardized reports to the Project VAST office twice a year. Each locality 
(project demonstration site) determines what additional information it will 
collect and the methods for collection. Ihe Project VftST staff ccnpiles the 
information, analyzes it and sends the aggregate results to all LTIT and 
SITT maooiaers. 

The VftST Tracking system identifies individual participants' progress 
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toward tbeir goals, acftifivanents and what transition related needs are not 
being met. Ihe tracking system includes agency services to be delivered, 
tK»es of services rendered, the duration of services, costs of services, 
P^?ineiits for the services, and any new services that are created as a result 
of tb& transition team process. 

lead Aaervcy Ti^nfff ?V 

TSae transfer of lead agency re^jonsibiUty is planned for at least six 
raitts prior to a participating youth oonpleting or leaving a school 
program. The actual date for the transfer of lead agency responsibility is 
<aeten>ined by the transition team. The transition team detennines when the 
services of secondary school menters will no longer be needed and whai those 
Tsatexs will exit the team. LETT menters continue to receive cUent 
tracSdng infonnation, regarding the participants they have served, for the 
duration of Project VAST. Ihe feedback received froct the VAST Tracking 
system serves as a mechanism to aid developnent of best practices in 
transitional services. 



Eroblem Solviiio/MPri^a<-^Qn Pr^r^iy^ 

AU problems that arise in demonstration sites regarding the project 
are first negotiated at the direct service level. Rrcblaa solving and 
negotiation initially occur in the LETT and menfcers of the LTIT may use the 
assistance of the project staff if necessary. Problems that cannot be 
solved at the direct service level are referred to the local si?)ervisors or 
managers of the agencies involved in the problem. Again, Project VAST staff 
may provide assistance in the problem-solving process. Situations that 
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cannot be resdvcad at the local level are referred via the project staff to 
tile STEP. Ihe STTP is responsible for final resolxition of the problem and 
S21T moAxxs mey indixie state agency adndnistrators in the process. 
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Ageaicy Descriptions 
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Acfency Descriptions 
The Vipginia Departnent of Education 

Ohder the authorily of the Constitution and laws of Virginia and 
regulations of the Board of Education, the Department of Education shall 
provide leadership and supervision in the administration of a system of 
quality education ^prcpriate to the needs of individual students. 

Special EdtKatioi 

Mission 

The Department of Special Education provides a free and a^jpropriate 
public education to the children and youth of Virginia for ages 2 throu^ 21 
v4io have intellectual, emotional or physical prcblens. 

Eligibility 

Article vm. Section 1, of the Virginia Constitution delineates the 
General Assentoly's responsibility for education as follows: "...shall 
provide for a system of free public elementary and secondary schools for all 
children of school age throughout the Ocranonwealth.. ." Ctepter 13, Article 
2, Section 22.1-214 of the Code of Virginia states: "Uie Board of Education 
shall prepare and supervise the inplenentation hy each school division of a 
program of special education designed to educate and train handice^^jed 
children..." Section 22.1-7 of the Code of Virginia aHrh^cofa the 
educatiofal re^xansibility for children and youth in residence or in custody 
of state agencies. "Each state board, agency, and institution having 
children in res i de nce or in custody shall provide education and training to 
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such children which is at least oooparable to that which would be provided 
to such children in the public school system." Rirther, the Cbde of 
Virginia provides that all hanJic^jped persons frcm ages two to twenty-one, 
inclusive, residing in the Ocianonwealth of Virginia are identified, 
evaltjated, and have available a free and appropriate pubUc education. The 
provisions set ftorth in these regulations apply to all public and private 
schools and agencies in the CSonnonwealth which provide ^^jecial education and 
related services to handic2«)ed children and youth. 

A handic^«)ed child is a child who has an intellectual, emotional or 
physical problem and who requires special education and related services. 
Handicajping conditions are specified in state and federal regulations as 
follows: 

1. Preschool handice^iped 

2. Bard of hearing 

3. Deaf; deaf-blind 

4. Speech car language inpedred 

5. Mentally retarded 

6. Multi-handics^ped 

7. Qrthopedically iapaiied 

8. Specific learning disabled 

9. visually handicapped 

10. Other health iapaired 

11. Seriously emotionally disturbed 

12. Autistic 

13. Severely and profoundly handicapped 
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Bi8 law rajiires that a free appropriate public eciucaticsi be provided 
for all identified handicapped children and youth in Virginia, ages 2-21 
indizsive. A free e^jpropriate public education means free special education 
and those related services required to meet the individual educational needs 
of a handicapped child. 

'Q3B Departmient of Edu cation directs and supervises the development and 
lapleoBntaticn of educa t ion and related services for handicapped students in 
the OcBBxanwealth by directly or indirectly providing the following services: 

1. Disbursing all state and federal funds expropriated to the 
Department of Education to sappact the provision of educational ani 
related services fbr handicapped children and youth 

2. Identifying all handicapped children and youth from birth to age 21 

need special education and related services 

3. mforming the cctuunity of the rights of handicapped persons (2 
through 21, inclusive) to a ficee appropriate pjblic education 

4. mforming the oontamity that ^)ecial education and related services 
are available, vijether locally or in another appropriate setting 

5. Establishing screening procedures for receiving and reviewing 
referrals for children and youth ^ may be handicapped 

6. Evaluating all children suspected of having handicapping 
condition(s) who are in need of special education and related 
services 

7. Btforming parents, in language they can understand, and obtain 
written consent for a child Vdho is evaduated 

8. Conducting evaluations in the following four areas before 
handicapped condition is determined arO/or appropriate educational 
placement is considered: medical, educational, sociocultural, and 
psfychological 

9. Ensuring that evaltaations are conducted by trained and qualified 
professionals 
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Providing information to parents of subjected or identified 
handixapped children regarding tiieir rights 
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^* 25|^°P^ an IniLvidualized Education Plan (lEP) which identifies 
fecial education and relatec! services s^^axjpriate to a child's 



12. Providing full rangp of educational and related services designed 
to met each handicapped child's needs at no cost to the parent 
(see list of related services below) 

13. Providing or paying for transportation 

14. Providing non-acadanic services and extxacurricular activities with 
non-handlca«)ed students to the greatest extent possible 

15. Educating the ha n diraqa»d child, as nuch as possible, with students 
who are not handicapped 

16. Establlahing and inplementing procedural safeguards required bv law 
and rogulaticrB ^ 

Related Services are defined in Virginia and federal regulations as 
transportation and developmental, corrective and other sipportive services 
^ch are necessary to he^ a handicapped child benefit fcon special 
education. Seme exanples of related services are: 

1. PaycJiological services 

2. CDun»jeling 

3. School social work services 

4. Hiysical or ocapational therapy 

5. Parent counseling 

6. Other progranp determined necessary for a handics^ped child to 
benefit frcm ?yflcial education includii^: 

a. Vocational assessment 

b. Work e}q)erienoe/work co-op progr angi 

c. Prevocational education 

d. l^srk adjustment 

e. Stpported enployment 
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VocaticnaJ. Echxaticn 



ThB mission of the state Board of Vocational Education is to ensure 
that the vocational education needs of all youGi and adults in Virginia are 
consistent with the needs of tha war)q)laoe. 

Goals 

Consistent with the needs of the worJcplaoe and with individual 
aptitudes, interests, and educational needs youth and adults in Virginia 
wiU: 

1. Develop an awareness of enploynent or self-eaplqynent opptxtunities 
and requirenents for making career choices 

and for dstemining their educational pm yr ai u s 

2. Acquire the ocnpetencies needed for atplpyment or self-enployinent 
in occupations of their cix>ice and for uhich 

thscB are enploynent oi^portunities 

3. Acquire the ootpetencies needed for consumer use of goods 
and services for hcoe and fomily living and far personal 
needs 

4. Develop oonpetencies needed for a successful transition 
frcm school to vark. with eofshasis on lezdership skills, 
the Amer i c m private enterprise syston, re^xxisible 
citizenship and personal eoiiloyability skills 

5. Benefit frcm p ixj yiams i i quu v e d and i^xiated through a 
ccoprehensive, coordinated vocational education delivery 
system 
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. Bandit frcn panograns »«iich are developed through coUaborative 
efforts with business, industry and gcfvornment and vihich 
effectively use public and private resources. 



Ellcribility 

Vocational edivjation is made -tvailable to all students wishing to 
enroU in vocational ^Jacaticn classes. 



Elioibii^,tY 

The tern handicapped, «iien applied to individuals, means individuals 
are nwitally retarded, hard of hearing, deaf, speech inpaired, visuaUy 
handicapped, seriously emotionally disturbed, orthopedically iii|>aired, other 
health iapaired persons, or persons with specific leaminj disabilities, who 
by reason thereof reqpaire special education and related seivioes, and who 
because of their haitiicz^ing condition: 

1. Cannot succeed in the regular vocational education program without 
f^wcied assistance 

2. Becpiire a modified vocational education p rogi am 

In Virginia, handicapped stuSents are identified throu^ ^)ecial 
education. M)en a handic!«)ed student is enrolled in vocational education, 
joint planning between vocational education and i^jecial education must take 
place. 



Vocational education ptogjidms may iiclixie: 

1. Agricul tural Education 

2. Business Education 
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3. Health Ocxx^tions Education 

4. Hcoa Eocnanics Education 

5. Tecimology Education 

€. Trade and Industrial Education 
7. Special Ptograns 

instructional pi o yidiu^ in vocational education vMch do not fit into 
the catecpiy of regular offerings are referred to as "^jecial programs." 
Ihese progr ams are designed ^)ecif ically to meet the needs of studaits «!x3 
for a iety of reasons cannot siKceed in a regular vocational program 
wiOiaut f^)ecigd services and assistance, i^ecial vocational progr ans offer 
students with disabilities opportunities to meet realistic goals. WiesKe 
other aspects of education may only reinforce the negative tiirouc^i repeated 
failures, the primary purpose of vocational ^«cial p axi gtdim is to help 
develop the skills, knowledge, and attitudes that special needs students 
require to make than enplctyable an3i/ar ceqpable of seeking further education 
and training. 

Eadi vocational special program shall contribute to pr^aration for 
optinum eoployment of each student. Ihis includes development of 
objectives for students based on their interests, abilities, achievonent 
level, intelligence, e^tudes and special needs. Ihe same quality and 
variety of ocurse offerings, instruction, and enployma-it ™h*» available to 
regular students must be made accessible to students enrolled in ^jecial 
vocational programs. Ihese students shall have every opp or t u nily to develop 
to their full educationed awVor enplpyment potential. 

Ifefcs: To determine if a f^ial education student should be enrolled 
in a regular vocational education class (mainstream) vs. speciU program. 
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planning needs to tate place within the IndivicSual Education Program (HP) 
plaiuiing process. Those involved in the lEP planning process for vocaticnal 
echxaticn ^lould include regular lEP nenbers and a representative of the 
vocational education department in the local school system. 



Achilt Educ ation 



Missicn 

T3o& purpose of adult education is to provide for the educational needs 
of tile untiereducated adults in Virginia and to expand the services of the 
pulali c school system and personnel to tiie entire cxxnunity. Adult education 
provides ptuyiams tdiat will enable adults to continue their education to at 
least the level of conpletion of secondary school, tinjs making available the 
means to secure training which will enable them to become more enplqyable, 
productive, and responsible citizens. 

To be eligible for adult education programs, the following criteria are 
required: 

1. Thirty day resident in Virginia 

2. Minimum age of 17, laciking oonpletion of the 8th grade and 
functioning belcw the 12th grade level, or 16 year old out-of- 
school youth 

Services 

Adult education p rog idi i m include the following: 

1* Ihe Gengra•^ t^,y;grt-ion Develoanenfc (GED) instructional pi ugic u u is 
desi gned f or persons who for varied reasons, did not ocoplete 
recpairements for hic^ school graduation. The progr am provides an 
CHpcrtunity for recognition of educational develop»ient for those 
individuals since they withdrew frcn school. 

2* i^dult Basic Education (ABE^ is a f^yrial piugidm geared to meet the 
needs of adults v4io have less than a ninth grade education, v*io have 
trouble holding or finding a job because of ijntji-oi education, or who 
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wtt to iioprove tteir basic skills of reading, writing. Owlish, 
antfaRetic and history. 

3* gie Atflt Hirfi School Diplana Ptrartm is for adults vdho want to earn 
their hig^ schc»l diplcna. 

^* The BicrliA ay ^ g??ond Iancrug >ae (ESL^ instructional progr am teaches 
Qigli^ to ncn-Qx^Lish sneaking adults.. 

aBg i qm1?i?^r i ^ — Ihstmctlcnal Procrrain teaches students the 
insQQBBtlon necessary to oiartain Aoerican citizenship. 

^- ftnaa l B^mrtriTn t^weloment (gr^) testing is a battery of five 
ooii^oteHiva examinations in writing skills, social studies, natural 
stances, reeding and nathanatics. The tests measure the major 
9»eKalizations, ideas and intellectual skills that are acquired during 
fcur years of high school. Appradmately seven hcsurs are required to 
ooniaete the battery of five tests. 

7* W filflt?;! ^ Ingfttirtion is provided to individuals enrolled in the 
^^JCiaitioeship program vtoich is s pcnsored fcy tiie Department of Labor 
and Intetry. Participants receive both practical hancJs-on experience 
and related tecSmical dassrocm instruction. Wule learning, students 
are paid a salary. 

^* jgrilt lltggagy aPtivitii^ include GED on television, cooperative 
education programs, in plant education programs, support for literacy 
ocuncils. Adult B asic Education, Project Literacy Dhited States (PLUS) , 
staff devBlcpnent tac Adult Basic Education teachers and adult resource 
centers. 

Infe ' Process 

Contact the local school district administrative office and request a 
listing of the ::dult education classes being offered by the local schools. 
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Ihe Virginia Decartu^ «pf p^t abilitative Servioes 

The Virginia Departmait of Rehabilitative Servioes is the agency of 
Virginia state g u vemuhai t that offers assis^»nce to persons with physical, 
xoentad and escticnal disabilities in ocder tiiat th^ nay i-^rr^ self- 
suiparting and as independoit as possible. !Ihrou^ provision of 
OT BHT P h p n sive vocational rdiabiHtative servioes, persons with disabilities 
are s^spcopriately prepared for suitable jobs and placed in gainful 
en^pynent. 



For a person to be declared eligible for servioes, the Department of 
R*abilitativB Servioes nust detemine that a physical or mental disabili^ 
does exist, that a vocational handice^ has resulted due to the disability 
and there is a reasonable eapectation that vocational r^iabilitation 
servioes may benefit the individual in terns of eaplofyiBBnt. 



General Services 

•Eie Department of Rehabilitative Services (CBS) provides a 
ocnprehensive program of vocational rehabilitative services tailored to the 
individucd needs of every disabled person it serves. Ihe service delivery 
program is designed prinarily around esnployaent objectives but inclxades 
assistance in all related rehabilitative areas, such as housing, 
tran^xartation and enviranmental aocessibili^. 
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Depending on individual needs, one or ncre of the following general 
services is available in the rehabilitative process: 

1- A Ptwsical and/or psvcholocricai Avam^n^^j^ ^^^i^ 
the extent of disability and the chances for iafjcovanait 

2- A vocational evaluaiiim to identify skills, abilities, appropriate 
ooca^aticn and services necessary to reach his or her nEodmum 
potential 

^* ftri<%mgft anfl QWPB^Uis to assist an individual in achievinci 
z<Bascnable eo^iectatiora 

4- tftVg|gal ffmta l restorati o n segvitaes > such as medical, 
surgical and hoepital care to reduce a person's disability 

5- ygg gtlqial t aaiPiag to provide the knowledge and skills necessary 
for aFprc^nriate aaployinent, as well as work adjustment training* 



^* T^intfllrtlKfe and transpartation vAiile a disabled person is 

undergoing training* 

7« interpreter and nt3fe&><-ai^|yj services for tte 

8* Tel«afflBWmafeisE6f seisory and other technological aids and 
devices* 

^* Q"raTna*-innal licesnse>^^ tools, equipment, stocks and scries* 

ggffgrtgd aPPlgvamt services to assist in job plaoarent, ida site 
training and f ollow-Oirough 

^* OQier cpods and seryit^ necessary toward obtaining oiplcyment 

12. sr<?»? Plqqgtmt ^^m1<7?? to assist an individual in securing suitable 
esDployment 

^* Job follcw-up seirvityft^ to assure that predetermined objectives have 
been satisfactorily achieved 

♦NOTE: Qnoe it has been determined that persons may begin the 
r*abilitaticn process, they may be asked to share the cost of the services. 
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Snenirillzffl PnviraaBS and Segvioea 



Ih acUitiai to ttB general services pareviously listed, recipients nay 
benefit frcm those listed below. 

1* ytrepnia sp^l tpTpj^ Tvqing^ ^^m' ^I^is oonfirehensive pcogram is 
available to all VijEgLnians witii traumatic spinal cord ii^viries and 
is designed to begin isinediately after an injury occurs (but not 
T imitM to this timefrane) and extends tituxugh the ocnpletian of 
tte rehabilit2rt±;e process. Services provided include Tw?dical and 
psychological treatment, ooci?Hticnal and physical therapy, patient 
and fanily educaticn, individual and geaq? counseling, vocational 
evaluation and training and woodc adjustatent training. Also provided 
are drivers training, equipoent evaluation, acadesdc educatic- and 
recreational prograons. Ihe Virginia ^tinal Qsrd Injiny icem, 
located at fbodrov Wilson Refaabilitaticn Center in Fisbecsville, is 
a cooperative effort of OS, the Uhiversity of vir^biia Medical 
center (Charlottesville), the Medical College of Virginia 
(RiciaBond) and the Eastern Virginia Medical Autharity/Nbrfolk 
General Ho^ital. 

2. Serviofts fnr the Daaf anr^ Tt^riiTT T1mir°^- For Virginians «ho 
are deaf or have hearing disabilities, provides specialized 
prograns designed to meet their specific needs. A full range of 
rciiabilitative services is an/ailable by means of trained counselors 
geographically located throuc^xjut the Gcmnonuealth for tiie deaf and 
at Wxdrcw Wilson Rehabilitation Center. These professionals are 
skilled in worldLng vith the deaf and hearii^ ispaired and are 
fluent in American sign language. 

3* Head Tcaum^ PTTTFm'- Ihe Head Trauma Program, located at Mbodrcw 
Wilson Rdiabilitation Center in Fishersville, serves individuals 
vix) have been disabled due to traianatic brain injuries. 
Participants in tlie p r ogram are retrained to function to -Qieir 
Maximum ability and are not necessarily repaired to possess 
vocational potential. HsMever, enploYment is encouraged and often 
attained for those }itio are cap^e, Ccnprised of a team of 
professionals, the p ro gram staff m a iti ers utilize modem technology 
and an intensive one-^to-one e^proach in their rehabilitative 
training. Ehrollment in tiiis p rogr am is limited. 

4. BAabilitatien Tgnt^np^*]; ^ Services ! Rehabilitation engineering— 
the explication of modem engineering technology to ioprove the 
level of fUnctiaiing for ttB disabled is an integral service 
provided in the rehabilitative process. CRS has staff 
rdiabilitation engineers, along with medical and vocational 
specialists located statewide to TnaiHw^^o i3)e eoployment potential 
of persons with disabilities. Ihese professionals design and 
modify egajpoent, as veil as work sites, in order to eidiance 
individual mobility and levels of cconunication to the fullest 
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ejctOTt possible. men feasible, on-location services msy be 
paxwidad through ERS's Mobile Rehabilitation Etsgineetdng Unit. 

Jtf? g?^dw gKins PrsacaBt THroughcut most of Virginia, OS 
offers a job seeking skills program for disabled individuals who 
are trained and ready to work but need assistance in applying for 
employment. -mis program primarily focuses on teaching 
pa r ticipa n ts how to ocnplete job aipUcaticns and how to 
appropriately reepond during enployment interviews. 

Tndfflryndpnt lAvina fimnH,^» six independent Uving centers are 
available in Virginia to persons witii ri<««v><n»i'^ who desire and 
need MtslstanoB In Uving. Hvb of the centers, located in 
toilngtM,Charlottee^ MarColk, Richmond and Winchester, are 
cperated on a contractual basis. Wbodrcw Wilson Rehabilitation 
Center in Fifihersville, Virginia, the sixUx facility, is oanaged 
and staMed by tiie Dqartment of RehabiUtativG Services and offers 
residential bousing while individuals undergo training. Any 
disabled person not necessarily someone enroUed in the program may 

assistance. Bie services provided 
incliide inf oCTBticn and referral jervices, peer counseling and 
independent living skills training. Technical assistance, also, is 
raidered in a host of related areas, such as housing, transpor- 
tation and attendant care. 

Wilson Rehabilitation c^ ^^, ihe Wbodrow Wilson 
Kehabilitation Center (WMRC) is a pubUc, nonprofit facility that 
pro^odes ocnijrdiensive rAabiUtative services on a residential or 
outiatient basis to persons with physical, mental and or emotional 
oasabilities. Bie Center, which is a division of the Virginia 
Department of Behabilitative Services, offers a wide variety of 
programs ranging from intensive medical r^iabiUtaticn to ocnplete 
vocaticnal training, wac is located in Fishersville,Virginia. 
The follcwing services are provided at WMRC: 

a- gwns^im ^ psy<?holoCTieal f^^^ n^..^ counseling 
Department is staffed with professional rehabilitation 
oamselors who wark witti mPC students and ttieir famnj oc to 
develop and carry out individual programs of rehabilitation, 
nacughout the rehabiUtative process, counselors 

serve as case managers and consult with f?mi1ips and ajcnsors. 
asveU as coordinate activities with EBS counselors at the 
cammity level. To encourage the highest standards of maital 
h^tii and well-being. Individuals are referred to WWRC's 
Psychological Services for evaluation or treatment. 
Nafflopsychological, psychiatric and educational evaluations. 
Psychotherapy and Individual and group counseling are offered. 
Pereonal management programs are prescribed for those who need 
highly-structured plans to reach their goals successfully. 

b. ^isl_assialti^, including physical, neurology, internal 
medicine, pediatrics and psychiatry. 
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Rdiabilitation Ntosino services are provided 24 Ixsurs a day in 
the hoGpital unit. In cases where future independence in 
daily living activities is unliJoely, iiriividuals are 
instructed in hew to sanage a personal attendant. 

FtTY!?i?al irffriTY sessions are exercises, weic^-lifting and 
other techniques are used to build strength, coordinaticn and 
stamina. 

OocMPaticnal Therapy focuses on the develo(inent of skills for 
daily living, such as feeding, dressing, shopping, preparing 
meals, managing personal hygiene and doiiig laundry. 

Ocmmnlcwticn Servicaes staff includes a certified audiologist 
and speech pathologists ^ diagnose and treat speech and 
hearing probleiaBs. 

Rehabilitation Enoineea- arri Artap^^w ETlirTPTTt ?P??i'lU?V are 
professioneds design and develop devices iduch make it eqpier 
for persons to ccnnunicate and carry out daily living 
activities. They also modify job sites, vihen necessary. A 
mobile rehabilitation engineering unit is available. 

Outpatient evaluations, therzqpy, treatmait, and mobile visits 
are available on an out^tiait basis. 

Head Trauma Program offers a ^secialized tredning to 'persons 
vath this disability. 

^ QMJd mriurv System provides educational 

programs dealing vitb. psychosocial concerns, sexuality, and 
eoplciyment opportunities for persons witii ^inal cord injuries. 

Deaf Broieet individuals with hearing impairments receive 
training in sign language, independent living sldlls and the 
vee of TeleconoDunication Devices for the Deaf (TDD) . 

Q^'^^ ^"^ T"'^?r?nfl?nV Lrirrr provides peer counselifKr and 
skills tredning for persons «ho han/e disabilities and want to 
live more independently. This service is available on canpus 
or in the ocmnmity. 

Bre-Vocational Servioeq include evaluation and vocational 
planning servix»s and a work adjustanent prograc?.. The 
evaluation and vocational planning services offer work samples, 
intelligence and achievement tests and Tff»H^l evaluations to 
maloe r p o cwnen dations for ap prop ri ate job training prograns. A 
work adjustment program teaches work, personal and social 
behaviors needed for vocational training or job placesnent. 
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n. Vocational Trainiiry is offered in 18 oocxpational fields, 
vepcesentizKr 51 diffecent jobs. 

o. Allied Tcainj^ includes arfsdpmir; stud/ prograins,a driver 
education parogram, a job seeking skills trainijig and student 
internships. 

Intake Prooesa 

To receive services tsm Department of Rehabilitative Services, the 
following intake ptrooess mst be ccnpleted: 

1. CRS sust be provided, by nail or telephone, the individual's name, 
address, zip code aicl tel^tione nuniser. 

2. The rd wM T it ation counselor will establish an appointznent at his 
office or scne rdiabilitation other place convenient to the 
individual. 

3. If the individual is imable to ke^ the appointment, he must notify 
the ocunselor as socn as possible so another e^spointment say be 
scheduled. 

4. If the individual is a minor, he is to be aoocispanied to the 
interview by a parent or legal guardian. 




The Viiainia poy^rtT«pn<> nf Mpnhal H^lth. Mental 
Ttefcg«3afcicn and Substanoe Abuse Servioes 



Mission 

Ohe mission of the Department of Mental Health, Mental Retardation anl 
Substance Abuse Servioes is to assure and poxvide a ocD|jrd)ensive systan of 
servioes that is responsive to the mental health, mental retardation, drug 
abuse, and aloohol dependency needs of the citizens of the CXmnonwealth. 
This system inciudes p re v en t ion, emergency, residential, outpatienVday 
support and irpatient/training services vAiich are made available through the 
planned coordination of the j jiugr am s of state facilities, state clinics and 
oonnunit^ service boards. 

ElicfibilitV 

State Mental Health, Mental Retardation and Substance Abuse Servioes 
Board policy states that services will be made available to all mentally 
ill, mentally retarded and substanoe abusing persons in the Ocranonwealth of 
Virginia. 

The following is a list of core services that are available statewide 
through the Virginia Department of Mental Health, Mental Retardation and 
Substanoe Abuse Services (MHMRSAS). Every Oconunity Service Board (CSB) 
does not offer every core service. 

1. igpKjtTT pncY Services : Uhscheduled mental health, mental retardation 
or substanoe abuse servioes are available 24 hours per day and 
seven days per week, vAiich provide crisis intervention, 
stabilization, and referral assistance over the telephone, or face- 
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to-faoe, if inJiozrted, to InlLviduals seeking such services for 
thensJlvBs or others, ihese ensrgency servi«-3s my include walk- 
ins, hens visits, jail interventions, and pre-admission scroening 
and other activities tcac the prevention of institutioniilization or 
associated with the judicial ocnmitnent paw^ss and the 
certification process fbr admission to msntal retardation 
facilities. 

Ilnpatiait SfltYigag* Hental health, mental retardation or substance 
afcwse sacvlM are delivered on a 24 hcur day basis in a hospital 
or training center setting. 

^* ISBSiaiX/SlSSiSSli Acaxte m edical treatment ancVor surgiczd 
services provided in state faciUties. such services may 
Include medical detojdfication, orthopedics, oral surgery, 
myolo gy y care for pneumonia, post-operative care, 
opW^alaology, ear, nose and throat and other intensive i^wr^lCTl. 
services. 

b. SKillffl W^nTTim: nursing services for mentally disabled 
indivichials in state f^jUties «ho require nursing as weU as 
other care. Skilled nursing services are most often required 
by acutely ill or severely/^EOf oundly mentally ill «ho suffer 
from chronic physical illnesses and loss of mobiUty. ibese 
services are provided by professional nurses, licensed 
practical nurses and qualified paramedical personnel under the 
general direction and supervision of a physician. 



Irfmnjintft care Facilitv/Mantallv r^^tHi^. services 
provided In state training centers for mentally retarded 
indivlxiaals who require active rehabilitartive and training 
services. Including respite and emergency care, but not the 
degree of care and treatment provided in a homital or skilled 
nursing hone. 

Intermediate Gara Eafinitv/Gariatr^ei Services provided in 
state geriatric facilities which nay include psychiatric 
treatment, therapeutic p rogr am , and medical and personal care. 
Uiese services are provided by an interdisciplinary team to 
patients 65 years of age and older. 

e- f l ^^9/mxPB i y^ PgVdiiatrlc or Substamoe Abuse s^n^ r 
intensive short term psiychiatric or substance abuse services 
provided in state mental health fyilUtles or in local 
ho^itals vhich are sapjpaa:ted by Oonnunity Services Boards 
(GSBs) through ors^itractual arzangenents. These services my 
include intensive stabilization, evaluation, chemotherapy, 
ho^ital-*ased medical detoxification, pesychiatric and psycho- 
logical services and other sipportive thierz^ies provided in a 
hi^y structured and supervised setting. 
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f . Extended Rehabtlttettinn; Services are intenaadiate or long 
tern treatirant provided in a state facility for individuals 
vith severe psychiatric iTHwirments and enstional disturbances, 
nultiple handicaps and severe/^found mental retardation. 
Ihase services i^ include rebabilitaticn training, skills 
building and behavioral nanaganent for ttose «ftx> are beiycnd the 
crisis stabilization and acute treatment stages. 

OitnwtiiiTt and case HMni»<r«non«- Sftnimf Mental health, mental 
zetardation, or substance abuse services generally provided jut 
sewions of less tiian three hours to clients in a non-residential 
setting. 

a. ffrtaMtifiOfc services are scheduled outpatient mental health, 
mental retardation, or substance abuse generally provixled on an 
individual, grexp, or ftaily basis, and usually in a clinic, 
similar facility, or other location. Ohese services jbby 
indiide diagxuois and evaluation, counseling, psycfaottwre^, 
behavior management, psydiological testing, anbulettary 
detoodfication, cheBctfaerapy and methadone maintenance. 

b. case MMTaoBBianfc - Services to assure identification 

and outreach to potential clients and continuity of care for 
clients wil^ mental illnass, mental retardation and substance 
abuse problens by assessing, planning with, linldng, monitoring 
and advocating for clients in re^xxise to their changing needs. 

Day Sutiport Services; A planned program of mental health,mental 
retardation, or substance tbosa treatment or training services 
generally provided in sessions of three or more hours to groups of 
clients in a non-residential setting. 

a. nay TnantTwiT^^^yt.lfll ffpsoitallzation - A treatment program 
that includes the major diagnostic, medical, psychiatric, 
psychosocial, and prevocational and educational treatment 
mnda lit t e s designed for patients with serious mental disorders 
or substance abuse problanB who require coordinated, intensive, 
ccnprehensive and multi-disciplinary t r eat m ent of pathological 
conditions not provided in an outpatient clinic set±iiKr. 

b. vswi^ostrrim^ Rnhflfr^ Itflt.lffll - Programs for mentaUy ill or 
substance abusing clients that provide certain basic 
opportunities and services — socialization, evaluation, 
training, vocational and edtacational cpportunities, and 
advocacy— in tbB context of a sucfxartive eRvironnent in the 
conmunlly focusing cn nomalizati<»i. Psycdiosocial 
rehabilitation programs emphnsize strengthening client 
abilities to deal with eweryday life instead of focusiixf on the 
treatment of pathological conditions. 

c. Extended Sheltered En plovment or Wark Activity - Pcograns 
vAiich provide reraunerative eqplpymait for clients with mental 
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illnaas, mental retardation and substance abuse prtsblcns as a 
step in the zehabilitaticn pcocaess for those «ho caimot be 
riadily absorbad ir. the ocBijetitivB labor irarJoBt. These may 
include sheltered employiDent panograns and specialized 
vocational training prograns. 

^^ Milt Dgvelcxmentzil /Actilvitv Oanter/Dew alotnental Pav PrMrans 
ftr iMttt - Prograns providing instruction wd training for 
mentally r«tardeiVdBVttlc(inentally disabled adults (age ei^teen 
cruder) in order that «»y my progress toward independent 
functioning. 

fflnggly^ftm atiflD - Prograns designed to provide education, 
vtaneKian, «irictagMnt, and leisure activitiilBs. Ftograns can 
oonslat of daily, WMkly, or nonthly activities %*dch are 
carried out daring the smnr and throughout the year. 

SUmrtrt ar Tn ngitit«»i ^^"V'^ - Prograns which provide 
paid «a|>loyuRt, often at oar above ninlaun wage, in a variety 
of noMal^husiness or industry- integrated, woric settings with 
30b site training and ongoing support from professional program 
«taff to facilitate job retention. ihese prograna serve 
indiyM ads with severe disabilities ixre^wctive of age or 
vocational pot«itial. R c mrle B iwiludB work enclaves and 
a^ported cnployaint in ocspetitive settings. 

9* AltwmatlVtt Day support Axranaeatmta . Day support 
alternatives not included in preceding subcategories «hidi 
assist Clients in locating day seaport settings and may provide 
program staff, follow along, or assistance to the <d.ient to 
maintain the indapandont day support arrangement. 

Rafflflflnflnl ftBVlqiKi: overnight care In oonjuncticn with an 
intensive trealuwiL or training program in a setting other than a 
hoapi^ or training center; or overnight care in oonjuncticn witli 
a^axviatd U^^^g and other si^portive services. 

gy=!!g^^ T?*^™^ *^ 'Mtnrvukiini-^ Gapft Pm^n^ •4iantal 
iaalth Residential itoeatmant Oanters, such as adolescait 
treaoaent programs; Ihtermidiate care Facilities for the 
Mentally Retarded (ICP/MR), which deUver active habiUtative 
Mid training services in a community setting; and 
Medical/Social Detoodfication Prograns, which are ncn- 
ho^^tal based and normally last frcn 3-7 days. 

b. Primry Osn - substance abuse rehabilitation services vihich 
normally last no more than four months, with three to four 
waelcs as the expected length of stay. 

Oieraoeutic OcBminify - a substance abuse psychosocial 
therapeutic milieu with an expected stay exceeding four 
months. 
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GrcuD Hemes/HaltVP^Y " Facilities operated or cxntracted 

by CSBs which provide residencse and 24 hour supervision for 
individuals vA» nay reqoire training and assistance in basic 
daily living functions buch as meal preparation, personal 
hygiene, transportation, recreation, launcSry, and hu^eting. 

e. Supervised Apartngrfca - Prograns operated or contracted by CSBs 
vhich provide r^idenoe for individuals who have achieved a 
Tiffl1t <?d ce^acil^ for inctependoit living but who also require 
varying degrees of assistance, si^jpart, si^iervision and staff 
intervention in order to function in the oonnunity. 

f . "^^dllllTV 'run - Provision of food, shelter, and assistance 
in routine daily living but not training; this is priaarily a 
long^'^tem setting but the eoqected stay can be brief. This is 
a less intensive program than a grot?> hcne or sipervised 
epartsDoit; an exanixLe would be a lioaised heme for adults 
funded fay a ccmnunity services board. 

9* ^i^gntial Ry^lt?/gftgrqenev Shelter - Programs which provide 
beds in a variety of settings reserved for ^xsrt term stays, 
usually several days to no more than several weeks. 
Residential recite may be used for crisis stabilization, 
aoaergency shelter, or p±lic inebriate shelter. 

Sponsored Placements - Programs which place clients in 
residenti2d settings and provide substantial amounts of 
financizd, programaatic, or service si:?3port. Exanples include 
specialized foster care, family j^ionsor hones and residential 
services contracts for specified individuals. Ihe focus is on 
individual client residential placements rather than on 
organizational entities with strtx*ured staff support and set 
nuDbers of beds described in preceding subcategories. 

g^PPQrtg^ Living Ar rangements > Innovative residential 

alternatives not included in preceding subcategories which 
assist clients in locating assistance. Ihe focus may be on 
assistance to the client to naintain the ind^itndent 
residential arrangemer*:. Exanples include homenaker ser ices, 
Fublic-priyate partneLUups and non-CSB subsidized apartments. 

Prsvention a^yj^ f^^^y Interventio n Services : Activities which seek 
to prevent, or ameliorate the effects of mental illness, mental 
retardation, and substance abuse. 

a. argvigptigp - ihis is a proactive process which involves 
interacting with people, comnunities, and ^sterns to promote 
the strengths and potentials of those individuals currently not 
in need of treatment and which is aimed at substantially 
reducing the occurrence of mattal illness, maital retardation, 
and alcohol and other drug dependency and abuse. Exanples of 
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pcewenticn services and activities nay include: consultation 
an d ed ucation, comnunity network de- icpoent, public 
infionnatix«, training and education and m i oyrdm consultation 
and develoinent. 

^ly. BTftgv^1<;?> - Biese activities are intended to iaprove 
functioning in those people identified as beginning to 
exp&^noe problegas or circunstanoes viiicb are liloely to result 
in mental illness, mental retardation, or substance abuse. 
Banples of early intervention services msy include: client- 
bMed case consultations, education groups, and parent-infant 
education or infant stinulation prograns. 
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Ttie State Ocmieil of HtghAy |:}f^v^t lC3n for Virginia 

RnrposQ 

The State Occncdl of Hi^ier Bducatiai for Virginia is Virginia's state 
agency charged with ooaniinatincy the Ocmnoiwealth's public coUeges and 
universities and providing a variety of other services pertedning to hi^^er 
education^ 

Responsibilities 

!• To develop a in af^t ar plan for Virginia's hi^ier education system and 

to conduct otiier planning activities. 
2. Tb establish guidelines for operating and coital outlay budgets of 

the institutions of education and to review and inaloe 

reccranendations on institutions* budget requests to the Governor 

and the General Assenfely. 
3* To approve changes in institutional missions. 

4. To c^prove arp/ new degree program proposed by a public 
inst tution. 

5. To teaninate non-productive degree prograns in public 
institutions. 

6. To a^iprove the enrollment projections of the individual 
institutions. 

7. To grant a^iproval to . in-state private institutions to confer 
degrees by level and to approve degree prograsns and course work 
offered in Virginia by out-of-state institutions. 

8. To involve the private and proprietary institutions in the state's 
overall planning for postseoondary education. 
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9. To administer five statadde student finEmcial assistance progr an s. 

10. To provide guidelines for determining the dcndcdliary residenoe of 
stuJents applying for in-state tuition rates. 

11. To establish guidelines for patent and ocjpyri^ policies developed 
ty the public colleges and universities. 

12. To cxxardinate the continuing education offerings of the public 
institutions. 



Council EPOcgaans and Aehivil-iAs 

1* AfsviPmir ncBBcn tfarket allows participating students to pay in- 
state tuition as part of an arrangement among 14 southern states. 
Students stui/ing in eligible undergraduate and graduate prograns 
owtside their home estates qualify for ttoe program. 

2- P^t jgn f or ffn^prw^ic Security Art-, provides awards for programs 
that mprovB the skills of elementary and secondary education 
teachers. 

" ' Qninent Scholars Procfra^ provides matching fUn^s against the inocme 
fron public institutions' aidcwments designated by their donors for 
attracting and retedning eminent scholars. 

^* Funds for EMoellenoe is designed to raise the level of excellence 
at Virginia's public ooUeges and universities. 

5- Hlflhar mication Eouianent Trust TMna provides money to be 
allocated among the institutions to lease instructional eouinnent 
through the Virginia Ctollege Building Authority. 

^- O^tetandilW Faculty Awards Praaram awards money to outstanding 
faculty mesters at Virginia's public and private institutions. 



7> Recricnal Grants and Oontracts allows Virginia residents to pay in> 
state tuition rates for programs not offered at a Virginia college. 
Agreemaits betweai the Ocrauonwealth and institutiofs in other 
states are ^licable to Virginia residents who want to study 
library science, forensic science, forestry, optometry, and 
medicine and dentistry (at Maharry Uhiversity) . 
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1* fiVrUtY Develcmen fc Program assists the professicnal 

develG[inent of faculty menfcers at Nbrfolk State and Vicginia 
Universities. Research leaves, educaticnal leaves and released 
tine frcm caistonary teacfain? duties for \3p to tdiree years are 
funded for faculty xoBBtets pursuing <-«»rwiTV*1 degrees oar doing pcst- 
doctoczd research. Rmds also are provided for conferences, 
wcodc^Kpe and synixsia in tteir fields of specialization. 

2. Orronnnwpalth Visitinff pp;ifag^^ Program assists the public 
institutions in recruiting nationally outstanding other-race 
professors tor one or two-year appointments. 

3. fUnfe feg PvnffT|«in?e SutMirogram prcDOtes tte developnent or 
? ypci al projects and activities to at t r act and retain tmdergreduate 
other-race students. liistitutions submit recruitment and retention 
prcposals that eo^tesize preparing other-race high school students 
for college. 

4. Retention Oonf erence provides an annual forum for edministrators 
and faculty to exchange information on retedning students, 
particularly black students, and helping tlMB succeed in college. 

5* Potential Graduate g*nr»oy|»« t Oonferaxa encourages college juniors 
and seniors, particularly black students, to continue on to 
graduate school after receiving their bachelors' degrees. 

6* Sypner — Proqrap tSS. undergrad uates gives undergraduates, 

particularly black students, the opportunity to attend graduate 
classes and to pr^are for graduate school. 

7. Vipqffl ia ffl^V??Tt Tnpsition Program offers academic and social 
preparation for academically undexprepared other race hi^ school 
students. Hi ose students «ho cpialify for edmission to particular 
institutions but have one or more identifiable academic 
deficiencies are reqaired to partic^te in the programs, vAiich 
provides tutoring, counseling and instruction in study methods. 

8. Vinrinia Transfer Gra nt Program offers full tuition grants to black 
college students transferring frcm tuo-year institutions to one of 
Virginia's 13 traditionally white public senior institutions and to 
v*ute students ^ transfer to either Virginia State Uhiversity or 
Norfolk State University, Virginia's two traditionally black public 
institutions. 

9. Vita Bank contains 380 current resumes of other-race faculty uho 
r-ay be considered for feKailty and administrative positions at 
Virginia public institutions of hicfltier education. 
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^* g^^^y*^^^"*^? Assistance Prwp r^ provides need-based aid to 
^ttpul^ and private ooUage students. A significant amount of 
ftderal matciiing money is made available to this program, and the 
tanSs are distributed by the institutions. 

2- gng?g8iya SchQlatTdiip Pnnr n-»r provides federally 

ftoded so h oTaT T^ iiH that are administered by the council, cxtt- 
standing hi^ scijool students that intend to becooe teachers 
■^^XQ^^i^ aj» forgivable after they ccnplete a pacified 

3* astern aiOPB Ttaitien a-ssistanoa Pppcrram aids Virginia's Eastern 
Store s^dorts in attending Maryland senior institutions that are 
closer to their hones than Virginia's soiior colleges. 
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yigcnm i ft $<aK>l«g Prwrro provides reneuable merit scholarships of 
$3,000 each annually to 45 outstanding high school studertTand 
SilJ^^^fTSSLf?^ stMdents planning to enroll fuu-tiita at 
Virginia institutions of higher education. 

Council Publigrt-,W 

1. ftWKj l ttpt^ is a sunnary of actions taken at the council's 
mantmy meeting. 

^* ffisgtogy of nhdemmluate DeoreQ P rogram at Vu xrmia CoMf>rr^ »rv^ 
xmiyggitl^ and mrectorv of «>- ^te P^r^mSms a^ v^rrrin.-;. 

giggg ana ^lascsitig list all of the degree and certifiSte 
J^ogra« offered by public and private two and four-veS 
i^tutions. jn addition, information on financial aid, 
aoai^ions recpjiranents and special grant prograns, and the 
addresses and phone nudaers of the ooUeges are pi^ided. 

3- I^.^^^^gn fii'mi<m in Virgrinig contains information on 
EwWLxc and private institutions of higher education, including head 
ocunt, enrolLnent, fees, tuition, feculty, ^propriations, stutSent 
aid and sunnary of the Ocwncil's responsibilities and prograns. 

P i fflng j 'l l A i fl InfPnnata ap Brochures on sources of financial aid are 

Ifeterials an state, federal, loan grant 
and scholarship aids are available. 

^* "^"'^ I^intj'ff'i frVirilrn are oonpleted at the request of the 
^^^ Assenbly on issues of iiiixartanoe to hi^ education in 

6- ^ f jTg^ letter) is a bimonthly newsletter containing articles 
on council programs and activities, plans and goals, infcSnation on 
Virgima colleges and universities and relevant material on higher 
education in general. 
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i^^B 7. Vlrainia Plap is a biennial publication \Aiidi describes Virginia's 

; systaa of higher education. 

Other Souroes of SrfQHnation on Pogrt-gaon^TY pducation 

Vitqinia iQar is a career infomaticn hotline (800/542-5870) and 

microfiche infomaticn delivery system based at Virginia Fblytechnic 

Institute and State Uhiversity. It provides infonnation on a) types of 

postseoondary programs hy schools, b) apprenticeship progranB, c) military 

training opportunities, d) postseoondary school descriptions, including 

degrees offered ty institutions, e) specific ocapations and f) assistance 

training programs, ihe materials are available by writing Virginia view at 

205 Boanoke Street, BlacJcsburg, Virginia 24061. 
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The Vlioijiia 



T Oolleoe System 



Mission 

Ohe Virginia Ocnnunity Oollege System functions within the ec3uoati.onal 
oamunity to assure that all individuals in the diverse regions of the 
OcononMealtii of Virginia are given a continuing opportunity for the 
developnent and extension of their skills and knowledge tiirough quality 
programs and services that are financially and geogrs^ihically accessible. 

Uie Virginia Ocnnunity oollege System, through conprshensive ocnnunity 
ooUeges, pirovidcs leadarsh^ in detemining and addressing both the needs 
of individuals and the econcndc needs of the colleges' service areas. 

Ooo^ational-Technical E ducation, Transfer Education, Develcpnental 
Studies, CJcntinuing Education, and Oannunity Service are the primary 
avCTues through vjhich the mission is fulfilled. Ito assure that all students 
have the opportunity for success, each college stell provide a ccoprehensive 
program of student develcproent services. 

Eligibility 

Any person v4io has a hi^ school diplcoa or the equivalent, or who is 
18 years of age and in any case is able to benefit from a p rog ram at a 
ocnnunity college, may be admitted to the college as a regular student, a 
^)ecial studeit or a non-curricular student \Aien certain required items have 
been received by the Office of Admissions. The college rese^-ves the right 
to evaluate q)ecial cases and to refuse admission to ^licants when 
considered in the best interest of the college. 
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Residencae RecMireanenfcs 

A Virginia resident is cne vgtx) has been dcndcUed in, and is and has 
been an actual bcna fide legal resident of Virginia, for a period of at 
least one calendar year pricac to the oonnaicesnait of the term or seooester 
for vduch enroUnent is desired. Questions ccnoeming residency 
rei|iiiresnents should be directed to the college's Coordinator of Admissions 
and BecQtds. 



I^'i^i^^r. PppTTifff^p ^pr ^ Services 

1. OocMcational-Tteciinical Education! The occupational and technical 
education pjioyidum are desicped to meet the increasing daooand for 
technicians, semi-professiaial wozters and skilled craftsmsui for 
enplqyment in industry, business, the professions and government. 
Ihe currixxila that are planned primarily to meet the needs for 
worters in th** region being served by the college. 

2. Oolleae Tranafgr F/^vp;^ar»n; Hie college transfer programs include 
college freshman and sophonore courses in arts and sciences and 
pce-ipcofessional areas for transfer to baccalaureate degree 
programs, ihese pr o gidi i m are equivalent to those provided in the 
f our^^ear degree granting institutions in order to fecilitate the 
transfer of students frcn the ccnnunity colleges to four-year 
colleges and universities. 

3> General Education; ihe ptujiaiub in goieral education avxqpass 
comnon kncwledge, skills, and attitudes needed by each individual 
to be effective as a person, a manober of a family, a worioer, a 
consumer and a citizen. General education courses are included as 
an integral part of every ooci^ational-technical and college 
transfer program. 

4. Oontiraiina Adult Educatiop! Adult education programs are offered 
to enable adults if; a ccnnunity college region to pursue lifelong 
learning ejqjerienoes. C3antiiMing education includes both degree 
credit and non-degree credit courses and activities offered during 
the day and evening hours. 

5. Special Trainincr Programs! Special training may be provided where 
£I»cific job opportunities are available for new or expanding 
industries. Special training is coordinated with Virginia's 
eooncndc e>qansion efforts and with the needs of employers. 
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6* RraWgatorY fWqWBp; Itiese pr ujX di n s are designed to help the 
iniiyidual develop basic skills and knowledge (primarily math, 
englifiii and reading) necessary to succeed in other conmunity 
college programs. 

7* gPg«?lalized Recdonal and OnnaMnltv Services : The facilities and 
personnel of each college are available to provide qjecialized 
s^vloes to help meet the cultural and educational needs of the 
sescved by the ocununity college. Ibese services include 
non-daasrocm and non-credit programs, cultural events, workshops, 
neetings, lectures, conferences, saninars and special ccranunity 
projects ^ifaich are designed to provide needed cultural and 
educational opportunities for the citizens of the region. 



Stiirient np\ffSlotinenh Ser»H,«^ 

1. QoMns ^lingt As a service to its studaits and the connunity, each 
cxanunity college maintains a staff of professional counselors in 

. ^ ^ system of fettsjlty advisors. Bie Counseling 
Department functions to assist students in naking intelligent 
decisions regarding their careers, educational, personal or social 
plans. As part of this assistance, counselors make available to 
students appropriate tests, career and educational resources,and 
information regarding financial assistance, job placement, 
transferring and student activities. 

2. I^yag: A conprehensive testing pr og xcu a for students is conducted 
jy the Counseling Department on each connunity college canpus. 
Sane colleges require admissions testing to assist with educational 
planning, hut not as a means of determining a student's admission 
to the college. In addition, a variety of optional tests are 
usually available to interested students fbr assessing occupational 
interests, personaUty, aptitude, stufy skills, reading level and 
other areas. Specialized subj«3ct tests are firw««-|T,ioe used by 
Instructocsto assist students In evaluating their background 
ancVar progress in a specific subject area. Some colleges also 
serve as testing centers for the College Ehtranoe Eicadnation Board 
e.g., SAT, Americar^ College Testing Service e.g., ACT, and 
ocapational certification tests. 

4. QriffltftU<?nt Each nsv student admitted to a ccnmunity college 
certificate, diploma, or degree pr oyr am is required to ccnplete 
orientation, a one credit course designed to assist new students in 
becoming better acquainted with college life, so they may take full 
advanta^ of the facilities and services offered by the college. 
The conmanity colleges in the VOCS vary in their orientation 
^vitles and requirements. m many cases, specialized 
orientatton ocurses are available to help students with i^)ecial 
needs such as study skills, career exploration, etc. Information 
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en ori«ntaticn is awailnble fran the Counseling Department at each 
campus* 



ShifVnh Firwnr-^aj It is the desixe of each oomunit^ coUege 

that no qualified student be denitxi the privilege of attendance 
because of financial need. A variety of grants, loans, work-study 
progxeas and, in some cases, scholarships are available for 
qualified students at all VOCS ocnounity colleges, students vyho 
desire to apply fdr financial edd ^xxild secure an application frm 
the aillege»s Financial Aid Officer. 

OocMPational Plaaemetrt Servioe! its main objective is career 
counseling and job-hunting assistance fbr students. In addition, 
tbB OQllegs's Placement Officer coordinates opportunities for 
enidofynent prior to graduation by naintadning oontiiuous contact 
with tu siness, iiriustry, the professions, federal and state gov^ 
emoents, and the Virginia Employment Ocomission. Seme enployers 
recruit qualified applicants on canpus. Also, the Plaoenent Office 
assists studaits «ho wi^ to secure part-^tine or fUll-tine 
egaplcyment vftiile attending college and during vacations. Students 
v4io seek: part-time work are oicauraged 'to do so with a view to 
their future career plans. The esq^erienoe gaijied will assist them 
in finding permanent and satisfying positions upon ccnpleticn of 
ttisix education. 

Itang fgr <?cunselincf: Counseling assistance is provided to all 
ocnnunity college students planning to transfer to four-year 
colleges and universities. Personal academic advising throuc^iout 
their ccnnunity college experience aids the transfer student in 
selecting courses necessary to meet freshman and sophonare level 
course requireroBnts at four-year institutions. Assistance in 
finding information about four-year college and university 
curricula prograns and help with the transfer application process 
are also available from all of the coonunity colleges' Counseling 
Departments. 

ftollcw-q^;)! Each ocnnunity college maintains a graduate 
follcw^ service. Information is gathered from alumni concerning 
their eaployment vpan graduation, or their academic status if they 
have transferred to a senior college or university. This 
info rmatio n, along with evaluation from non-graduates, eoployers 
and connunity organizations, is used as one means to evaluate 
Student Development Services, curricula, specific courses, 
facilities, quality of instruction, and to identify aluraii, who may 
need further assistance with their life plans. 

Oo-Curricular Acfcivitie^i Various cliibs and other Co-Curricular 
Activities exist on VOCS caspuses. Information about student 
activities may be obtained fnan the Coordinator of Student 
Activities at each college. Each connunity college has an 
appropriate progr am of health, physical education and recreation, 
including intramural .and extranural programs on canpus or off 

62 



caafus in v'xnaunity fi^ilitles. Alunni associations are also 
active at nan/ of colleges. 



10. Ygtaang flg EiyJana: AU ooBnunity colleges naiircain an Office of 
Veterans Affidrs fior providing services to veterans, active 
Military perscnnel and dependerls enrolled at the college, and to 
veterans in tt» local area served by the college. Infortnation 
ragardlng eligibility, benefits, and application procedures can be 
obtained fran the Veterans Affidrs Officer at any oonnunity 
coUegs. 

U. spwHai ftTYlmr* Neoiy VOCS coUeges offer %)ecial 

SttvloBS to their students, ^jecial Services are nonwdly designed 
for students %dth acadcndc potential by reason of a 

disadvantaged eduesstional, cultural or eooncnic bitdoground, car 
diaab ility are in need of services to assist thea? to initiate, 
oontiiMa,ar resume their postseoondary education, and to ehhanse 
their success in tte ygrtpmic environnent. Ihe goal of Special 
Stt^does is to assist students in remaining in college and 
aiooessfully coopletlng their program of study. Special Services 
nay include tutoring, career counseling, personal counseling, 
assistance in obtaining financial aid, acadeaadc counseling, 
cajltural activities, and individualized assistance as needed. 



Intake PiT..3e>ss 

The intake process for most coanunity colleges in Virginia inclxjdes the 
following documentation: 

1. A coo|iLeted official e^iplication for admission 

2. Official transcripts from all high schools, (optional if recorti is 
10 or more years old or student has oonpleted 20 semester or 30 
quarter credits in the VC3CS or some other accredited college or 
university, or hi^ school transcripts are determined to be of no 
value for college^or curricular admissions), colleges and 
university attended) . 

3. Sane colleges nay require placement testing as part of their 
admissions procedures. 

CG 
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Far eOl non-curriculeo: students, a ocnpleted official 2?)plicatian for 
adnission is rayiired. vrrr ^rM:s with speda] tv»a^^ 1 -s iaperative 
that thev get an eailv start - acnlications sho uld be filed at least six 

VWte btfOTg iaig qwrtar bwlns, An earlv app lication will facilitate 

settim UP the nffyssnrv support seryioes so that evervthim is in plaoe 

Mnr» fftiilfnt ^rfiT« ^^'vfgftg, 

After the student has filed an zqpplication, particularly if She is a 
first-tiiBB student, she needs to see a Oounselor in the oourBeling office 
for her initial intake and assessment, ihis procedure varies fran student 
to student, bat ftrndanentally, the oounselor meets with the student to 
iaplemait the following: 

1. Placjeoent tests are scmetiines given ly the college in basic skill 
areas of math, reading and writing; these placement test scores 
are used to determine if a student needs ai^ developciental course 
work before attenpting ooUege level work. 

2. A revifiw of the student's hic^h school transcripts, standardized 
test scores and information fran the student's application is then 
xmdertaken. The more information the student is able to furnish at 
the initial review, the more help the oounselor can provide. 
Students are encouraged to discuss financial aid needs, their 
disability, if they work, their goals for a college program and 
their career objectives. 

3. Ihe next step in the assessaoent process is the determination of a 
curriculum of study, selection of a class schedule and 
registration. Ihe student's plans to c,o to work imnediately adJter 
ocnpleting a program of study or pursue a four-year degree will 
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detmiDina the need for selecting an ocxxpational/tedinicxa 
currlailum or a transfer curriculum. Students who receive 
financial aid or stpport frcn other agencies oust be assigned a 
curriculum of stud/. 

RBY g a ctcm for fft^iiPnts Vith nifflhllities t o Oonsider Wien Choosing a 

QnimiiniliY QaUag 

^* ginBgal QaBgSdgff' students should make axrangeDents with the 

OQUege's Dean of Student Develcpnent Services or Dean of 

Instruction to visit the 
2. Acsaaiibilitos students with physical disabiUties should assess 

the terrain, buildings, transportaticn, time needed to tzavel 

betoreen buildings and diaate of the area. 
3* Mg^igal Fagilitigg; Anticipaxze needs and whether coll^ ax^ar 

ocanunity can pro\dLde adegtiate medical sei-vioes. 
4. fisSSdgQSS: What is the oollcjge's history of founer students with 

disabilities' success in adapting to ilie environnent? Canjare 

notes with edunni or active students. 

OcPBtmitv Resourta^; Does the ocanunity have resources sucti as 
healtii, recreation and transportation or does it pose barriers? 
^- ^^^ffltial Cmrtina PreblatBi f«iat are the implications of 
each? 

7. OrigTtatiqai what information or assistance is pro^dded to nse^ 
students? 

8* ^cadanic Advisgment? mat are the p rugi dtus liJce? Does the college 
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havB well rounded services to provide a variety of si?3port and 
pro m ot e retention? 
9* Time Management; fjhat problems will be presented by the 168 hour 
week? There are large amounts of available non-class time that 
students most fill with student activities, leisure tiiae, work, 
studying, etc. What cjptions are there for students with 
disabilities? 

10. Attitudes: What are the attitudes of non-disabled students, 
feculty and staff? 

11* Aoocptnodatj.qn: Does the college have prcrvisicais for making college 
personnel aware of academic problems that nay need continued 
attention if the student eirolls? 
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VCXS OoUeqes with Spe cial Servicea Proriects 

Dabney S. lancaster CJcranunity College 
Clifton Forge, 

J. Sergeant Reynolds Ocninunity College 
Ric±anQnd, VA 

Nesf River CcnnunilY College 
Franklin, Vh 

Paul D. Casp Ooraounity College 
Franklin, Vh 

Rappahannock Ooranunity College 
Glenns, Vk 

Scwthside Virginia Cconunity college 
Alberta, Vh 

Southwest Virginia Conraunity College 
Riciilands, Vk 

Virginia Western Cconunity College 
Roanoke, Vh 

VJytheville Corammity Qjllege 
wytheville, VA 
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The Governor's Btclov ment and Trainiro DeparL-n ent 



Mission 

The GcMemor's Brplpyment and Training D^artmsnt prcraotes the 
effective and efficdeit delivery of eoDplpyment, trainijxf and related 
services taaouc^ the administraticai and oversi^ of Job Training 
Partnership Act activities and the anadysis of related human resources 
needs, priorities and programs. 

Job Trainincr Partnership Atedni&tration 

Mission 

The pwcpose of the Job Ttaining Bartnership Act is to establish 
programs to prepare youth and unskilled adults for entry into the labor 
force and to erfford job training to those econcndcally disadv£.±aged and 
other individuals facing serious barriers to enployment vAio are in ^jecial 
need of such training to obtain productive employment. 

Eligibility 

Services funded by the Job Training Partnership Act (.:.TPA) are for 
youth ages 14-21 and adults >*k5 are eoonoDiically disadvantaged. The term 
"eoonomically disadvantaged" means an individual v*o: a) received, or is a 
maaber of a family vAiich receives cash welfare payments under a Federal, 
State, or local welfare program, b) has, or is a menber of a family v*dch 
has a total inccoe for the six-month period prior to a^licaticn for the 
program involved (exclusive of unenplpynent ocopensation, child support 
payments, and welfare payments) which, in relation to family size, was not 
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in exoess or the hi^hei: of: (1) the poverty level determined in accordance 
with criteria established by the Director of the Office of Managenent and 
aidget, or (2) 70 percent of the Icwer living standard incane level c) is 
receiving food stanps pursuant to the Food Stanp Act of 1977, d) is a foster 
child on bdalf of vdhaa State or local government payments are node, or e) 
in cases pennitted by regulations of the secretary, is an adult handics^^jed 
indi vidual >*wse cwn inccrae meets the re^iireoaents of clause a) or b) , but 
v4io is a menber of a family vdiose inocme does not meet sudi requirenients 
(P.L. 97-300). 



Servio es 

Die local Private Industry Council (PIC) determines the service mix for 
eacii Service Delivery Area (SDA) . Ihe allowable services may include: 

1. Job search assistance 

2. Job counseling 

3. Remedial education and basic skills training 

4. Institutio nal skill training 

5. On-the-iob training 

6- Programs of advanced career training vMch provide a formal 
caBbinaticai of cn-the-job and institutional training and internship 
assignments vAiich prepare individuals for career eoplcyroent. 

■7. Training programs op erated by the private sector , including those 
operated fcy labor organizations or by aaisortia oi: private sector 
enplcyers utilizing private sector facilities, eqir^ment and 
personnel to train woricers in occupations for vSiich daaand exceeds 
supply. 

8. Quti:e^ch to m?ke individuals aware of, and enoouirage the use of 
enplcfyment and trEdning services. 

9* Specj^jged surveys not available throu^ other labor martet 
information sources. 
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10* Proorains to devolo p work habits ard other services to individuals 
to help them okrtain and retain eoDplqyinent, 

SuDoorti ve serv icaes neoessery to enable individuals to partic:^te 
in the program and to assist them in retsdning eaaoplpyinent for not 
to exceed six months following oonpletion of training. 

12- Ubaradina and retraining 

13. Education- to-woric transition activities 

14. Literacy trainincr and bilingual training 

15. Vfork experience 

16- Vocational exploration 

17* Ati^lnpipph of certif icates of hicdi school equivalency 
18* Job development 

19. Biplovment qenerat incr activities to increase job opportunities for 
individuals in the area 

20. Pre-appraiticeship p roca di ts 

21- Diss aainatina inf ontaticn on program activities to enployers 

22. Use of advanced ifta minq tectmolooy for education, job preparation 
and skills training 

23. Etevelopm^it of job openings 

24. On-sAl;e industrv-specific training programs supportive of 

industxdLal and econcniic developcient 

25* Follcw-up services with participants placed in im-subsidized 
escplpyment 

26. Oooiniinf^tPd programs with other Federal eirployment related 
activities 

27. Needs'-based payments necessary to participation in accordance with 
a locally developed formula cr procedure 

28. CUstonized training ccaiducted with a cocinitment by an enplqyer or 
group of enployers to enploy an individual upon successful 
ocn?)letion of that training 

29. Exemplary voith prog ram 

a) education for esiplcyment programs 
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b) pre-eBplqyment skills training programs 

c) entry aqplpynent experience programs 

d) scJiool-to-wark transition assistance programs 

Intatea Prooesa 

An ^licant for services shcwld call the local JTPA office to make an 
appointaaait for an intake and eligibility interview. 
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Oie Viitrinia Biployment Oopgnission 



Uie inissic3n of the Virginia Bonployment (Xnmission is to ensure 
Qonplqyinent stab il i z a t ion in the Ocranonwealth of Virginia throu^: 
!• Work-reafy labor force for Virginia's eiplqyers 

2. Ten^araxy incnne protection to involimtarily unemployed WDrters 

3. Labor market and ecOTonic infonnation to business, educational 
institutions and citizens of the State 



tftiited States citizens age 16 years and older 



Services 

1» Job refe rtal/icfc placement : applicants are referred on the basis 
of skills, knowledge and abilities to relative to job orders listed 
with VEC 

2e totitude testing : ^plicants are given the General i^jtitude Test 
Battery (GATB) to neasura their potential to perform any job listed 
in the Dicticxiary of Oocipational Titles 

3. Proficien cy testing - clerical fields : typing and shorthand 
proficiency tests are given to all applicants seeking enployment in 
clerical fields 

4. Veterans Service - counseling, toting, job referral, placement 
(181 days active duty service and all but dishonorable discharge) 

5. Dislocated Woricer Programs are for individuals ^A)o are: 

a. unlikely to return to former ooctpation due to plant closure or 
decline of that oocupatioi 

b, provide job searcii, job development, ti-aining, stpportive 
services and relocation 
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^* Choioe/Chanoe Saignars^; Vocaticnal choice sessions to assist the 
^plicant in making an apprqpriate vocatiaial choice 

7. ^X(fvaf9iiiPf TFEomng: Job finJing and jcb keeping skills 
training as well as job interview preparation 



Special fipytri<;y^ 

^* PP^-j^ylPyrogpfr gemo^ to prepare individuals with disabilities 
for estplc^raanfc, including job seeking skills and jcb developnent 

2- Job placanp^ fny |Tv^^virt.Mi« w^i- ^ disabilities v*o are praared 
for ocnpetitivB eooplcyment 

3« Assistance to praspective emp1oyt»rst for job modificaticn and 
restnjctairing, induaing assistance from the D^artnent of 
Rdiabilitative tervices (ERS) staff as needed 

4. PgferF)1j=; to Ty. ' for VEC c^plicants with disabilities v*jd may be in 
need of vocationt.: rehabilitation services 

5. Tarqgtad Jobs Tax Credit fTOTC^ ; VBC determines lOTC eUgibility 
whxch will allcw esaployers to obtain a tax credit of to 40 
percent of the enplqyee's first $6,000 of wages paid ir th*" first 
yeeir 

Each Ixxal Job Service office has a designated person who is the 
representative for persons with disabilities. Listed below are the duties 
and respcnsibilities of the representative ; 

1. Serves as the liaison between Job Service and other agencies or 
organizations v*o work with persons who have disabilities. 

2. Is responsible for keeping the local office staff up to date on any 
matter concerning the persons with disabilities. 

3. Works with managemantt to see that: 

a. Full applicatiOTs are taken cn each a^licant 

b. Bie ^licant has received all Job Service services that he or 
she needs. 

4. Attends and is active with organizations and conmitt^s v4io serve 
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or advocate inproved cxjnditions or services for persons with 
disabilities. 

The overall policy of Job Service is to treat all ^licants equally. 
When an applicant has the need for ^)ecial services, (i.e- , he or she is not 
jcto read/, then he or she will be referred to tlie ccnponent that best serves 
the applicant's needs), ihe following services are rendered through Jcb 
Service offices: 

!• Ciounseling and testincr 

2. Biplovabilitv Training 

3. Jok development 

4. Referral to service agencies 

Intafee Process 

All applicants for enployment services naist: 
!• Seek out their nearest VEC office 

2. Register with the office receptionist 

3. Oaroplete an application consisting of a group and an 
individual interview 
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The Vircrmia Department for th^ vigw llv Hai^cap pt^ 

Mission 

Vocational rehabilitation services with in the Virginia Department for 
the Visually Handice^jped provides oatpr^iensive services to relieve or 
reducse to the greatest extent possi b le handicaps caused by severe visual 
limitations, blindness, or deaf-blindness with fecial eijiiasis on assisting 
its clients in attaining xaseful, productive, and self-sustaining 
citizenship. 

Rdiabilitation services are provided to assist blind and visually 
iapaired persons in enployment; to establish self-estecan; and to prevent, 
eliminate, or reduce econcmic and personal d^)endency. 

Eligibility 

A visual disability must exist that constitutes one or more of the 
following: 

1. Visual acuity of 20/200 or less in the better eye, 
distance vision with best correction (legally blind) 

2. A field restricticai to 20 degrees or less in the better eye 
(legally blind) , 

3. A visual acuity between 20/100 and 20/200 in the better eye, 
distance vision with best correction, the inability of the person 
to a^ust satisfactorily to the loss of vision and the need on the 
part of the person for ^lecialized services available throu^ the 
department (severely disabled) 

4. A field limtation to 30 degrees or less in the better ^e combined 
with the inability of the person to adjust satisfactorily to the 
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loss of vision and the need on the part of the person for 
specialized services available throng the dqDartnent (severely 
disabled) 

5. Ni^t blindness, or a rapidly progressive eye condition, whidi, in 
the opinion of a qualified ophthalnologist, will reduce distance 
vision to 20/200 or less in the better eye with correction 

6. VJhere eye treatment anchor surgery are reccraoended regardless of 
visual acuity 

Vocational Handicap 

Ihe Vocational Rehabilitation (VR) counselor must determine that a 
vocational handicsqp has resulted due to the visual disability. Ihe 
disability must be a substantial hardicap to enplqyment becaxase of the 
limitation iitposed, together with any secondary diagnosed disablii^ 
conditiOTs and related factors. Ihe existerjce of a visual disability alone 
does not constitute a vocational handicap nor does it automatically 
establi^ eligibility for VR services. A substantial handicap to enployment 
exists jfAysn the visual disability condition: 

1. Interferes with the opportunity for suitable ertployment 

2. Has interfered with the pr^)aration for suitable enployment 

3. Causes loss of enplqyment 

4. Requires special assistance in securing suitable ertployment or in 
performing job duties 

5. Causes enplqyment to be in jeopartty 

Services may be provided to individuals v*io are unsuitably employed. 
This determination must be based upon a thorou!^ ccnparison with others 
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aaplcyed in the same ocxwpation and must be docmnsnted. This does not mean 
that a person just because he or she is visuaUy iupajjred and decides to 
change jobs, is autoBatically eligible. The person must still have a 
handice^ to esoployinent to meet this cadterion. 

PaasibiTity (pp;^y^^]o Expectation^ 

Ihe VR ccunselor must make the determination that there is reasonable 
expectation that VR services will benefit the individual in terms of 
enployability. BSiploiyability refers to the determination that VR services 
have a high probability of enabling the individual to: 

1. Enter the occpetitive labor naiAet consistent with abilities and 
interest 

2. Practice a profession 

3. Enter self-ertployroent 

4. Function as a hananaker using the "honeaiBker" criteria 
established by DVH vrtiere the person must; 

a. Live alone 

b. Take care of another perscn unable to function as a 
hanemaker 

c. Free another person in the home to obtain Qanployraent outside 
the home 

d. Sihare the majority of the hcmanaking responsibilities with 
another person in the heme 

5. Become an urpaid farm or family worker receiving paynvent in-kind 
rather than in monetary means 

6. Function in sheltered enployment 
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7. C^jerate a hane industry or perfcann other gainful hcrodoound work 

8. Operate a vending stand under the Randoiph-Sheppard Act 

Primary Seryioes 

1. l£W Visio n Servicea t l£w vision examinations, intended to inqprove 
useful reading vision to persons cannot read with conventional 
glasses, are available by e^^pointanent. A follow^ counselijig and 
trzdning pnsgranin in the hooe is aimed at ensuring that inaviTriTm 
benefit is gained frcm the low vision optical aids prescribed. 
COiuics are held in Charlottesville, Norfolk, Falls ahurdi, 
Richmond, Roanbkse and the Bristol areas. Referrals are by 
varicus programs of the Rger^ and other interested jouroes. Low 
vision aids and training are also available to school age 
youngsters and to trainees at the Rehabilitation Center for the 
Blind. 

2. R^iabllitation TeaciiliTq ^rri'?SS- Rehabilitation teaching is the 
process of guiding and instructing a visually handica^pped person 
thrcu^ an individualized plan of instruction designed to help him 
or her carry out daily activities to maintain or regain his or her 
place in the mainstream of society. Individuals receive direct 
services from the Rdiabilitation Teachers in adjustment counseling, 
basic orientation, daily living skills, braille, typii^ script 
variting, hccenaking, therapaitic crafts, recreatiai, and many other 
skills to overxxoe or minimize the effects of their visual 
handicaqp. 

3. Social Servioes t This program offers social services throix^ 
local d^artments of sociaQ. services under DVH prograninatic 
supervision. These local welfare agencies offer a wide range of 
social services fear visuaOly handica^iped persons and determine 
eligibility of legally blind persons for Medicaid and financial 
{5ervioes. In its liaison role, the DVH Social Services staff 
provides training, consultation, service as client advocate and 
develops and conducts outreach activities. 

4. Vocational R^iabilitation Services ; Oanplete evaluations, 

consisting of eye, ear, and general medical examinations, are 
provided, as well as special s^tude and ability tests, 
psychological test, work evaluations and vocational e)q)loratica7. 
Vocational counseling and personal adjujstment services are 
available to clients. Hiysical restoraticn eye operations and 
ho^italizaticn are a provided to a limited number of individuals. 
Training, including on-the-job, vocational, technical, and college, 
is made available to qualified persons. Job placement and follow- 
xjp services cire given major ecphasis. 
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Vgl^aitrOPr $«Vi<?9g; Volxsiteers prcvide a wide variety of services 
to Departanent staff and to visually hairiicapped persons, ihese 
stt%does Inclucte, tut are not limited to, transportaticn, 
racareatiai, shopping, friendly visits, tel^iwne assurance, 
recording printed material, reading and assisting Agency 
professional staff. Volunteers are screaied and placed according 
to their individual skills and interest. Far further information 
regarding Volunteer Services, oortact Headmiarters or the Regional 
Offices. 

I ret a ^PtAna l tatgrials and Rgggyggg .gaitsc: The msc, which is an 

adjunct to the library, sc^jports the Education Services and Vision 
Ecograns. Laage print and brsille textbooks, as well as 
specialized equipment and materials, are supplied to Virginia's 
blind and visually inpaired children. 

ya^imtii^ g9r^9egi visually handicapped infants, children and 
ycuth can receive develcpnental can receive developmental, 
educational, vocational and adaptive services in their homes, 
schools and local octinunities. staff members provide direct 
irstauction to the child and support/technical assistance to 
parents and school personnel. Braille and large print textbooks, 
qpecial eguipraent and teaching materials are available to sijpport 
the individual prog r - ama prepared for each diild. 

Vanding Fi^ilitiiesi Blind and visually handics^ped persons are 
established in businesses of various kinds, including vending 
facilities and snack bars in public and private buildii^. Hie 
Agency secures the location, fttmishes equipment, initial stock and 
operating capital and provides trainij^ and supervision for the 
operator. The Agency is assisted in this task by Business 
Opportunities for the Blind, Inc. 

Virginia industries for the Blind - at Charlottesville and 
Ridmnnd: A variety of items are produced in both woricshops 
including brooms, pillow cases, mattresses, food service ce^, 
high-junp and pole vault pads, safety vests, mops, writing 
instruments and many other products. Itans are sold to federal and 
state governments and to the public. Ifany of the workers have 
other disabilities in addition to blindness. Wbric adjustment, 
training and enplqyment services are provided to blind and visually 
inpaired individuals. 

Virginia Rehabilitation center for the Blind ; ihe Cfentf^r provides 
a program of evaluation, adjustment and prevocational training 
which enables clients to learn skills necessary for greater 
independence, efficiency and safety on the jcb, at heme and in scrae 
social settings. People cane to the Center from all parts of 
Virginia and may receive training from one month to a year, 
copending on their individual needs for services. Center 
ocunselors, vocational evaliators, rehabilitation instructors, 
orientation and mobility specialists and other professionals assist 
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the . individuals in achieving their persoial, social and/or 
vocational goals. 

Special Services 



1. Career S endnar : This program is a biannual event for blind and 
visually iirpaired youth to ej^lore to explore career opportunities, 
learn job seeking skills and talk with visually inpaired and blind 
individuals about their work experiences, Ihe two and one-half day 
seaainar also includes site visits to local businesses and industry. 



2* Suitgner Adjustment: ihis progr a m is a concentrated ei^t week 
session held at the Virginia R^iabilitation Center for the Blind in 
Richmond, Virginia. During the suniner, students develop daily 
living and canraunity awareness skills, and participate in 
vocational evcduation and career e55)loratian. These young people 
also e)5)erienoe living away froii hcce and havw^. an opportunity to 
receive adjustment ocjnseling. Tutoring i; academics is also 
Hvailable to students. 
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3. Suntner Miustment Procrram ; This progr a m gives hic^h school students 
the c^jportunity to work part-time for private or governmental 
(state or federiL) businesses in their local area or other areas of 
the state and earn a wage. The program provides the student with 
work experience and in sanse cases leads to permanent or continued 
part-time enplqyment. 

4. Project tfrtj^: Project STEER (Stimulate Transition to Errployment 
throu^ Education and Bdxabilitation) Tvas a federally funded grant 
thrcu^ t he Of fice of Special Education and Rehabilitative 
Services. STEER was funded for the period of October, 1985 through 
S^jtesnber, 1987. 

The grant has oontinusd to enhance the transition tradition in 
the DVH. Thrcu^ STEER, transitioning policy and procedure was 
developed in conjunction with a more open working relationship 
between education and rdiabilitation professionals both within the 
Agency and other services provided within the state. STEER 
provided students with equipnent and services vidiich they normally 
would not be eligible to receive under the current rdiabilitation 
mandates. 



Intate Proce ss 

The intake process for the D^>art3iient for the Visually Handicapped is 
as foiled : 

1. Tile applicant should contact EJVH by calling the toll free number (800) 
622-2155. 
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2. Within 10 days DVH will contact the applicant and arrange an interview. 

3. A DVH service provider will conduct an interview, in person, to gather 
infonnation and ei^ilain the services available to the individual. 

4. -Die ^licant iray be required to canplete diagnostic examinations to 
establish eligibility. 

5. Once the afplicant has been determined eligible for services he/she 
will receive a referral. 
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The Viitrinia Department for the Deaf and Hard of Hearing 



Mission 

The missiCTi of the Virginia D^)artiient for the Dea.^ -rd H^ of Hearirg 
is to function as a cxraaunication bridge between deaf/hard of hearing people 
and hearing people and help provide an environment in \Aiich deaf and hard of 
hearing Virginians of all ages have an equal opportunity to participate 
fully as active, responsible and ind^)endent citizens of tiie Cdranonwealth, 

Eligibility 

The Virginia D^artment for the Deaf and Hard of Hearing (vraHH) is a 
state agency imder the Office of Human Resources in the Executive 
D^>artanent, The D^artnent is mandated to serve hearing iirpciired persons of 
all ages in the Commonwealth. Hearing iitpaired persons ej^^erience hearing 
losses ranging frcan mild to profound. 

The rai^e of hearing losses are defined to addr-ess the ability to 
com m u n icate. The enabling legislation provides these definitions: 

1. Deaf persorts are those vAuDse hearing is totally iitpaired or ;*iose 
hearing, with or without amplification, is so seriourly inpaired 
that the primary means of receiving spoken communication is throu^ 
visual input such as lipreading, sign language, fingerqpelling, 
reading or writing. 

2. Baxd of hearing p ersons are those whose hearing is iitpaired to an 
extent that makes hearing difficult but does not preclixie the 
understanding of ^xdcen coniraanication ttoxi^ the ear cilone, with 
or without a hearing aid. 
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rv«^ ^ services provided by the Virginia D^artinent for the 

Deaf and Bard of Hearing: 

^' Ptforwticai and Referral Servioea answer questions about programs 
and services available to hearing injaired Virginians fean all 
sciTO^ and abcut hearing in^jairments in general. oiiis 
infoTTOtion and referral service is available to all service 
providers and individuals, and is accessible to persons with 
hearing jupairments statewide either by telecamunicaticn devices 
for the deaf (TDO) via a toll-free nuniser or cn a walk-in basis. 

2. . In^ggt^ s ^ag^; Since 1978, the D^artment has been 
authorized ty the General Assembly to administer a statewide 
interprefcer service for deaf persons. The Department provides the 
toiicwing: 

^' >^ytains and annually updates a roster of oualifiprf 
vnt&preters j interpreters who are listed are nationally 
certified hy the Registry of Interpreters for the Deaf (RID) 
or have passed a state screenii^ by the Virginia Registry of 
Interpreters for the Deaf (VRID) ; 

Assigns qualified interp rPl-Pn; to interpret in various 
situations on req?iest by service providers and deaf persons; 

c. CoopUnate? pf^ymRnt and pays the cost of interpreting services 
vjiere Sect- on 504 of the Rehabilitation Act of 1973 or the 
Virginians \nth Disabilities Act of 1985 do not apply; 

govjdes fund? to the Virqinian Rems t rv of TntPrpreters for 
for quality assurance screening by contract. 

^' Tedmical As-qisfaT irp; Hie D^artnent provides 

training and technical assistance statewide to service providers 
and the general public about hearing ijnpairments, the needs of 
hearing^i^aired pecple, and how to make services and programs more 

4. Mvocacy ; Hie Department advocates for the ri^ts and needs of 
hearing impaired persons on a case-by-case basis and through the 
legislative process, it also monitors state programs servSa the 
hewing lapaired to determine the extent to which promis^ or 
mandated services are delivered. «i. 

^* L aqjslative and Program Evaluation ; Bie Department evaluates 
programs serving the hearing impaired and develops recommendations 
to the Governor for legislative and administrative changes as 
inoicated. 
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6. Outreach : Through^ an intensive networking effort, VDCHH provides 
concentrated training and techniccil assistance to existing service 
provdders (doctors, regional offices of the Departnient of 
Rehabilitative Services and the Virginia Ehplqyment CJcnmission, 
clie:Tt ri^its advocates, local welfare departments, hospitals and 
others). At the same time, they \ise the specialized skills of 
contracted interpreters with established ac5cess to the deaf 
o mm ities in the less well served regions in the Qxmnonwealth. 
The Department builds linkages between providers and hearing 
ii r palred individuals without relying entirely on the written ward 
to target all of its client contacts. VDCHH contracted 
representatives work throu^ deaf clubs, local school boards, 
<±ourches with deaf ministries and key deaf and hard of hearing 
individuals to inprove access to existing services. 



Procedures for Acx^uirina Interpreter Services 

1* Ihe D^artment requires a five work day notice on interpreter 
requests. Ihis period will be waved if any other applicable 
administrative waiting period with a basis in law is shown to 
apply. These services are based on priority of need and 
availability of funds frcm ^prc^riate sources to pay interpreters. 

2. In the event of Irnited resources and limited interpreters, 
priority ranklr^ for coordinating requests is as follows: 

a. Emergency (medical, police arrests) 

b. Medical (i.e. private doctors, dentists) 

c. legal (i.e. lawyers) 

d. Counseling: 

- Mtental health (i.e. privat:e psychiatxist) 

- Non-inaental heeilth (i.e. AA meetings, Lamaze classes) 

e. Enployment (i.e. non-CRS client job interviews, eaiployer- 
enployee disputes) 

f. Educational (i.e. parent-t:eacher conferences vAien school 
refuses to pay) 
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g. Conferences and hearings (i.e. public hearings) 
11» Departanent does not coordinate classroan interpreters or 
volunteer interpreters. However, the agency will provide the 
client or service provider with a list of contracted interpreters 
in his/her area of the state. 
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APPENDIX B 

Virginia's Major Transitional Initiatives 
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Virginia's M ajor Transitional Initiatives 

lAOC 

ISifi Interagency Oaordinating Qxmcil on Delivery of Belated Services to 
Handic^jped Oiildren vas established t/ the 1983 session of the General 
Assenijiy to develop a state plan to meet the related services needs for 
handic^?)ed ciiildren fron birth to 22 years of age. The lACC has developed 
a plan vMch: 

1. Focuses CXI the most efficient use of resources to meet the needs 
and service requireaments of Virginia's handicapped children and 
youth 

2. Addresses the reduction of service gaps, overlaps and redundancies 
acaross 10 agencies of state government vhidi are involved in 
serving school aged handice^ped children. 

In 1986 the Virginia General Assembly manciated through legislation that 
the Interagency Coordinating Council on Delivery of Related Services to 
Handic^ped Children (lAOC) was responsible for "developir^ a strategy for 
meeting the anticipated educational and vocational needs of handicapped 
children aged fifteen and over, and for identifying existing barriers to a 
successful transition fixm special education to adult life." (VA Code, 1986) 

The lACC has established a subccnitiittee for the purpose of developing a 
state plan for transition services. If tan5s are required, individual 
agency contributions will be solicited to carry out the activities of the 
subcanmittee. 
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VITAL 

Virginia ' s Integrated Transition i^roach Ohrou^ leadership is a 
coordinated effort of five major state agencies and the Mid-South Regional 
Resource Center to Develop an "overall per^)ective for iirproved programming 
and for more representative involvement in transition throu^ a 
cooi)rd>ensive planning and inplementation process." The VITAL team emerged 
because professional personnel in Virginia's human service agencies, parents 
and r^aresentatives from the private sector recognized the transitionii^ 
needs of youth and your^ adults with disabilities and have initiated a 
series of programs and activities to facilitate state interagency planning 
efforts. A major activity of the VITAL Tteam was sponsorship of a state 
conference on "Transition Opportunities for Youth and Young Adults with 
Disabilities," in October of 1986. The VITAL Team has defined its role and 
function as: 

1. Information coll xrtion 

2. Identification of needs of the transitioning pc^xolation 

3. Identification of the barriers to the provision of interagency 
transition services 

4. Formation of subccninittees for action: 

a. Program subcoraraittee - programs and services that need to be 
developed or e55>anded. 

b. Political subocramittee - establistanent ol' services in 
localities thrcw^ agency leaderdiip and advocacy. 

The VITAL Team has been si^^jorted through funds frcm the Mid-South 
Regional Resource Center, individual agency contributions, and conference 
registration fees. 
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Project PERT 

Ihe Postsecx3nc3ary Bducaticjr/Rdabilitaticjn Transition for the Mildly 
Mentally Retarded (MMR) and Learning Disabled (ID) Project was initially 
developed as a two year Federal model demonstration project. It was 
initially funded frtaa October 1, 1984 through S^jtember 30, 1986. Because 
of Project PEBT's success, it has been continued utilizing a funding base 
consisting of equal oontriixitions by the Department of Education, Wbodrow 
Wilson Behabilitation Center and Oonirunity Hdiabilitation Services. In 
addition Project PERT has been ©qancaed to serve students from all 
disability grcn^js. Project PERT is specifically designed to provide special 
education students with the following: 

1. Cccibined transition planning and service inplementation through 
the resairces of the Divisions of Special Education, Vocational 
Education, Camnunity Rehabilitation Services and the WbodrtDw Wilson 
Rehabilitation Center 

2. A continuum of vocational programs and services including 
vocational evalxiaticai, vocational counseling, work adjust-ment, 
ind^jendent living sJcills development, vocational exploratiai, 
vocational training, job placement and job maintenance services 

3. Opportunities to pursue articulated vocational programs which span 
secondary and postsecondary school settings 

4. Programs which provide for the development of extended career 
ladders 

5. An educ^tioiVrehabilitation service delivery system which allows 
for the smooth transition of students with disabilities from 
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seoondaiy schools to postsecxsndary training or ecJucation to 
atplqyment, independenoe and ccranunity participation 
Project PERT has be^ inplemented in 33 localities across Virginia and 
is scheduled to inclvde 12 localities per year for the next four years. 
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Project PlACEMEtTF 

Ihfi project entitled "Psu^nership Linking Agencies Concerned with 
Eatplqyment and MEDdLmizing Etoplqyment Networks in Transitioning Youth and 
Young Adults with Disabilities" has been approved for funding by the U.S. 
Department of Education for the period of July, 1987 through June, 1990. 
Project PEACEMENT is a demonstration project which was developed 
cooperatively by the Virginia D^artaent of Education, the Virginia 
Department of Rehabilitative Services and Che Virginia Enp^oyaent 
Ocranission. H\& purpose of Project PIACEMENT is to design and demonstrate 
an innovative approach and use of existing agency resources to develop 
eBjployment opportunities and insure job placement for young adults with dis- 
abilities vto are job ready and exiting secondary education programs. 

Project PIACEMENT focuses on; 

1. Ihe establishment of a local and statewide alliance amor^ business, 
industry, education, rehabilitation and the state enployment 
service which provides direct access to enployer networks and 
facilitates the devel<^inent of a business-like approach to the 
placement of ycung adults with disabilities into enplqyment 
Ihe develcpraent of a "hands-on" job-readiness assessment system, 
developed cocperatively by WOodrow Wilson Rehabilitation Center and 
the ERS Richmond Vocational Evaluation Assessment Center, that is 
designed to reliably match individual abilities and skills of 
special education students with the requirements of jobs listed by 
the Virginia Employment Ccranission 

3. Ihe establishment of local placement teams in the pilot sites '.diich 
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vail assume responsibility for the placement and follow-i^? of young 
adults with disabilities 

The cSevelcpnent of a cxxrpiterized, interagency jciVperson natch 
system 

Ihe expansion of corporate involvement in the jcb placement of 
ycung adults with dl- abilities 
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APPENDIX C 

OSERS Definitions of Postsecondary Services 
for Federal Reporting Purposes 
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Ihe definitions provided by OBEPS for the »%port of: A) Handicapped 
Children and Ycuth Exiting the Educational Systaa (1986-87 School Year) arJ 
B) Anticipated Services Needed Ihese Handicapped Oiildren and Youth 
(1987-88 School Year)" are presented belcw. 

1. Oounselir rf ^yri .f^lc^pyit^^ inclijding personal ac^ustanait counseling, 
naintaining a counseling relaticnsh^ throu^vxtt a handicapped 
individual's p rcgreaa of services, and referral n^::e»a2y to help 
handics^^ped individuals secure needed services from other agencies. 

2. Evaltaation of vocational rdiabilitation potential , inclixiing 
diagnostic and related services incidental to the determination of 
eligibility, and the nature and socpe of services to be prorvided 

3. rhvsical and mental restoration services, necessary to correct or 
substantially modify a physical or mental condition v^di is stable 
or slowly progressive 

4. vnraiTjon al and Other trsdnina services incltding personal and 
vocational 2Ki}i2stment, books, tools, and other training materials 

5. Transitional er^plovment services ^ including intensive, cxi-site 
placecext and training throu^ the iise of job coaches or other 
special training personnel to assist severely handicapped persons 
to become eatployed 

6. Placeny?nt in suitable eagployment ; Job placement 

7. Post-€cy)loyroent services necessary to maintain suitable escployioent 
(this includes ongoing supp o r t services necessary to maintain 
severely handics^ped persons in esoployment) 

8. jfeintqiance . including a handics^ped individual's basic living 
expenses, such as food, ^^ter, clothing and other subsistence 
expenses vAiich are necessary to si^^port and derive the full benefit 
of other services; maintenance also inclxjdes si^sport or inccroe or 
inccme maintenance p rograms (e.g., SSI, SSDI) or welfare 

9. Transportation , including necessary travel and relate^ e^^ienses 
including subsistence during travel )or per diem payxoerius in lieu 
of subsistence) in connection with tran^xsrting handicapped 
individuals and their attendants or escorts for the purpose of 
s t gp art ing and deriving the faU. benefit of other services being 
prwided 

10. Services to roentoers of a handicapped individ'ial's family v*ien 
necessary to the rehabilitaticai of the handicapped individual 
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!!• Independ mt livim services that will assist handics^^ped perscjis to 
perform daily living activities 

12. Resident ial services to maintain individuals in residential 
facilities 

13. Interpret er services and note-taking services for the deaf, 
including tactile interpreting for deaf-blind individuals 

14. Reader services , rehabilitation teaching services, note-taking 
services and arioTtation and mobility services for the blind 

15. Teleocaro anications ^ sensory and other technological aids and 
devices 

16. Other g oods and services \diich can reasonably be expected to 
baief it a handicapped individual 

17. No goods or speci al services are anticipated to be required by 
these individuals upon exit from the educational system 
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APPENDIX D 
IKUECr VAST TRAINING PACKAGE 
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mXJECP VAST TKMNDC EftOaffi 

Acnvrre i 

DmmJCTIQN TO TRANSmCMING 

GOTi: Each LTIT mesAjer will receive information about transitiaiii^ youth 
and ycrag adults with disabilities fnan secxxTdaty educaticai to productive 
adult lives and vaiy^ there is a need to develop a statewide system for 
transitional services. 

Time : 45-60 minutes 

IfeTEatjcn: Bus activity is designed to familiarize the LTTT members with 
transitioning including: (1) federal and state legislative initiatives, (2) 
current laws and (3) the transitional initiatives within the Oxmoanwealth of 
Virginia. Biis activity also hi^ights the current prcblons concerning 
enqployment, higher education, independent living, and ccsnmunity 
participation for persons vho have disabilities and how a statewide system 
for transitional services wJJ. help resolve these prcblems. 

I'&tegials Needed : 

Project vaST Handbook 
Introduction transparencies 
Overhead projector 
Screen 
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!• Facilitator should be familiar with the follcwing Project VAST 
handbook sections: 

a. Introduction, page 1-2 

b. ThB Need for a Transition Service Delivery System^ pages 3-5 

c. Helevanoe and In|X)rtance of the Project Within the QOTioTwealth 
of Virginia^ pages 5-12. 

2. Each LETT aenber is giv^ a Project V2^ handbook, 

3. Using the tran^)arencies the facilitator reviews the above three 
s2Ctions. 

Sugpary ; Badi LTTT msanber will have been in tr oduced to information about 
transitioning. 



• 





rocoEcr vftgr draining paqqcti 
AcnvnY n 
oveb:view of frojbct vast 
Goal; Each UTT moitoer vriJl receive an overview of Project VAST. 

22^: 45--60 sdmtes 

IfaaaJa^Ce: This activity is designed to provide the UTS with infonnation 
abcut Project VAST, including; the design, tlie goal, the ctojectives, the 
Sirr, the LITT, the Advisory ccmdttee and the Transition Infonnation 
System. 

Project VAST HancJbook 
Overview transfparencies 
Overhead projector 
Screen 

Process! 

1. Hie facilitator shculd becone familiar with the followir^ Project 
V2iST hancJbook section: 

a. Project Description, pages 13-18 

2. Using the tran^arencies the facilitator reviews the above section 
Sumary: Eacii Lm meinber will be introduced to the design, the goal, the 
SITT, the IITT, the advisory coanittee and the transition infomation system 
of Project v?iSl!. 
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fROJECr VPST TRAINIWS PACKAGE 
AUilVriY HI 
FR3JECT MDCEL 

Goal: Each UTT itieaaA)er vdth will becxne familiar with how the project VAST 
model is iicplesaented at tlie local le/el. 

Time ; 45-^0 minutes 

Narration ; This activity is designed to provide each LTIT iteniber with 
information on the Project VRST model iitplanentation procedures ijncluding: 

1. Participant selection 

2. LETT formation 

3. Student assessment 

4. Identifying lead agency 

5. Defining LTTr monbers' re^nsibilities 

6. Parent and stident recruitment 

7. TransitiaicLL planning 

8. tftriting the transitional progra m 

9. Delivery of transitional ser/ices 

10. Participant tracking and maiLtoring 

11. Project reports 

12. Transfer of lead agency 

13. Problem solving and mediation procedures 

Materials ; 

Project vaST Handbook 
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Project Model transparencies 
Overhead projector 
Screen 



Process : 

1. Ihe facilitator shculd beoone familiar with the following Project 
VASl handbook sectiai: 

a. Ihe Project vaST Model page 19-34 

2. Using the transparvawies, the facilitator reviews the above 
sections 



Smnnary: Eadi LHT member will gain a basic understandir^ of how the 
project VAST model is inplemented at the local level. 
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FRQJECr VAST TR\INIMS PACKftGE 
ACi'iVi'iY IV 

THE pmrnsomY game 

Goal ; Each LETT maoDfaer will have an opportunity to share information ah-xit 
the agency they r^resent and learn about the other agencies participatir^ 
in the project. 

Time ; 60 minutes 

Narratica7: This activity is designed to provide each LTTT member with an 
opportunity to shcure information about the agency they r^resent and to 
provide a loeans for the LEIT mesnbers to learn about the other agencies 
participating in Project VAST. This activity demonstrates Ivm agencies 
serve a variety of populations, have different clients and/or custottters, 
have different missions aixi eligibility criteria, and Ixave diverse enployee 
performance evaluation systems. For exaiTple, althoii^ ertployment 
cannissions are in the business of helping peqple find jobs, equally 
important is serving eqployers. Another exacple is that vAiereas the 
vocational rdiabilitation serves persons vjho have disabilities, there has to 
be reasonable ©cpectation that those persons will gcdn eaotplqyment aryJ/or 
independence as a result of the services provided. 

Materials ; 

Flip chart 
Maricer 
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Prooess t 

1. T2te facilitator writes the followii^ niles on the flip chart: 

a. In less than 5 minutes answEi- all of the following questions: 

b. What is your agency's mission? 
Cc Who is your nimber one client? 

d. What is the eligibility criteria for services in your agency? 

e. What are the services that your agency provides? 

f . Hew are you evaluated? 

2. Each manber is given no more than five minutes to answer the above 
questions. 

3. At the end of each presentation other LITT members are encouraged 
to eisk questions. 

Sramaiy: Tlircu^ this exercise each LTTT member will learn about the other 
agencies participating in Project VAST. 
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PACKaGE 



ACioivm V 



TEfiM gJIIDIWG 



Goal : Ihe LITT will dfivelop its ability to woric as a team. 



Tine ; 60-90 minutes 



Narration ; 



niis activity is cJesigned to provide Lrn monbers with 



informaticai abcxrt how they interact with others in a work group, Ihis 
information will be used to enhance uheir ability to work as team members, 

Mateyjajts; 

Strength Deployment Inventory ^ for each UTT member 
Inventor/ booklet for each LTIT roeacrber 

Manusd of Administration and liiterpretation for the Strencrth Deployment 
Inventory 

Plotting Aid Slide 
Slide projector 
Etencils 
Strai^t edq\ 



•^Strength Deployroent Inventory (or, any inventory title of abbreviation 
such as SDI) is a regist.ered trademark of Persons:! Strengths Publishing, 
Inc. Elias H. Porter is the avrthor and copyri(^ owner/ P. 0. Box 397 
Pacific Palisades, CA 90272-0397. (213 ) 454-5915. 



: ERJC 



107 



Process ; 

1. Facilitator(s) should becote familiar with the Strenotli Dep loympnh 
Inventory (^t) prior to the LTIT training. 

2. Facilitator (s) acJminister the SDI following the directions in the 
manual. 

3. Facilitator (s) allow anple time for each member to ccttplete the 
inventory. 

4. F^cilitator(s) pt^i^vide step by step instructions for plottirg the 
scores. 

5. When necessary, facilitator (s) preside members with iwilvidual 
assistance for plotting scores. 

6. Facilitators provide interpretation of scores to each member 
following guixJe lines outlined in the manual. 

7. Facilitators start a discussion about different working styles and 
how to give a team member information in a manr^ so tiiey can best 
understand it. 

SsmEi: Thrxxjgh this activity LITT manbens becane aware of theirs- and 
others' working styles, during both tiines of team ccteiveness and times of 
conflict. Ihey learn huw to the relate better to others and how to utilize 
this information to function as productive team mambers. 
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CT VaST TOMNING PACKAGE 

AcnvnY VI 

CRSE STUDIES 




iisals Practice ar^ danonstrate ±b process of Transitional Program 
Planning. 



: 2 hours 



Narration ! To learn hew the LITT functicais viiile developing transitional 
programs, eacii member will have the opportunity to role play transitional 
planning meetings inaluding: 

!• The early planning meeting, vi*ierein participant information is 

reviewed to determine if any additional information or assessrnents 

are needed 

2* Lrrr e3q>ansion, v*ierein additional agencies that can provide 

services, the partic^)ants and their parent are added to the LTTT 
3* Transitional Program planning, vjherein the reorganized UTT will 

assist the participant to establish goals for enployment, 

ind^Dendenoe and ooranunity participation 
4. Planning the services necessary to adiieve transition, wherein LETT 

meinbers will be assigned roles and act out the transition process. 

The players will sit at a table between the other UTT members 

(fishbcwl style) • Onoe tha LETT case stui^ has been corapleted, the 

remaining members will provide feedback. 
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Case studies (see appendix) 

Prooess t 

1. Bead case stud/ 

2. Facilitator assigns roles to mT mearbers 

3. LETT maaiaers act out transitional planning incl'oding: 

a. detenaming any additimal assessmcants 

b. es^anding UTT to include the participant, their parent, anct 
ary additicaial adult service agaicy representative v*io can 
prcjvide rescuroes to meet the participant's transitional needs 

c. establishing participant goals in the areas of enplqymait, 
independeioe and ooraaunity participaticxi 

d. planning the transiticai services necessary to achieve the 
participant's goals 

4. Naparticipating IZPT mentoers provide fetdbadk. 

5. Pepeat the process utilizing another case study and assign new 
raaibers to role play the transitioned planning team. 

Stmrary: Olircu^ this activity each mT member will learn the process of 
transitional planning as part of the Project VAST model. 




ERQ3ECT VAST 
CASE SSXJOI I 

BadCTXund Information: 

lyrm is a 17 year old single fenale, ^irolled in the 10th grade general 
studies curriculm. She has had no vocaticml education classes. She has 
oerdaral palsy, viiich results in poor Botor coordinaticn. She utilizes a 
motorized vfaeelchair for nobility. Her speedki is labored but 
understandable. 

Social History: 

Lynn lives at heme witii both natural parents and two siblings. Her 
older sister is attending occnunity college and her younger brother is in 
the ei^xth grade. She also has an older brott^ ^*o attends college. Her 
parents have beoi actively involved in Lynn's educaticml needs. Her rather 
is an assistant manager at a local bank and her mother works part-time in a 
catering business. The conbined fesmily inocne ranges fran $34,000 to 
$37,000 per year. 

Educatio rv^l Tnfn naation: 

lynn is in the 10th grade and enrolled in academic classes. Her grades 
at tbfi end of the most rec&nt rqport period are as follcws: 

English A 

Biology C 

Alg^^ra B 

History A 
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Hiysical Bduoaticn c 
Art A 

Lym has maintained average to abcfve average grades. She utilizes a 
typewriter far written assignments and requires additicaial time to conplete 
exams. She shows an interest in history and painting, one of her paintings 
received a secxnd place rihbcn in last year's stuSent art show. She is a 
reporter for the studait new^je^ier and a meaDofcer of the student council. 

Leisure A ctivities ; 

Lynn enjcys reading and painting. She goes with her friends to movies 
and bcwling. IXiring the suraner lacaiths she enjoys swinming at the 
neig^hborixxjd pool. 

Voq^-inna l Historyr 

lynn has never held a job ixrt has done light bookke^ing for the 
uttering business that esoploys her mother. 

Trrippgnrlo nt Living; 

lynn is able to perform all personal hygiene and groaning functions 
iiJdependently. She is depeindent on others for tran^xsrtation. Sh& is 
responsible for the u^ikBep of her rocm and helps vdienever possible with 
houseteeping. Lynn can prepare her own meals. 
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Qxcgait Evalxiation Results: 



SciKx>l physical therc5>ists reconoend that Lym be fitted for a new 
vjheeldiair with a body nold to iaprove her posture and vppec body 
ooordinaticn. 
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H8XJBCT VAST 

srocv n 

SIEVE 

Back Ground Informaticai! 

Steve is a 19 year old male v*o has noderate mental retardaticn. He is 
in nth grade. He is enrolled in fecial educaticxi classes and has 
takai vocational ei5>loraticn classes. 

Social History: 

Steve lives in a hcuse trailer with his mother, younger sister and older 
brother. His brother did not finish school and is currently enployed as a 
mechanic and gas station attendant. His sister attends mickJle school and is 
Qirolled in general studies classes. Steve and his siblings visit with 
their father once a month. Steve's mother works as a sales cleric in a local 
d^artment store. The family inocrae is e^jprcodmately $17,000, \*dLch 
includes the child siqjport frcm Steve's father and his brother's pay. 
Steve's mother indicates that she has trouble ccartroUing Steve's behavior 
at hone and that he oftai picks on iiis little sister. 

Educaldona l History; 

Steve is placed in fecial education classes, and is mainstreamed into a 
regular fiiysical educaticsi class. He has taken vocational ejq)loration 
classes and has showed interest in basic shop and small engine repair. 
Steve is often disrtptive and nonccrapliant in class. He has outbursts nost 
days that last ajprojdmately ten to fifteen minutes. He requires structure 
and guidance to carplete his assignmaits, and seems frustrated with sciiool. 
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Leisure Activities! 

Steve enjoys watdiing television at heme. He also enjoys playing 
football with the other children in his nei^iborhood. Steve enjoys swimming 
and liDEseback riding at sumner casqp. Steve often goes with frier^ to the 
shcfping mall to play pirisall and arcade games. 



Vocational Historyt 

Steve has not had any jobs but has mewed lawns and performed other yard 
wosdc for neic^ibors. He has eOso helped his brother with minor car engine 
repairs. 




Independent Living; 

Steve's personal hygiene and grocnung are poor. He often attends school 
without bathing and in dirty clothing. His mother r^rts that she does not 
liJoB Steve to cook becaxos.. she is afraid he will bum himself. She also 
cleans his room. 



Current Evaluaticai Results; 

WISC-R; Verbal = 52 Performanoe = 58 Full Scale = 55 

PIM*; Reading Recognition = 3.4 Reading OcoprdiensiCTi = 2.9 

Math = 2 Spelling = 2.4 General Information = 4.3 

Total = 3.5 
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HRCOBCT VAST 
CASE SJXSX TTT 
HICBAEL 

Bactoomd mforinationi 

Michael is a 20 year old male v*io has low visicai (legally blind) and 
has an esnotiOTal disability. He is enrolled in 12th grade ^xscial education 
classes and has had no vocational education classes. Michael has difficulty 
in school and is often sent heme. Although Michael was tau^t how to use a 
guide cane he oftai needs to be guided by another person because of his fear 
of walking into objects. 

SQe-j,a;; pi.g tory: 

Michael lives at home witli both natural parents and a younger brother. 
His older sister is married and living in aixjther state. Michael's younger 
brother is enrolled in. special education classes at a local elementary 
school. Michael's father is a self-esiplayed consultant in the field of 
public relations. His mother is otplcyed part-time as a sales clerk at a 
local drug store. The family incone is approximately $31,000 per year. 
Both of Michael's parents are actively involved in the developnaent of his 
lEP and educational programing. Ihey are very concerned about Michael's 
welfare and future. Uiey are troubled by their sen's emotional prcblene. 

Educational History; 

Michael requires the assistance of the resource teacher to benefit 
from his educational program. He utilizes a hand held magnifying glass to 
aid in reading and requires large print textbooks. He has not learned the 
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braille alphabet. While at school, he often appears anxious and has trouble 
distinguishing reality trm fiction. These difficulties interfere with his 
ability to learn. 

Leisure Activities: 

Miciiael attends an eifter school program run by a local United Way 
Aqency. While there he oigages in activities sudi 
cutings to the park and listens to stories and inusic. At horoe Michael 
listens to inusic and recxsrded stories. He cilso liJoss to watch television. 

Vocatia- xL History: 

iiichael has no work history. 

Independent Living: 

Michael perfonrs most personal hygiene and groaning skills ind^>- 
endently; however^ he is unable to shave without assistax>ce. Ife is not 
cUJcwed to oodk at heme. He is re^xxisible for cleaning his own room but 
does not do so. Mic*ael is unwilling to travel independently because of his 
fear of walking into objects. 

current Psvchcloaical Evaluation Results: 
WISC-R 

Scores of May 1986 indicate intellectual functioning in the lower 

narmal range. 
WRftT Reading = 4.5 Math = 4.2 
Psycholoc^l^al interview: 
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Results of a May 1986 interview with the school psyciiologist 
indicate that Michael is arod.ous and has difficulties 
distinguishing reality fron fantasy. Hfe believes that cartoon 
cteracters are real persais. He eitperiences anxiety when havir^ 
to travel a].Qne and when in crowded areas. 
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PHQJBCT VAST 

CASE ssoai IV 

Backorcun d Infotinationi 

Ddara is a 17 year old fesnale, eittolled in 11th grade. She receives 
instructional assistance frcan the resource teacher for the deaf. She has 
had no vocational education classes. D^ra has a hearing loss v/hidb. is 
part ia ll y corrected with hearing eiids worn in both ears. She cxannunicates 
utilizing American Sign Languo^. Debra. is shy and does not associate with 
her peers. 

Social History: 

Debra lives with her father, step-mother and sister. Debra's sister 
is enrolled in 12th grade and plans on attending college next fall. Her 
father is an auto mechanic, and her nother works as a legal secretary. The 
ocaabined family incone is a^jproxiinately $39,000 to $43,000 per year. 

Educational History: 

D^ra is in the lo^ct -normal intellectual functioning range. She has 
fair reading ccnpr*ension, math, writing and spelling skills. Her language 
and oral skills are poor* She has no involvement in school activities. 

leisure Activities: 

D^ara enjoys cooking, sewing and watching television. She does not 
have many friends, but is close to her sister. She helps her st^iiother in 
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the garden and goes on vacatiois with her family. (See attached Laisure 
Assesanent.) 



Vocational History; 

I«ara has not had any jobs but earns ^jending money by doij^ chores at 



heme. 



Independe nt Livim: 

Ddsta is able to perf onn all h/giesne and groaning skills ind^jendently 
and has a pleasant appearance. She prepares her own meals and often cooks 
for the family, she keeps her own rocn clean and is also re^xjnsible ..r 
chores around the house, she purchases her own clothing with money she 
earns doing chores at heme. See attached Uving Skills Check List. 

current Psvs^olocrical Evaluation Rpcai^ ^-g- 

AU evaluations administered were modified for tiie hearing ijipaired. 
When the evaluation could not be modified, an interpreter was used. 

mSS:^ Results indicate intellectual functionii^ in the lower-normal 
range. 

SOS Math = 6.8 Readir^r Oatprehension = 3.1 
Reading Recognition = 6.5 Spellirg = 7.2 
General Information = 4.0 
Vocational, A.cLcu=>f«n.op^; 

The following evaluations were administered at the local high school 
Septeniaer 19-23, 1587. 



ERIC 



ERIC 



GftTB ; 

Test results shewed average inotca: cxx>rdinatic2n and manual 
dexterity. Interest Checklist references were: (1) Business 
managonent, (2) NOrsing care, (3) Child care (4) Cashier, (5) 
Sewing, and (6) Pcxxi service. 
No occqpa t ional c^)tituies were danonstrated, 
Ssssiis- 

Ohe sewing evaliaation ar^i was ccopleted with good results. She 
was able to control the standard donestic roachine throu^ the use 
of a foot pe d a l, learn the threadiixf process and oonplete accurate 
practice sanples with a Tninimum of stpervision. Debra was able to 
sew a variety of seams without difficulty. She was able to 
perform all hand sewing task. She was able to pin aixi prepare a 
sinple pattern. She was able to construct a garment without 
difficulty. Bcised on her performance, she is reocranended for 
training in the area of Mender and Sewing madiine operator. 
QiXX<^ C?ffe: 

Debra had scwe difficulty reading the thermometer. She was able 
to follow the procedures for giving the baby a bath. Debra 
danonstrated vocational potential in this area. There were sane 
reservations about her academic skills relevant to child care 
oonpet^Ky ocnpletion. 
FocJ Service : 

D^ra was able to follow simple recipes without difficulty. She 
was able t . measure accurately. She prepared salads and 
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beverages. Ddara's perfomanoe indicates that she would be a good 
candidate for food service training. 

gashiering and Gener;^! Offioe Help ey- 

Debra had dif f icxdty oat{xiting the sales tax for amounts not shown 
on the taoc chart fcut had no difficulty makii^ rJiareje. She w^s 
able to use t2» calculator satisfactorily. The results of the 
Minnesota Clerical Test indicated average speed and accuracy. She 
also demonstrated average speed and accuracy on the nuniser filing 
evaluation. She filed letters with above average accuracy. She 
performed below average on math skills. Debra demonstrated 
Marginal potential for occupations in cashiering and clerical 
sveas, 

Sunmary: 

Debra shews vocational potential in the areas of child care 
varkec, industrial sewing machine operator and food service 
helper. Instructions were givan in American Sign Language because 
of her hearing iBpaiunent. she was cc-perative through the 
evaluation period and was procpt for appointments. Her general 
attitude, ^jpearanoe and vwric behaviors were positive, she had 
difficulty, at times, receiving instructions but did ask for 
assistance vAien it was ap p rop ri ate to do so. 
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HCQBCT VAST 
luEJS0RE/SECREKri(X/SOCIAL SKUIS ASSESEMEOT? 

1. In v4iat leisure, recreaticrol and social activities does the Student 
currently engage? These activities could include but are not limited 
to: table^card games, pednting, drawing, vatching television, going to 
plays, going to sporting events, going to the movies, playing ^rts, 
swimning, bcwling, jogging, collecting stamps or dolls, civic or club 
activities. 

2. In v4iat setting does the student engage in this activity? The setting 
could be at heme, exit of doors, at school or at a ccnraanity facility. 

3. With viKM does the student perform this activity? Ihe activity could 
be performed vdth family meniaers, peers with disabilities, peers 
without disabilities, teachers, other professionals or indQ)encaently. 

4. What level of physical involvement is required of the student to 
perform the activity? Does the activi^ require no physical 
involvement (^jectator) , fine motor skills or gross motor skills? 

5. Hew frequently does the student perform this activity? Does the 
student partic:^te in this activity less than once per month, once a 
month, twice a month, orce a '^eek or more than OTce a week? 
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P3a±icj^)ant's nsssne p^ra 



Activity 


Setting 


oarers 


Eiiysical 
jJTvDxvenjenu 


Frequency 


Ooolcing 






rme riouoir 


iwice/vveeJc 


Sevang 


HCHM 




rxne MuLQir 


ctioe/riontn 


Watchim TV 




rauUJLy 


xxlSSXvB 


Daily 


Gardening 




rani i, ly/nptner 


vxTOSS rKjuQiT 


Seasanal/Twicse/ 























































































































































































121 



i 'J J 



LEVINS SKEUS CHBCKLEST* 



Student: 



Y = Yes 



Date: 1/12/88 
N = Nb 



u = Uhkncwn 



(Jcnpleted by: EMP 





Y 


N 


U 


1. Ybshes hands 


X 






2. Jftdsbes hair 


X 






3. tCsudies body 


X 






4. Uses deodorant 


X 






5. OoDDbs/hrusfaes hair 


X 






6. Bciebes teeth 


X 






7. Shacves using razor (electric or straig^ ecnje) 


X 






8. deems/dips fingernails and toenails 


X 






9. (Feooale) Handles fendnine tr^ene 


X 






10. XJises kleaiej^/hancSQerchief 


X 






11. Wears clean clothes 


X 






12. Wears clothes that fit and are in good repair 


X 







1. Dry vags/stieeps floor 


X 






2. Wet mops floor 


X 






3. Cleans bathroom 


X 






4. Welshes dishes 
a. Uses sink 


X 






b. Uses dishwater 


X 






5. Dries dishes 


X 






6. Stores dishes/pans/utensils in proper place 


X 






7. Cleans counter/table 


X 
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8. Dispcees of gauiage in garbage dif^nsal or gariaage 
oontadner 



N 



u 



1. Sorts clothes (lightv^4ute, darVcolored) 


X 






2. Uses xegular washer 


X 






3. Uses regular dryer 


X 






4. Folds/hangs dottles 


X 






5. I&nds dotlies (buttons, heoBS, seans) 


X 







TIME 



1. Distinguishes imits of time 

«A* All \4i Aw 


V 

A 






11*^1 nil i^y cv^txt Jkj^ cU>iJcXIJUUCl 


A 








A 






3» Distinouishes UDrkdavs/iYsv-unrkr^vc 


V 

A 






4. Tells time bv hotrr arrf 1/9 hmrr 


V 

A 






5. Sets/uses alarm clock 


X 






6. Arrives cn time: xaeals, work, appointiaents 


X 






7. Identifies date: day, north, year 


X 






8. Identifies nunber of days in week 


X 






9. Uses calendar 


X 






10. Estlanates amount of time to do task 
a. cleaning 


X 






b. shopping 


X 






c. cooking 


X 






d. leisure activity 


X 






e. shcwer/bath 


X 






f . walk to raall 


X 
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NCMBERS 


Y 


N 


u 


1. IBeoogrdzes numsrals; 
a. 0 to 12 


X 






b. above 12 


X 






2. Oopies numerals: 
a. 0 to 12 


X 






b* above 12 


X 






3. OGunts objects: 
a. 0 to 12 


X 






b. above 12 


X 






4. Uses ealculator to add, subtract, nultiply, divixie 


X 






5. Uses measuring ci^ and ^xxns 


X 






6. Uses a rtder and ta^ measure 


X 






WRITING 


1. Writes/copies full naane in nanuscanpt or cursive 


X 






2. Writes/copies: 
a. Address 


X 






b. Social Security NUntoer 


X 






c. Telephone number 


X 






d. Date of birth 


X 






3. Writes/oopies sentences/letters 


X 






4. Addresses envelope 


X 






5. Mails letter 


X 






6. Fills out job a^lication 




X 






1. Gives correct coin amounts for: 
a. five cents 


X 






b. ten cents 


X 
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MONEY, OCNTDKM) 


Y 


N 


u 


c. fifte» ceants 


X 






d. twenty five c&±s 


X 






e. fifty cents 


X 






2. Uses coins/ooin ocnbinations fca:: 
a. fcxn at IvanA tima 


X 






b. pop machine 


X 






c. snack sadiine 


X 






d. pay teLeptm^ 


X 






3. Identifies/gives cxanrect bill(s) for: 
a. one dollar 


X 






b. five dollears 


X 






c. ten dollars 


X 






4. Uises oans^pt of more thaiyiess than 


X 






5. Estimates cx3st of purchase 






X 


6. Uses cheddoodc 




X 




7. Ccirries own moiey/Perfonns cash transactions/ 
Waits for change if npcpssary 


X 






HEADING 




1. Reads own name 


X 






2. Reads urportant signs/functional worxSs 


X 






3. Reads nesiispapec: 
a. locates want eds 




X 




b. uses want ads to find jcb 




X 




FERSCNai/SOCaaL SKUIS 




1. CEirries identification (I.D.) 


X 






2. Re^jciTds \*en ^kai to 


X 








125 



12 b 



rOSdOVI/SOCIAL SKUIS, CUttL'lHUED 


Y 


N 


u 


3. Ocmamicates basic needs: verbally, nonverbally 


X 






4. CJonnunicates full name: verbally, losing I.D. 
writtien 


X 






5. Ocununicates address, pbone nuniser: verbally, 
usina I.D. . writtai 


Y 






6. Ocnnunica'tes scfaool or Dlaoe of work; verballv. 
using I.D. , written 


X 






7. Uses others' names when interacting 


X 






8. nses please, tiiank you, etc. 


X 






9. Expresses anoer in acoeoftable manner 


Y 






10« Expresses fear in cKxseDtable rosumer 






y 


!!• Exprtesses affection in aooecrtable nanner: 
same sex, opposite sex 


X 






12. Expresses dislite in aooGcrtable manner 


Y 






13. i^logizes 


X 






14. Initiates interactions with: 
a. staff 


X 






b. peers 




X 




c. visitors 




Y 




d. sales persons/waitresses 


Y 

4V 






15. Converses with: 
a. staff 


X 






b. peers 




X 




c. visitors 




X 




16. Refrains from talking to strangers unless necessary 


X 






17. Uses telephone 


X 






18. Answers door in acceptable manner 






X 
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PEBSCNAVsodAL smzs, catnmcsED 


Y 


N 


u 


19. Sractioes acxxptable namners iryat: 






V 


theater/sDectator event: 






Y 
A 


€• partv/danoe 






V 
A 










doctor 






X 


f. dentist 






X 


20* Practices acceptable manners as: 
a* custoner 






Y 
A 


b. guest 






X 


c. host 






X 


21. Demonstrates a conplying attitude: 
a. follows directions frrm staff 


Y 
A 






h. follows activitv sciiaiule 


Y 






c. performs duties 


X 






d. works on training objectives 


X 






22. DeszxiEistrates trustworthiness: 

a. conduct can be trusted in unsipervised situations 


X 






b. tells the trttth 


X 






c* takes res^xsisibility for personal actions ani 
decisions 


X 






d. asks permission to use otl^'s possessions/things 


X 






23. Aooqpts/adjusts to situations that are contrary to 
GMi will or desire 


X 






24. Abides by group decisions 


X 






25. Acoepts/adjixsts to staff changes 
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FERSCMAI/SOdAL SKUIS, GCNTINUED 


Y 


N 


u 


26. itooepts/adjusts to novel situations: visitors, 
schedule change 


X 






27. Uses acceptable table maimers 


X 






28. Engages in a passive activity: TV, radio, stereo, 
HDvie 


X 






29. Ehgages in solitary gaxDe 


X 






30. Qxpages in games vdth others 


X 






31. Ehgages in hdbby/cxaft activity 


X 






32. Engages in active socializations with friends, 
family, grcx^, parties, meotiers of opposite sex, 
social clubs 


X 






FOOD IKEPARATIQN/OOOKING 


1. Idaitifies kitchen ixtensils/oookware: 

table knife, ^xxn, fork, can opener, turner/ 
spatula, sharp knife, measuring cxp/qpocsns, 
scr8^3per, scup ladle, pot holder/mit, hot pad, 
na^jkin, cheese slioer, fry pan, saucepan, broiler 
pan, cake pan, pizza pan, cookie sheet, toaster 


X 






2. Identifies dishes: 

plate, cajp, cereal bowl, saip bcwl, mixing bowl, 
glass, cup, saucer, salt/pepper shaker, sugar 
bcwl, platter 


X 






3. ilbientifies eqpplianoes, etc. 

stove, oven, refrigerator, dishwasher, capbopxd, 
table, chair, sink, freezer 


X 






MDBnUY 


1. Walks 


X 






2. Sides bicT^e 


X 






3. Rides city bus 




X 




4. Rides bus to anc3ther city 




X 
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lORTT.TTy, OCNTINDED 


Y 


N 


u 


5. Gets to nearest; 




A 




b. laundraDoat 




X 




c, bus stop 




X 




shoDDlixr man 


X 






e. ciurch 


X 






f . doctor/clentist office 




X 




g. parental home 

h. friend's hcne 


X 


X 




6. Identifies/reads street signs 


X 






7. Identifies/reads house nunbers 


X 






8. Idaitifies appropriate places to go if lost: 
gas staticn, business plaoe, hcoie of another 




X 





HEAIUVSAFBIY 



1. Treats sinple health paxblenB: 
a. cuts/scara^ses 


X 






b. slivers 


X 






c. i^jsGt stomach 




X 




d. cx)ld 




X 




2. Ocattacts another for health prx*>leDas more 
difficult to handle 
a. fever 


X 






b. diarrhea 


X 






c. bum 


X 






d. fainting spell 


X 






e. seizure 


X 






f . eye problesojs 


X 




1 
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HEXUEH/SKFEIY, OONIINUED 


Y 


N 


u 


g. poisoning/overtiose 


X 






h. animal bite 


X 






3. Takes laadicaticn 


X 






4. Refills pirescription 




X 




9. jE<epoaxs/nancLLes s&izc\38 






X 


6. Uses telephone to call in sick 


X 






7. Recognizes inportanoe of not ccobining alcchol 

cuU JDSujLCcIwXGki 




X 




o. nas oasic unoerstaunaing of numan sexuality/ 
sex educaticn 


X 






9. Follcws fire drill Instructions 


X 






10. Follcws other (iH,!sast-gr instructions 


X 






11. Wears seufety goggles vAien operating power tools 






X 



OOMMEmS: 

Adapted fran Independen t Living Evaluation - Training Program . Sioux 
Vocational School, Materials Development Center, Stout Vocational 
Rehabilitation Institute, Uhiversity of Wisconsin - Stout, Menoroonie 
Wisconsin. 
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VTRACK Main Menu 
copyright (c) 1988 
Commonwealth of Virginia 
Deparaaent of Information Technology 



05/17/88 




*- — Data Entry selections * * 

Fl Personal Information Shift- 
Fa Referral Information Shift- 
Fa Tram^ition Team Membership Shift- 
F4 Program Information Shift- 
F5 Assesiisment Information Shift- 
F6 Health Information 
F7 Participant Note Pad 



Administrator Selections * 

•Fl Maintain Authorized Users 
•F2 System Configuration 
•F3 Reconstruct Indices 
•F4 Transfer Records 
•F5 Receive Records 



FIO Log Off VTRACK System 
Press the Function Key which Matches the Desired Screen 




i J 4 
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VTRACK 



Personal InforjBa;:ion for 05/13/88 
First Naans S.S. Kumbsr Sex Race Marital 



Street Address 



City 



ST Zip Code 



Phonift Number 



- Disabilities * Sev. Siblings Dependants Birth Date Enroll Date 



Parent's Last Name 



First N2une 



Title Home Phone *# work Phone «^ 



Relative's Last Name First Name 



Relationship 



Phone Number 



Advisor 
HS Name 
HS Address 
Comments 

Reporter 



Phone Number 

City 



Phone Number 



ST Zip Code 



Key Date 




Participant Referral Information for 
Living Arrangements Educ. status Sped Placement Grade Level G.P.A SAT 

Educational Goals Est. compl. Date Behavior Motivation Financial support 

Reading Mathematics Spelling Language 

Level Test Date Level Test Date Level Test Date Level Test Date 



Current Enrollment in Vocational Education Programs 

Vocational Education Program Completions 

— Work Experience — 

— Comments 



Reporter 



Phone Number 



Key Date 
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VTRACK Transition Pr^igraa for 

— ZZ Goals for Participant 

i*S%fr; Education 
Xna Living Community 



, ^, : * B«gin Datss End Dattj Plan cos 

S«rvic« Plan — ^gency Est Act tst Act Outcome . es" Ac 



Commsnts 

Rsportsr Phone Number Key Date 



VTRACK Transistion Team Membership for 05/13/88 

Member's Name Agency Begin End Phon^ Number 



COMMENTS 

Reporter Phone Number Key Date 
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VTRACK Assessment Information Sujamary for 05/13/88 



Vocational Assessment 



m 



Location nai-A 

Potential 
Work Assests 
work Def icitfir 



Conaenta - 
Indapandent Living Assessment 



^ Skills 

Deficits 
Community Act. 

Comments 

Reporter Phone Number Key Date 



.^^TBA* 



CK Health Information for 05/13/38 
*~ Relevant Health Information — ; 



Medical Alert Information = — » 

— Medications — — — — — «. « ••.-^t 



Soxirce of Information — — — — * Date of Examination 

Reporter Phone Number Key Date 



e 



S.ERJC 



# 




APPEtHDIX £ 
Project Inplementation Forms 
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Dear 



Your son/daughter has been selected to participate in Project VAST. 
VAST stands &ar Virginia's Apiaoadi to Services for Transitionii^ Youth and 
Ycung Adults witii Disabilities, ihe Virginia Defartment of Education is 
warJdng in ocxperaticn with nine other state agencies to plan for and 
provide the services your child will need to attain higher education or 
training, enployinent and ind^^idenoe after ocnpleting high school. 
Biclosed is a hcocfaure containing more infooaation about Project vaST. 

You and ycur child will have an opportunity to meet with school 
personnel and rgjresentatives fron connunity service agencies to plan for 
your child's future. 

mf onnation about your child will be kept confidential and shared only 
with those adult service agencies that you sign releases for. 

If ycu would like your child to receive 13ie benefit of the combined 
resourc es av ailable thrcu^ the ten agencies cooperating in Project VAST, 
please r mpl ete, sign and return the enclosed consent and release of 
information form in the enclosed self addressed stanped envelope. 

SiiKsrely, 



Qiclosures 
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Dear (parent's name) , 



Oongratulaticxis! Your scrv/daugtiter (name), has be^ naninated by our 
staff to participate in Project VftST. Project vaST is a federally funded 
project designed to assist youth witii disabilities in making the transition 
frcn higb sc±a>l to prodiactive adult life. acronym stands for 

"Virginia's Approach to Services for Transitioning Youth and Young Adults 
with Disabilities". Ibe Virginia Department of Education is wodcing in 
oocpsL'ation with nine otter state agencies to plan for and provide the 
services that your child nay need in order to attain postseoondary educaticn 
or training, vra^, and independence. The ocobined resources available 
ttocu^ these adult service agaicies could have a positive inpact cn your 
child's future. 

He are planning an orientation meeting that will be held at (location) 

on (date) frcm to . More infooation about Project VRST 

will be explained at the orUntaticn meeting. Oth^ stndents that have been 
selected to participa t e in Project vaST along with their parents will also 
be attending the meeting. If you can not attend this meeting please notify 
me via telejjhone at (phone nuniDer) by (date) so that other arrangemarts can 
be made. 

We enocurage your participation in the orientation meetii^ so that you 
can learn how your child will benefit from participating in Project vaST. I 
lode forward to meeting with you an . 



Sincerely, 
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EROJBCT VaST 

ERREMTMj OCNSENT and release of INRJBManCN KSM 

I give permission for ay ciiild 

f*y— _ — T T f D'O'B. - - , to be enroUai in VirmniaTg 

Approach to Services for Transitioning Youth and Young Adults with 
Di^bilities Project (Project VAST) , and to participate an the activities of 
Project VAST. I give pendssion to Bie Virginia Department of Education to 
sjareinedical repoorts, psychological reports, social histories, financial 
statanents, individualized Bducation Prograns, annual review rwarts, 
cximinal and schocd. recoEds, behavioral assessments, pl^sical, speech, and 
ooa^atiflnal therapy reports; and vocational, ind^enJetit living and 
recr eaticnal evaluations concerning ny child between and amxig the agencies 
and pcogtaDB as ixxiicated belcw, and until such time as I or ny child 
termnates participation in Project VAST. I understand that at any time, i 
may revoioe ny consent to allow ay child to participate, and/or share 
infor rot i on about ny child. I fully realize that I may be required to 
prwdde all cost for ny child's postsecondary training, education or other 
services and resources. 

mfonnation about ny child may be shared with the agencies listed below 
vaudi I have designated by my initials on a need to know basis: 

yes no 

Virginia Departraent of Education 

Virginia Department of R^iabilitative Services 

Virginia Departinent for the Visajally Handiccqpped 

Virginia Dqsartment for the Deaf and Hard of Hearing 

Virginia Department of Mental Health, Mental Retardation and 

Substance Abuse Services and their ccDnunity service board 
subsidiaries and subcontractors, . area 

office. ' 

TWO and Four year Colleges and Uhiversities in Virginia, 

. , (name of institution) . 

Virginia Baployment Ocnmission, 

area office. 

Job Training and Itotnership Administration agaidLes in Virginia 

and their subsidiaries and subcontractors, 
.area office. 

"Die Virginia Ccnraunity College Syston and aU ccranunity colleges 

in Virginia, including 

. , (name of 

institution) . 
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PaRENTftL OCNSEMT AND REIEASE OF INFORjanON FORM 



Die deaaonstration project entitled, "Virginia's Approach to 
Services for Transitioning Youth and Young Adults with 
Disabilities" (Project VftST) v4iic4i is administered by the 
Virginia Departmeiit of Education. 

Virginia Departanent for the Rights of the Disabled. 

other 



Date Signature of Parent of Guardian 



Date Project VAST R^jresentative 



Title 
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JBCr VftST 

EftRPrCIPAOT CXNSENT AND PEIEASE OF INPQRMftTICN POKM 



" cxaisaTt to be enrolled in yirginia's ^proach Ito 

gecvioes for Transitioning Youth and Young Adults with Disabilities Pnaject 
(Project vaST) , and to participate in the activities of Pnsject VAST. In 
^^^^'^ ^ g^y ® permission to the Virginia D^artment of Education to share 
' "fi'di c al r etxirts^ psychological reports, social histories, financied 
statements. Individualized BclucatioR Programs, annual review reports, 
criminal and school records; bdiaviocal assessments, physical, ocapational 
and^jeedi therapy r^xarts; and vocational, independent living and 
recreational evaluaticxis ocnoeming me between and among the ageixdes and 
progranB as indicated below, and until such time as I terminate 
part icipa t ion in Project VtS2. I understand that at any <-8Tn«» i may withdraw 
frcm Project VAST and revoke ay permission to share information about me. I 
fUlly realize -Oiat I may be required to ^lare cost for my postsecondary 
training, education or other services or resources. 

Information abcut me ray be shared with the agencies listed below 
v4iic4i I have designated by ny initials on a need to know basis: 

yes no 

Virginia Dqartment of Education 

Virginia Department of Rehabilitative Services 

Virginia Depsrtment for the Visually Handicapped 

Virginia Department for the Deaf and Hard of Hearii^ 

Virginia D^artment of Mental Health, Mental Retardation and 

Substance Abuse Services and their ooonunity service board 
subsidiaries and subcontractors, , area office. 



Two and Four Year Colleges and Uhiversities, incliading 

, (name of institution) . 

Virginia Bttplqymait Qmnission, area office. 

Job Training and Partnership Administration agencies in Virginia 

and thair subsidiaries and contractors, , 

eirea office. ; 

Virginia Oconunity CJoUege System and all ocinnunity oalleges in 

Virginia, including ^ 

(name of institution) . 
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ERQ3BCT VAST 

ERRncrPANT OONSENT AND RELEASE OF INPOEMATICN FOM 

_ 0>e demonstration project entitled, ••Virginians Approach To 
Services for Jiransiticning Youth and Yoc-v- adults with 
Disabilities^^ (Project VAST) vfaidi is administered ty the 
Virginia Department of Education. 

_ Ihe Virginia Department of the Rights for the Disabled 

_ other 

I consent to have information shared with my parents as indicated: 
no 

mother 

father 

Signature of Participant 

S^ect^^OT~R^^^itative 



Date 



Date 
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ERQJECr VAST 
STUEENT SEIECnaW 



ID# 



Sex 



Race 



Esonily EcxaxiBic Status: lam 

Years ficoa Graduation 

Hi^ sciKxsl diplona 



Average 
I.Q. 



Hi^ 



lEP diplcma 



Grade level equivalency: reading math written laiquage 

Disability: 

Rriwary: 



Secxndary: 
Other: 



Severely disabled: Yes 



Nb 



Parental Sqppcjrt/Involvement: Lew _ 

StuJent Motivational Level: Law 

Student behavior: 

Drop Out? Yes No 



Average 



Average 



Hi^ 
Hi^ 



Involved in Other Transition. Projects? Yes _ 
Enrolled in Special Education? Yes Nb 



Nb 



Check Agencies lhat Gaud Possibly Provide Transitional Services: 



Special Education 

\ocational Education 

Adult Education 

Ootinunity Colleges 
Four Year Colleges 
JTPA 



EES _ 
VDCHK 



MH1<IRSAS 
VEC 



Other 



ERIC 



138 



1 i {j 




GRADUATZCN: 

lYR 

2YR 

2YR 
AGE: 15 



STOCENT SETECnCW 



16. 

17 

18_ 

19- 
20 



SEX:EEXOI£ 

MAUL- 
RACE: 



CaOCASIAN 

BLACK 

HZSEANIC _ 



NATIVE AMERICAN 
ALASKAN NASnVE 
ASIAN CR 
PACIF IC ISIANEER 
OJSER 



HIC3H 




MEDHIL 



NCO? SPECIAL ED 
DROP OP T 
DISABILEEY: 

MR 



CP_ 
ED_ 
LD_ 
0I_ 
VI_ 

HIL. 
MD_ 

SI__ 
EB_ 



SEVEREUy DTSAPrgp 
AGENCIES MAY UTTLZZE: 

MMRSAS (CSB) 

ERS 

DUH 



ADOIir ED 

VOQS 

4 YEAR COII< 

VDCHH 

JTPA 

VEC 
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TRANSmCN FRDGKAM OJHE 



Nan»: Last First . Sex 

Date of Birth: /_ Social Security No. - 

Eriinary Disability Seoondary Disabilil^ 

Neoae of School 

curriculum: 

Si«xlal Eaucation 

Regular Education 

Mainstreamed % 

Vocational Eaucation training in 



Anticipated Date of School Exit Actual Date of School Exit 

Reason for Exit: Drcpcut Grad ccnpleticxi of Program 

Transition Team Members: 

ParentyGuardian 

Representative Agency 

R^aresentative Agency 

Representative Agency 

R^jresentativB Agency 

Representative Agency 

Other 

Transition Team Chair 
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NenoB 

PQSTSEOGMEARY GOALS 

VDCanCNAL: 

Oonpetitive Eftplqynent with no support 

OoniJetitive Ettplqyment with tine limited si^^xart 

Si?:ported Bttplcjyment 

S h eltered Ettplqyment 

Other 

POSTSEOCNDftRY EnKSffirOI/lKAINING 

Dhiversity--no qpecizd si?jport 

Dhiversity-^needs special si^rt 

OcentDunity College — ^no ^)ecial si?:port 

CSamunity College— special support 

OoBsnunit^ College — specieil classes/programs 

Militari'' 

Vocational Training Pnxfram 

Adult Education 

Other 

INEEEENnENT UVINS 

Independent Living— no si^jport services 

Ldependent Living--tiJne Umitpd support 

Independent Living—daily support 

With Parents or Relatives 

Grxxip Heme 
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Adult Home 

SkiUed Nursing 

Other 

lEISOR^/OCMtlNIIY PARTICIEArrCN 
Voting 

Utilizing Ooonunity Facilities (Such as bowlirg, alleys, pools, 

pjodcs, library, restaurant, movde theater 

Tbe Arts 

^xarts Participant/Spectator 

OoBiaunity Grtx^ 

Service Orgsmizaticn; Religious Organizations 

Indicate sipecif ic Activities Below: 



ERIC 
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SERVICES PLANNED TO ACHIEVE GOALS 

Services Agency E)q)ected E>q)ected Actual Actual Outeste 

Date of Date of Date of Date of 

Initia- Occple- Initia- Occple- 

tion tion ticn ticn 
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Glcssary of Terms 



/V 



Glossary of Terms 



able-bodied! ihe. preferred term for describing persons without disabilities. 
Ihe vracd "nannal" is often used as a syncnpi for able^xdies. Hbwever, this 
term should only be used to refer to statistical norms and averages (National 
Rdiabilitation Association. ) 

9t ^^f^^mp^' All eligible handicE$:ped children have not graduated 
fixm a secondary school or ocnapleted a p rogr am apgaxived by the Board of 
Btaucaticn and v4io are mentally retarded, physically handicapped, seriously 
anotiaally disturbed, speech and language iaapaired, hearing inpaired, visually 
Inpalr edy autistic, m al t i h a n di c apped, severely and profoundly l»ndics^]ped, have 
a s pecific learning disability, or «ho are otherwise handicc^^ped as defined by 
ttB Board of Educat ion; viio, because of such iitpairments, are in need of special 
education, viuse second birthday falls on or before SeptesDober 30, and who have 
not xeetcbed tiieir twenty-seocnd birthday on or before Septeaober 30 (Regulaticais 
Governing SgecijSLL Education Programs for Handicapped Children and Youth in 
Virginia, 1985.) 

mSislsg^: (1) Identifying and evaluating children with hearing loss; 
(2) Determining the range, nature, and degree of hearing loss, including 
referral for medical or other professional attention for the rehabilitation of 
hearing; (3) Selecting and fitting an expropriate aid and evaluating the 
effectiveness of anpiiation; and (4) Counseling and guidance of pupils and 
parents regarding hearing loss (Kegulations Governing Special Bducaticxi Programs 
for Bandicepped Children and Youth in Virginia, 1985.) 

autism: A behaviorally defined syndrome; the essential features are typically 
manifested prior to thirty months of age and include distxudaances of: (l) 
developnental rates ancVor sequaioes; (2) responses to sensory stimuli; and (3) 
speech, language, and cognitive cepacities and cecities to relate to pec^le, 
events, and objects (Regulaticsis Governing Special Bducaticai Programs for 
Handicrpped Children and Youth in Virginia, 1985.) 

bli]^: It is correctly used to describe a person with a total loss of vision. 
It is not considered appropriate for describing persons with partial vision. 
Such persons are more accurately described as partiallv si^+-ed or with partial 
vision (Ifational Rehabilitation Association.) 

^li3J: Any person vAio shall not have reached his/her twenty-second birthday by 
Septenber 30 of the current year (Regulations Governing Special Education 
Ecograns for Handicspped Children and Youth in Virginia, 1985.) 

ocrorehensive Cfroorams and services: Educational programs and sipport services 
vMcii are required to provide a free appropriate educaticml pr ogr am in the 
least restrictive environment to every handicapped child ages 2 to 21, 
inclusive, in each local school division or other public eigencies respcaisible 
for providing educational services to handicapped childrei and youth 
(Begulations Governing Special Education Programs for Ifendicepped Children and 
youth in Virginia, 1985.) 
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<?9nqgnital ^i?g^Ui1yt Hie ocarrect tem for caescribir^ a disabUity vjhicii has 
esdstedsinoe birth. The often-used term "birth defect" is considered 
onappcqpriate %4ien used to describe human beii^ (Nationia Rehabilitation 
iissociaticn. ) 

gDSSlt: (1) Ihe parent has been ftdly informed of all information relevant to 
the act ivity for vAiich ocnsatt is sco^t in his or her native language, or other 
mode of ccnnunicaticn; (2) the parent understands and agrees, in writing, to the 
carrying cut of tl» activity for ^ch his or her consent is sought and the 
consent desc r ibes that activity and lists the records (if any) which will be 
rel«sed and to vtan; and (3) the parent understands that the granting of 
oo^nt is voluntary on the part of the parent and may be revoked any timp 
a«Bgalatix»isGoyenung Special Education Programs for Handicapped Children and 
Youth in Virginia, 1985.) 

<?°gggZ1nq ?ri?ryi<?ffPt services provided by qualified visiting teachers, social 
w^CMs, psychologists, guidance counselors, or other qualified personnel 
Otegulations Governing Special Education Programs for Handicaroed Children and 
Youth in Virginia, 1985.) --^tv^ oiu 

^ggf : COTTBctly used to describe a person with a total hearir^ loss. It is not 
considered appropriate for describing a person with partial hearing. such 
persons are more accurately described as having a (partial or severe) hearing 
loss ca: a hearing iapaiiment (inpaired) (National Kehabilitaticn Association. ) 
A hearing mpairment which is so severe that tiie child is inpaired in processing 
l^iguistic information throu^ hearing, with or without anplification, v^cS 
a^/ersely affects educational performance (Regulations Governing Special 
Education Programs for Handic^ped Children and Youth in Virginia, 1985.) 

^a^^ifig: Oonocoatant hearing and visual inpainnents, the combination of 
whidi causes severe ccmnunication and other develcpnental and educational 
probleoas so that they cannot be aoocnnodated in special education programs 
s^ely for deaf or blind children (Regulations Governing Special Education 
Programs for Handicapped Children and Youth in Virginia, 1985.) 

dW9lqanentq1 (jlsahilttyi Any mental awVor piqrsical disability incurred before 
a^22 v*iic4i IS liJcBly to continue indefinitely and results in substantial 
functional limitations in a ooobination of major life activities that will 
rerjiire In^vidualized care and treatment of lifelong duration. ihis term 
includes individuals with mental retardation, cerebral palsy, autism, epilasy 
sensory mpaiiments, birth injuries, traumatic accidents, or other diSse 
processes which began prior to age 22 (National RdiabiUtation Association.) 

dffv^gf^ji\ly d^ayi^ t A child below age 5 who esdiibits a significant delay 
in one or more of the areas of developcsnt: cognitive ability, motor skills 
social/adaptive behavior, perceptual skills, and camunication skills 
(Regulations Governing Special Education Programs for Handicapped Children and 
Youth in Virginia, ia85.) 

^^ggt s^ic^ t Services provided to a handicapped chUd by the state 
directly, by contract, or through other arrangejaents (Regulations Govemii^ 
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^)ecial Education Progrznns for Handicapped Children and Youth in Virginia, 
1985.) 



fiisah-iii^^. rhY^i'"^! 'i7?^KUtY- Ihese terse are preferred over 

"handic25>(ped)" to describe a pentanent, physical condition that interferes vdth 
a person's ability to do something independently—waUc, see, hear, talk, dress, 
learn, lift, work, etc. Terms such as cripple(d), deformed, victim, sufferer, 
invalid, and spastic, are ^isidered negative and demeaning and should not be 
used (National Rd«biTitation Association) . 

iiffrlVff^ir** Permitting access or tiie release, transfer, or other ccnmunicatian 
of educettion (scholastic) records of the student or other personally identifi- 
able inform a tion contained therein, by any means to any party. (1) Disclosure, 
through access, means tte right to review, inspect, and ccpy. (2) Disclosure, 
tiirough release, means the surraxter of specific information, orally, in 
writing, or electronically, \jpan. receipt of a valid request. (3) Disclosure, 
thrcuc^i transfer, means to surrender the entire record viien transfer occurs 
within a local school division. It may also mean the surraider of a transcript 
of tiie record viien transfer occurs between local school divisions, between local 
school divisions and postsecondary institutions or another educational agency or 
institution (Regulations Governing Special Eduction Progreiss for Handicapped 
Children and Youth in Virginia, 1985) 

down's syndrome : Preferred over "mQngolism(oid) " to describe a form of mental 
retardation involving inproper chroaosanal division at conception (National 
Bf*abilitation Association.) 

eligible student : A student v*o is 18 years of age or is attending an 
institution of postsecondary education. Ihe permissicm or consent required of 
and the ri^its accorded to parents relative to scholastic records shall be 
accorded said students (Regulations Governing Special Education ProgranB for 
Handice^pped Childrai and Youth in Virginia, 1985.) 

evaluation : Procedures used to determine viiether a child is handic^ped and the 
nature and extent of the special education and related services that the child 
needs. Ihe term means procedures used selectively with an individual child and 
does not i nclu d e basic tests administered or procedures used with all children 
in a school, grade, or class (Regulations Governing Specicil Education Prograns 
for Bandica^jped Children and Youth in Virginia, 1985) . 

EAPE : A statxritory term ;Moh requires special education and related services to 
be provided in accordance with an individualized education program (lEP) . 
HcwBver, under Section 504, each reorient most provide an education which 
incliades services that are "designed to meet individual educational needs of 
handicapped persons as adequately as the needs of nonhandica^^jed persons are met 
. . . Ihose regulations state that iafxLeroentation of an lEP, in accordance 
with Part B, is one means of meeting the "EAPE" requiranent (Regulaticais 
Governing Special Education Programs for Handicapped Children and Youth in 
Virginia, 1985.) 

federal financial assistance : Any grant, loan, contract or any other 
arrangement by vdiich the U.S. D^artment of Education provides or otherwise 
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makes avajj^le assistance in the torn of fdndr., services of federal personnel, 
or real and personal prqperty (Regulations Governing Special Education Proorans 
for Handic2^:|)ed Oiildren and Youth in Virginia, 1985.) 

4^^^,°^ provided to an jidividual on a payment in kind 

?£,S5r^? prcperty to an individual which is conditioned on the 

SS^SSS^ liP?*^^^^ ^ educational agency or institution (Regulations 
nSff^ Education Programs for Handic^jped Children and Youth in 
Virginia, 1985.) 

frwe aiTnv*.riate tMbii^ or^ v^^r p f Tmt= p| . ^«cial education and related 
^V2«s^: (1) arej^ovided at pubUc expense, under public si?)ervision 
^ddirection, and without charge; (2) meet the standards of the state 
S^^'^SSSLS^*^ preschool, elanaitary school, secondary school, 

^4^SSS?fS ^ ^ provided in oonfomity with ak 

ydividu alized education program (Regulations Governing Special Education 
Programs fbr Handic^iped Children and Youth in Virginia, 19?5. ) 

^Q^isaZ^BS^: It is often used as a synonym for disability (disabled^ 
H««J2^e»c^ when citing laws or regulations, it is the less ^erred term 

pl^ical condition. It is better used to describe 
T^^^^^?^^"^ ®^ ^. attitudes, or laws, etc., which inhibit 

a perscn's^ility to function ind^»idently. For exanple, it would be correct 
to s^, "Ihe stairs are a handles?) for her" but incorrect to say, "the 
h^d^ed^^duld could not use the stairs" (National RehabiUtatS 

hand4<?a|y^nq <?anditions ; Bie term "handic^jped children" means those children 
S^,fff °f^y retarded, hard of hearing, deaf, speecH and language iaiaired, 
vWly handle^, seriously emotionally disturbed, ortlwpedica^ SSd 
other health iJtpaired, autistic, deaf/blind, severely and proSmdly 
harrii^^, i«ltihandic^, or have a ^ific learning disabil^,^^ 
be^Jse of sucii iiipairments, need special education and related irvicei 
SttS^^Sr^^S ^^'^ Education Programs for Handica^jped Children and 

^ ?f h^rmi : A hearing inpairment, whether permanent or fluctuatiiw, which 
ajers^y ^ecte a child's educational performance but which is not included 
"^S^T^^^^a^^ of "deaf" in this sectiai (Regulations Govemim Special 
Education Programs for Bandicc^^ped Children and Youth in Virginia, 1985.) 

gprtW l ty?^rinq ompgi: ; a person, selected from a list uaintained by the 
CTA. An iapartial hearing officer must; (i) be a menioer of the Virginia Bar 
^a^oved by the Office of the Attorney General; (2) attend required training 
sesawns; (3) adhere to timeliness attendant to due process hearings; (4) adhs^re 
to SEA and any other s^plicable due process policies and procedures; (S) be 

I?'^S2«lSSl^Sl!^f^v^°^ °^ ^^^^ ^ ^ ^ hearing; (6) 

k«dis2nter^-i^ any interest in the outcoae; and (7) be 

a«aqpendent~not an officer or agent of the USA or the SEA. 

N3IE: A person who otherwise qualifies to serve as a hearing officer is 
not an asployee of the agency solely because he/she is paid by the agency to 
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serve in tliis capacity (Regulaticns Governing Special Bducatian Erograns for 
BanJicajipecl Children and Youth in Virginia, 1985.) 
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Tnf^^v^AM^^^ed EHucat icn Ppomam (TiEP\ i A written statement for each 
h a r rii c apped child developed in ary meeting by a representative of the LEA 
shall be qualified to provide, or sapecvise the provision of, ^ecially designed 
ii stru cbion to meet the unique needs of handicapped children, the teacher, the 
parents of such child, and ^iienever appropriate, such child, vMch statesnent 
shall include: (1) a statement of the present levels of educational perfoooance 
of such child; (2) a statement of annoal goals, including ^xart-tem 
instructional cbjectives; (3) a statement of the specific educational services 
to be providad to such child, and the extent to viiich such child will be able to 
p a r ticipa t e in regular educational programs; (4) the projected date for 
initiation and antici pa ted duration of such services; and (5) appxxfpriAte 
objective criteria and evaluation procedures and schedules for determining, at 
least on an annual basis, wheOier instructioned objectives are being achieved 
(Ragulations Governing Special Education Programs for Handice^jped Oiildren and 
Youth in Virginia, 1985.) 

in-servioe training; Training other than that received fay an individual in a 
full-time program which leads to a degree (Regulations Governing Special 
Education Programs for Hsmdicapped Children and Youth in Virginia, 1985.) 

least Restrictive Environment (ISE)i Educational setting for handicapped 
children vidch, to the Tmyimpm extent possible, provides for educatiai and 
sqpplemaitary aids/services necessa r y to the handice^iped child's ^jecial needs, 
in settings ocnparable to, fc«t not separate, fron, those provided children v4io 
are not handi c a p ped imless the nature or severity of the handicap) requires such 
separation (Regulations Governing Special Education Programs for Handicapped 
Children and Youtii in Virginia, 1985.) 

Iccal Educational Agency (JEk) : The local school division or other public 
agaicies responsible for providing educational services to handice^jped children 
and ycuth (Regulations Governing Special Education Programs for Handicc^ped 
Children and Youth in Virginia, 1985.) 

™^''''Y Ul.i^'T^Tll r'^i''?^^' Correctly used to describe a person has lost 
the .qnnlal anchor vocational skills necessary to function independently. 
Negative, demeaning terms such as mentally deranged, deviant, maniac, crazy, 
lunatic, and mad are considered inappropriate and should be used only in direct 
{flotations. Terms such as neurotic, psychotic, psychopathic, and schizophrenic 
(describing bdiavior tut not for pecjple) are not expropriate since these terns 
describe conditions people may have, not the people themselves. For exanple, 
use "an individual with schizophrenia" not "a schizophrenic" aid use "a person 
with an alcohol dependence" not "an alcoholic" (National Rehabilitation 
Association.) 

Wti^llY Pj^^rfl^T*' Ihe preferred term for describing a person who, from birth, 
has developed at a rate significantly below average. Ttems such as idiot, 
moron, mattally deficient/defective, iniaecile, and feeble-minded are considered 
derogatory and should be used only in direct quotations when essentiad to the 
story (NationaLL Rehabilitation Association.) A significantly subaverage general 
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ujj^ec±ual functioning, esdsting ocaxwrrently with deficits in adaptive 
oetevlor and aanifested during the dewelopnental period, which adversely affects 
a ciiild's educational perfomanoe (Ragulations GofVOTiing Special laucation 
Programs for Handicapped Children and Youth in Virginia, 1985.) 

T Wflt-i lVOTliaEBS^i C3onoanitant iapainrents (such as mentally retardedHolind, 
mentally retanaed-orthcpedically iitpaired, etc.), the ccnisination of vMch 
causes sudx severe educational problems that th^ cannot be acccmnodated in 
^[iK^ education programs solely for one of the lnpainnents. The term does not 
include deaf-blind diildren (Regulations Governing Special Education Programs 
for Handicapped Children and Youth in Virginia, 1985.) 

nativg lanqygffi; it is defined by section 703(a) (2) of the Bilingual Education 
Act ytoixh provixJes as fdlcws: ihe term "native language" when used with 
reference to a person of limited English-speaking ability, means the language 
normally used by that person, or in the case of a child, the language normally 
fay the peoents of tiie child (Regulations Governing ^jecial Education 
Programs for Bemdicajjped Children and Youth in Virginia, 1985.) 

Qapq?ati<?Tl^ th^ggpy : it is inprwing, developing, or restoring functions 
ajfaired or lost through il ln ess, injury, or d^jrivation. It is iaproving the 
ability to perform tasks for independent functioning vdien functioning when 
ftoctions are intaired or lost. It is preventing, through early intervention, 
initial or further iiipainaent or loss of function (Regulations Governing Special 
Education Programs for Bandicjspped Children and Youth in Virginia, 1985.) 

.oi7ttyyedi<?aXlY jjnpaia^gd; A severe orthopedic inpairment which adversely affects 
a^ild's educational performance. Bie term includes itrpainnents caused by 
congenital ananaly (e.g. clubfoot, absence of some member, etc.) iapaicments 
<^a^ed fcy disease (e.g. poliocyelitis, bone tuberculosis, etc.), and inpaiunents 
c sases (e.g. cerebral palsy, anputations, and fractures or bums 
wrach cause contracture) (Regulations Governing Special Educatioa Programs for 
Handice^jped Children and Youth in Virginia, 1985.) 

ott^ h^-qilth i^Tpaippd; it means having limited strength, vj.tality or alertness, 
due to chronic or acute health problems such as a heart condition, tuberculosis 
liieumatic fever, ri^iiritis, asthma, sicikle cell anemia, hemophilia, epilepsy, 
lead poisoning, leukemia, or diabetes, which adversely affects a child's 
educational performance (Regulations Governing Special Education Programs for 
Bandice?jped Children and Youth in Virginia, 1985.) 

EfflSaifc: A parent, guardian, or an individual acting as a parent in the absence 
of a parental guardian. The term "parent" means either parent, unless the LEk 
has been provided with evidence that there is a legally binding instrument or a 
state law or court order governing such matters as divorce, separation, or 
custom which mother oc father, the adoptive mother or father, or the legally 
aBffp03i±ed guardian or ccomittee has custo^ of the child. The term "parent" 
also m^ns a surrogate parent appointed pursuant to provisions set forth in 
Regulations. A child 18 years or older may assert any rights under these 
regulations in his/her own name (Regulations Governing Special Education 
Programs for Handicapped Children and Youth in Virginia, 1985.) 
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parent ocMnselim and trainincri Assisting parents in vmderstanding the special 
needs of tiieir cbild and providing paraits with inf onaation abcait child 
develcpoent (Ragulaticns Governing Special Education Programs for Handicapped 
Children and Youth in Virginia, 1985.) 

taarticipatiner aoencv: Ary agency or institution vdiich collects, maintains, or 
uses perscnally identifiable information or from which information is obtained 
(Regulations Governing Special Education Programs for BEariics^^jed Children and 
Youth in Virginia, 1985.) 

pegBon Miho cannaft speak; It is the preferred tern for describing a person vto 
is unable to ^leak at all. Terms such as "deaf-mute" and "deaf and dunob" are 
oonsiderod degrading and iapLy that persons withcut speech are also deaf which 
may not necessarily be true (National Rehabilitation Association.) 

personally identifiable data; it is (1) the name of a child, the child's 
parent, or other family mesofcer; (2) the address of the child; (3) a personal 
identifier such as the child's social security nuniser or student nunober; (4) a 
list of personal characteristics vAiich would make it possible to identify the 
child witii reasonable certainty; or (5) other information which would permit 
reasonably certain identification of the child (Regulations Governing Special 
Education Programs for Handicapped Oiildren and Youth in Virginia, 1985.) 

Physical ^.Tr^^jnpi it is defined as follows: (1) the term means the 
developaent of pl^ical and motor fitness, fundamental motor skills and 
patterns, and skills in aquatics, dance, and individual and gccup games and 
sports (includi j intramural and lifetime ^rts) and (2) the term includes 
speciaLL physical education, ada p ted physical education, movement education, and 
motor devBlopnent (Regulaticais Govaming Special Bducaticai Programs for 
Handicapped Children and Youth in Virginia, 1985.) 

Physical therapy; Services provided by a qualified physical therapist upon 
medixal referral and direction; and includes the evaluation, testing, treatment, 
ireeducation and rehabili t ation by physical, mechanical, or electronic measures 
iind procedures of individuals because of trauma, Hj or birth defect 
present physiced anVor anotional disorders. Ihe term "physical ther^sy" does 
not include the use of Roentgeai rays and radium for diagnostic or therapeutic 
purposes or the use of electricity for shock thers^ and surgical purposes, 
including cauteKization (Regulations Governing Special Education Programs for 
Handicapped Children and Youth in Virginia, 1985.) 

Placement change; it is the change in a child's academic offerings from general 
to !qr'*='cial education and vice versa, and the change in the pi^ical setting 
viiere a child's ^secial sducation program is offered (Regulations Governing 
Special Education Programs for Handiczpiped Children and Youth in Virginia, 
1985.) 

program change; Any change in the way ^)ecial education services are provided 
to a child as determined by the child's individualized education program 
(Regulations Governing Special Education Programs for Handicapjped Children ax»d 
Youth in Virginia, 1985.) 
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Bgygg l oqigal ggryjggg : it includes (1) administerir^ psychological and 
ecJucational tests and other assessment proceciares; (2) interpreting assessment 
r^ts; (3) cbudning, integrating, and interpreting infonnation about child 
Matvior and conditions relating to learning; (4) consulting with other staff 
MBbets in planning school programs to meet the special needs of children as 
rr^i^ psychological tests, interviews, and behavioral evaluations; and, 
(5) plaming and managing a program of psychological services, including 
P5?c4xd.ogical ccunseling for tMldren and parents (Regulations Governing Special 
BducaUon Programs for Handica^iped Children and Youth in Virginia, 1985.) 

WbXjg flq?ngy : it includes the state educational agaxy, local educational 
agenciae^, inte rm ed iat e educational units, and any other public agencies vjhich 
are r^xxisible for providing education to handicapped children (Regulations 
Govittning Special Education Programs for Handiceqpped Childrvsn and Youth in 
Virginia, 1985.) 

TWblig <HgCTfflg: It means that a required educational and evaluation service is 
provided at no cost to the parent (Regulations Governing Special Education 
Programs for Handica^jped Children and Youth in Virginia, 1985.) 

JSSiBiaat: it means any state or other political subdivision, any public or 
^^^^te agency, institution, orgsmization, or other entity, or any person to 
wiich public financial assistance is extended directly or through another 
recipient (Regulations Governing Special Education Programs for Handicaooed 
Children and Youth in Virginia, 1985.) 

E^tgafeisD: it includes (1) assessment of leisure function; (2) therapeutic 
r^reation services; (3) recreation program in schools and comnunity agencies; 
and (4) leisure education (Regulations Governing Special Education Programs for 
Handicapped Children and Youth in Virginia, 1985.) 

pglatgd gfegvlgeg; Transportation and such develppcental, corrective, and other 
si^jportive services as are required to assist a handicapped child to benefit 
from fecial education, and includes speech pathology and audiology, 
p^ydjological services, physical and occupational therapy, recreation, early 
Identification and assessment of disabilities in children, counseling services, 
and medical services for diagnostic or evaluation purposes, me term also 
includes school health services, social work services in schools and parent 
OGunseling and training. ^ 

Senate Report No. 94-168 provides a definition of "related services," 
making clear that all such related services may not be required for each 
individual child and that such term includes early identification and assessment 
Of handicapping conditions and the provision of services to minimize the effects 
of s»ich oonditi.ons. 

•Die list or related services is not esdiaustive and may include other 
develcponental, corrective, or supportive services (such as artistic and cultural 
programs, and art, music and dance therapy) , if they are required to assist a 
handicapped child to benefit frcm ^)ecial education. 
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There axe certain kinds of services viiich mi^ht be provided by persons frcni 
varying professional badcgmunds and with a variety of operational titles, 
depending upon requirenents in individual states. For exanple, counseling 
services might be provided by social WDrkers, psfychologists, or guidance 
counselors, and psychological testing mi^ be done by qualified psychological 
examiners, psychooetrists, or psychologists, depending vpoo state standards. 

Each r ela t ed service defined under this part may include c^^aopriate 
admi n istrative and supervisory activities that are necessary for p rogi dm 
planning, managanent, and evaluation (Regulations Governing Special Education 
Ecograms for Bandiczgped Children and Youth in Virginia, 1985.) 

Sdnoql ffMlth ffgtyiT?ff- Services provided by a qualified school nurse or other 
<$vnl i f ie d person (Regulations Governing Special Education Prograns for 
Handicapped Childrai and Youth in Virginia, 1985.) 

Screening! Ihose processes \jhich are ixsed routinely with all. children to help 
determine educational strut KjLhs and wea]aiesses (Regulations Governing Special 
Education Ecograms for Handica^^jed Children and Youth in Virginia, 1985.) 

Section 504: ihat section of the Rehabilitation Act of 1973 which is designed 
to eliminate discrimination on the basis of handice^ in any program or activity 
receiving federal financial assistance (Regulations Governing Special Education 
Programs for Handicz^^jed Children and Youth in Virginia, 1985.) 

seiSUtgJ Ooirectly used to describe an involuntary muscular contraction 
synptcmatic of the brain disorder, epilqpsy. The term "convulsion" should be 
reserved for the more dramatic type of seizure involving contractions of the 
entire bo^. AlthoiK^ the term "fit" can be found in the dictionary and may be 
co mcnly u sed by the mpdical profession in other countries, it is considered 
ine^propriate because it connotes mental deranganent, willful emotional 
cuUxasts or loss of emotional control (National R*abilitation Associatiai. ) 

seriouslv enotionallv disturfeedi it is defined as foUows: (1) A condition 
exhibiting one or more of the following characteristics over a long period of 
time and to a marked degree ;*iich adversely arffects educational performance: 
(a) an inability to learn vMch cannot be e)q>lained by intellectual, sensory, or 
health fectors; (b) an inability to build or maintain satisfactory interpersonal 
relationships with peers and teachers; (c) inappropriate types of bdiavior or 
feelings under normal circumstances; (d) a general pervasive mood of unha^iness 
or depressions; or (e) a tendency to develop physical synptoots or fears 
associa t ed with personal or school pxblems; (2) Die term includes children who 
are sc h izcphrenic. Ihe term does not include dtiildren vho are socially 
maladjusted, unless it is determined that they are seriously sttotionally 
disturbed (Regulat:ions Governing Special Education ProgranB for Handic^jped 
Children and Youth in Virginia, 1985.) 

severely and Profcundlv handicapped : it is defined as follows: (1) Ihe term 
includes indivi du als, vho: (a) have primary disabilities that severely inpair 
cognitive anchor adaptive skills and life functioning; (b) may have associated 
severe behavior problems; (c) may have the high probability of additional 
physical awVor sensory handicsqps; and (d) do require significantly more 
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educatianal rosouroea than are provided for the mildly and moderately 
Sri^*^ S special education programs; (2) Specifically included are: (a) 
individuals diaancsed as severely and profoundly mentally retarded; and/or (b) 
vS^'SiS* "^SJS^^^^ t5« or more sgvgcg handicaps, i.e., physical, sensory 
ii^CSh. ^ teoa does not, however, include individuals of normal 

In^llgenoe %i» are orthopedically and other health inpaired regardless of the 
ju*^ of r^atai su£]part services they require (Regulations Governing Special 
Jnuoation Programs for Handicapped Children and Youth in Virginia, 1985.) 

gOC i o l oqiga l ggCV i geg ; (Vi&dting Teadier/School Social Wbrker) include: (l) 
ajparing a social or davelcpnental history on a handicapped child; (2) Group 
Slw'^?^^????^^ "^^^ l^e diild and f^y; (3) Wbrki«T with So^ 
SS^ISif " situation (home, school, and oooinunitiO that affect 

ta» child's adjustment in scixsol; and (4) Mobilizing school and connunity 
r^ottoas to enable the child to receive maxijoum benefit fron his or her 
S^S?!z?!S J???^ (Regulations Governing Special Education Programs for 
Bandics«)ed ChUdren and Youth in Virginia, 19850 

£Sa^j£: It is correctly used to describe a muscle with sudden abnormal 
involuntary spasms. It is not appropriate for describii^ a person with cerebral 
palsy-nuscles are ^astic, not people (National R^iabilitation Associaticn. ) 

It is inoorractLy used to describe that which is different or unccoinosi 
about any person. However, esoo^ ^*en citing laws or regulations, it is 

Sf°°?^2*,.'fl.^ ^ ^ describe persons with disabilities 
in general (National Eehabilitation Association.) 

gpegkl 9dPgaU<?n : Specifically designed instruction, at no cost to the parent 
fL^w*^ ^l^iS?!!."^. of a handic^ped child, includir^ classroci 
iisttuction, instruction in physical education, hcrae instruction, and 
instacuctUn in ho^itals and institutions. The term includes roeech patholoqv 
if toe service ocnsists of specially designed instruction, at no ocSt to tii4 
paroit, to meet the unique needs of a handicapped chUd. Bie term also inrludes 
vDcatix«al education if it consists of specially designed instruction at no cost 

S^?? IfSf ' ^ "^.^ ^^'^ °f a handicapped child. Ihe terms in 

this def.initicn are defined as follows: (l) At no cost means that all .eciallv 
^^if*'™^^**' ^ provided without charge, but does not iooclude 
incidental fees which are normally charged to nonhandicapped students or their 
praits as a ^ of the regular education program; (2) Rq^ical education means 
taie develc^ment of pl^ical and motor fitness, fundamental motor skills and 
S^5^/. ^ acjiatics, dance, and individual and group games and 

1^^^ InteaDDural and lifetime sports.) ihe term 2*S2d^^ial 
adaptive physical education, movenett education, andmotor 
developnent. vocaticnal education means organized educational programs which 
related to the preparation of individuals for paid or unpaid 
enployment, or for additional preparation for a career requiring other thana 
teocalaureate or advanced degree, ohe definition of special education is a 
particularly iaportant one under these regulations since a child is not 
handicapped unless he or she needs special education. The definition of related 
services also depends on this definition, since a related service must be 
-necessary for a child to benefit fron special education. Dierefore, if a dhild 
does not need special education, there can be no related services and the child 
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(because not ''hzmdicz^^ped") is not cxjvered under the Act (Eegulations Governing 
fecial Education Programs for Handicapped Childr^ and Youth in Virginia, 
1985.) 

specif ie learning '^^g^ility^ It is a disorder in one or more of the basic 
peychological processes involved in understanding or in using language, ^xsken 
or written, v4iich may manifest itself ir an inperfect ability to listen, think, 
sgeeik, read, write, spell, or to do machenatical calculations which adversely 
affects the c h i ld 's educational p^aoBanoe. The term includes such conditions 
as psKToeptual handicaps, brain iir}uzy, minimal brain (^function, d^lexia, and 
developnental aphasia. Ihe term does not include ohildren who have learning 
pvdblma ^ch are primazdly the result' of visual, hearing, or motor handicap, 
of mental retaxdation, of emotional disturbance, or of environmental, cultural, 
or eocncndc disadvantage (Itegulations Governing Special Edosation Programs for 
H&ndicappad Children and Youth in Virginia, 1985.) 

It is a disorder in the ability to learn effectively in respect to one's 
own potential when presented with an expropriate, regular instructional 
envirom^it. Ihis does not include persons vdth vision, hearing, or motor 
inpalxnent, t^iose with mental retardation or emotional disturbance, or persons 
v4io are environBientally, cultur^y, or eooncnically dlsadvantoged. Tte term 
specific learning disability is preferred over the more general term, learning 
disability because it en{)hasizes that the disability »4ffects only an& or two 
areas of learning (National Rehabilitation Association.) 

staeech and lancMaoe iTT;«iwPirii; a ccmnaiication disorder, such as stuttering, 
inpaired articulatiai, a language iapairment, or a voice iapedrment, vAiich 
adversely affects a child's educati(sial perfonnanoe (Regulations Governing 
Special Education Programs for Handicapped C3iildren and Youth in Virginia, 
1985.) 

speech im paired : It is correctly vsed to describe persons with i iiin>«v^ or 
different ^jeech patterns (National Rdiabilitation Association.) 

surrogate parent; A person e^pointed in acoordanoe with procedures set forth to 
provide childrai yAio are in legal or physical custody of the state, or vAsose 
parents are not kncwn or are xanavai Table, with the protection cf procedural 
safeguards (Regulations Governing Special Education Programs for Handicapped 
Children and Youth in Virginia, 1985.) 

t^ilB: Individual evaluation procedures (formal testing and assessment) to 
determine initial or continued eligibility for ^jecial education services 
(Regulations Governing Special Education Pnagrams for Handicapped Children and 
Youth in Virginia, 1985.) 

y1?M^llY handicapped; A visual impairment which, even with correction, 
adversely affects a child's educational performance. The term includes both 
partially seeing and blind childrai (Regulation Governing Special Education 
Program for Handice^iped Children and Youth in Virginia, 1985.) 

vocaticndl education; Organized educational programs which are directly related 
to the pr^aration of individuals for paid or unpaid enplcyment or for 
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additional prepareition for a career requiring other than a baasedaurBate or 
^dvan oed degree. This definition of vocational wli ration is taken fran the 
Vbcaticnal Bdbcation Act of 1963, as anoided by Public law 94-492. Dhder that 
itet, "vocational education" includes industrial arts and consumer and hcroenaldng 
eAioaticn p tu jidUM (Regulations Govemijng ^jecial Bducatior. PtograitB for 
Handicapped Children and Youth in Virginia, 1985.) 

ward of the state; All parental rights and responsibilities for the care and 
custody of a child have been terminated by Court order and the chi- has been 
placed in the care and axstcOf of the State (Regulations Governing Special 
Btcation Ecograms for ISandicapped Children and Youth in Virginia, 1985.) 
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APPENDIX G 

Guidelines for Writing and R^rting About Persons 
with Disabilities 
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goueljne s fcr wRTmr. and reportins aboot perscns 

Wrm DTSARTT.TJTT^ 



Uie foUowing points are issues to consider when portrayin^ or vndtincj about 
indivifhwls with disabilities: 

a. Only make reference to a person's disability when it is iimortant to the 
story. 

b. Avoid using adjectives as nouns as in: "the disabled, the deaf, the 
blind, a cripple, a retarcVretardate, a victim, an arthritic, a 
^astic." It is more aoc^xtable to say, "people who are deaf" or 
"person \Ax) has had polio," "persons with disabilities." 

c. Where possible, aiphasize the iirportance of the individual rather than 
the disability by saying, "person" or "individual" before describir^ the 
disability. Par exanple, say, "persons (those) with disab: ities" or 
"people v*io are deaf" rather than "disabled persons" or "deaf people." 

d. Avoid using descriptions such as unfortunate, pitiful, poor and other 
such value-laden words. When possible, use descr^xtions vAiich enjtosize 
a person's abilities such as: "uses a wheelchair/braces" rather than, 
"confined to a wheelchair" (a wheelchair enables mcbility, without it, 
the person is confined to a bed.) 

e. Do not sersaticnalize the onset or effects of a disability with phrases 
as: afflicted with.. .suffering from. It is nore acceptable to say, 
"the person has (had) , the person has experienced, a person with." 

f . OJalifying stataosents sucix as, "He uses a vAieelchair but seems to be 
very brL^t" are demeaning and inply that the attribute is exc^jtional. 

g. Avoid iaplying sickness when discussing disabling cc»iditiOTS. To the 
general public, "disease" has connotations of being unsi^tly and 
oontagicws. A disability itself is not a disease nor is the person 
necessarily chronically ill. 

h. Avoid pejorative inplications of disability-related words vAien used in 
oannonly accepted metaphors (Wright, 1984) . For exanple, alt-^matives 
for "blind faith" should be "unquestioning faith," "blind rage" should 
be "furious undirected rage." 
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Able-bodied: 145 
Academic Adviseannent: 65 
Academic CJoranon Market 55 
Aoc3essibility: 65 
Accommodatic^: 66 

Acute/Intensive Psychiatric or Substance Abuse Services: 49 
Adult Basic Education (ABE) 40 

Adult Develcpnental/Activity Center/Develcpiental Day Programs 51 

Adult Education 40 

Adult literacy activities 41 

Advocacy: 83 

Affirmative Acticai 56 

Agricultural Educaticai 37 

Allied Training 47 

Allowable services 69 

Alt'jemative Day Si^^port Arrangeaaents 51 

J^itude testing: 72 

Audiology: 145 

Autism: 145 

Bactoground Information: 108, 111, 113, 116 
Blind: 145 

Board of Education 32 
Business Education 37 
Career ladder 26 
Career Seminar: 80 
Case Management 50 
CASE STUDIES 106 

Cashiering and General Office Helper: 119 
Center for Ind^)endent Living 46 
Certificates of hi^ school equivalency 70 
Child Care: 118 
Child: 145 

C3ioice/Change Seminars: 73 
Client tracking 29 
Closure 27 

Co-Curricular Activities: 62 

College Scholarship Assistance Program 57 

College Transfer Education: 60 

Colorado follow-up 3 

Coratiunication Services 46 

Coranunity Resources: 65 

Congenital disability: 146 

Consent: 146 

Continuing Adu?.t Education: 60 
Costs of services 29 
Council Notes 57 

Council Programs and Activities 55 
Council Publications 57 
Counseling and guidance 94 

160 



IGS 



Oounseling and psychological services 45 
CJcxmseling and testing 74 
Ocxmseling services: 146 
Oounseling: 61 

CXirxent Evalxaaticxi Results: no, 112 
Current Psychological Evaluation Results: 114, 117 
Custcmized training 70 
Day Si^jport Services: 50 
Day Tteatment/Eartial Ho^italization 50 
Decif persons 82 
Deaf Project 46 
Deaf: 146 
Deaf-blind: 146 
Deerf/hard of hearing people 82 
Danonstration site 28 
Developnent of job openings 70 
Developoa^ttal disability: 146 
Developnentally delayed: 146 
Direct services: 146 

Directory of Iftidergraduate Degree Program at Virginia Colleges 57 
Disability groins 22 

Disability, disabled, physical disability: 147 
Disclosure; 147 
Dislocated Vfaricer Prograins 72 

Dissaodnatdng information on program activities to ewployers 70 
Doniciliaiy CSare 52 

Down's syndrcme: Preferred over "mongolism (oid)" to describe 147 
Drop-out 22 

Oiplication of services 27 

Early Intervention - These activities are intended to inprove 53 
Eastern Shore TOitdon Assistance Program aids Virginia's Easte 57 
Econcndcally disadvantaged 68 
Educatdai for Eoomnic Security Act 55 
Bducatdcxi Services: Visually handiceqpped 79 
Educatim-to-woric transition activities 70 
Educaticx^ History: 111, 113, 116 
Bducaticaial Information: 108 
EEP: Ttie Educatic»i to Enployment Project 5 
Eligibility 32, 37, 40, 42, 48, 59, 68, 72, 75, 82 
Eligible student: 147 
Emergency Services: 48 
Eminent Sciiolars Program 55 
Ercplqyability 25 
Bnplqyability Training: 73 
Enplqyment generating activities 70 
Evaliaation of vocational rehabilitation potential 94 
Evaluation: 147 
Exenplary youth programs 70 
Ext^ided Rehabilitation: 49 

Extended Sheltered Enployment or Work Activity 50 
Fact Book on Hi^ier Education in Virginia 57 
EAPE: 147 
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Feasibility (Reasonable E5q)ectation) 77 
Pec3eral financial assistance: 147 
Financial Aid 57 

Financial Aid Information Brxxiiures 57 
FiJiancial aid: 148 
Follow-ip pnxsedures 27 
Pollow-ip services 70 
Free ap p ro p riate public education 34 
Functioning abilities 22 
Funds for Excellence 55 
Funds for Excellence Sub-program 56 
Gainful homebound work 78 
GATB: 118 

General Education Development (GED) testir^ 41 
General Education: 60 
Glossary of Terms 145 
Goal for ind^)endence 26 
Goal of Project VAST 14 
Groi^ HGCies/HalfWay Houses 51 
Guidance and counseling 43 
Handiest (ped) : 148 
Handica^sped 37 
Handicapped child 33 
Handic^ing cOTditions: 148 
Hard of hearing persons 82 
Hard of hearing: 148 
Harris and Associates 2 
Hasazi 159 

Head Trauma Program 46 
Head Traxma Program: 44 
Health CXxx5>atians Education 38 
Hitler Education Equipment Trust Fund 55 
Hitler Education Stuiies 57 
Heme Eocx^omics Education 38 
HoroatBker 77 
lACX: 4, 9, 87 
lEP 25 

Li|)artial hearing officer: 148 
In-service training: 149 
Ind^)endent Living Evaluation 130 
Ind^)endent living services 94 
Ind^Dendent Living Services: 45 
Ind(5)endent Living: 109, 114, 117 
Individual Transition Teams 24 
IriJividualized education program (IE?) 25 
Individualized Education Program (lEP) : 149 
Information and Referral Services 83 

Inpatient services: Mental health, mental retardation 49 
Institutional skxll training 69 
Instnx±ional Materials and Resource Center: 79 
Intake Process 41, 47, 63, 71, 74, 80 
Intensive Treatment or Intermediate Care Programs 51 
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mteragaxy C3cx>rxJinating council 4 
IntentBdiate Care Facility/Geriatric: 49 
Interinediate Care Facility/Mentally Retarded: 49 
Interpreters 83 

Interpreter and note-taking services for the deaf 43 
Interiireter services and note-taking services for the deaf 95 
Interpreter Services: 83 
IWRP 27 

Job counseling 69 

Job developraent 70, 74 

Job follcw-ip services 43 

Job placement 73 

Job referral/job placeaaent: 72 

Job search assistance 69 

Job Seeking Skills Erograin: Uirou^out most of Virginia 45 

Job Ttaining Partnership Administration 68 

Lead agency 25 

lead Agency Transfer 29 

least Restrictive Environment {USE) : 149 

legal guardians (s) 23 

Legislative and Program Evaluation: 83 

Leisure Activities: 109, 112, 114, 116 

Letter to parent(s) 23 

Literacy training and bilingual training 70 
LHT 19 

LTTT Meaafcer Identification 20 
nrr Training 20 

Local Educational Agency (lEA) : 149 
Local Interagency Transition Teams 19 
Local special educaticai advisory board 21 
Lew Visicxi Services: 78 
Ifeintenanoe and transportation 43 
Medical Facilities: 65 

Medical specialties, inclixiing physical, neurology, internal 45 

Medical/Surgical: 49 

Mentally ill/mental disorder: 149 

Mentally retarded: 149 

Mithaug L59 

Model 19 

MMiitoring 28 

Monitoring/Client Tracking 28 
Maltihandic^=^3ped: 150 
Native language* 150 
Needs-tosed payments 70 
Ni^t blincSness 76 
Occtpational goal 26 
Occupational Placement Serv^x^: 62 
Occipaticml Oherapy 46 
Occi^jatianal therapy: 150 
0cc^5)atiOTal-Technical Education: 60 
On line (news letter) 57 

On-site industry-specific training programs 70 
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Qti~thB-job training 69 

Orientation: Each new student admitted to a cxxnmunity college 61 

Qrthopedically inpaired: 150 

OSERS programning for the transition of youth 159 

Other health inpaired; 150 

Outpatient and Case Management Services: 50 

Oitpatient evaluations, therapy, treatment, and itK±>ile visits 46 
Outpatient services 50 
Outreach 69 
Outreach: 84 

OVERVIEW OF ERDOBCT VZ^ 99 
Parent counseling and training: 151 
Parent: 150 
Parental ocxisent 23 

PARTICIRMir CONSSNT AND RELEASE OF INFORMATIC»f FORM 136, 137 

Barticipai^ Identification and Selection 22 

Bartic:^pant Sel'^cticai 23 

Participant/Pai nt Recruitinent 23 

Bartic^ting a ancy: 151 

Person v4k> canno'- speak: 151 

Personally identifiable data: 151 

Hiysical and mental restoration services 94 

Hiysical education: 151 

Physical Therc^ 46 

Ihysical thereby: 151 

PIC 69 

Placaoent change: 151 

Placeinent in suitable eirployment: Job placement 94 
Voole 159 

Post-€9Dnplqyinent services 94 

Postsecondary EducatioiVRfihabilitation Transition 5 

POSESEQCJNDRRy EDUCAIICN/IKAINING 141 

POffTSECXJNEftRy QQAIS 141 

Pre-^prenticeship programs 70 

Pre-eanoplqyment services 73 

Pre-VocatiOTicil Services 46 

Pri^>aratory Programs: 61 

Prevention and Early Intervention Services: 52 

Primary Care - Substance abuse rehabilitation services 51 

Primary Services 78 

Private Industry Council (PIG) 69 

Problem Solving/Mediation Procedures 29 

Procer^^res for Acquiring Interpreter Services 84 

Proficiency testing - clerical fields: 72 

Program diange: 151 

Programs of advanced career training 69 

Project PERT 5, 89 

Project PLACEMENT 5^ 91 

Project R^rts 28 

Project STEER: Project STEER (Stimulate Transition to Etnploym 80 
Project TIE: Trarisition into Ertployment 5 

FRCOECr VAST TRAINING PACKAGE 96, 97, 99, 100, 102, 104, 106 
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Virginian Registiy of Interpreters 83 
Psy^logical interview: 114 
Psycix)logical services: 152 
HOLOSOnff G»HE 102 
Project Aivisary Ooraadttee 16 
RAabilitaticn - Programs for inentally ill 50 
Public agency: 152 
Riblic eiqpensBi 152 
Public Law 98-199, 1 

Reader services, rehabilitation teaching services 95 
Recipient: 152 
Recreation: 152 
REFERENCES 159 

Referral to service agencies 74 

Referrals to ERS for VBC c^licants with disabilities 73 
Regional Grants and Contracts 55 

R^iabilitation Engineer and Ade^jtive Equipment Specicilist 46 
Rdiabilitation Engineering Services: 44 
Rdiabilitation Nursing services 46 
Rehabilitaticxi Research & Training Center 5 
R*abilitation Teaching Services: 78 
Related Services 35 
Related services: Tran^rtation 152 
Ropnedial educaticai and basic skills training 69 
Representative Agency 140 
Residence Requireraents 60 
Residential Recite/Emergency Shelter 52 
Residential services 95 
Residential Services: 51 
Residential vs Coraiuting PrdDlems: 65 
Ri^ts of handicapped persons 34 
Rt?rc 5 

School Health Services: 153 
Screening procedures 34 
Screening: 153 
sun 69 

SectiOTi 504: That section of the Rehabilitation Act of 1973 153 
Seizure: 153 

Seriously onotionally disturbed: 153 
Service Delivery Area (SEA) 69 
Services for the Deaf and Hearing Inpaired: 44 
Services to xnertibers of a handicapped individual's family 94 
Severe handice^ 154 
Severely and profoundly handicapped: 153 
Skilled Nursing: 49 
Social History: 108, 111, 113, 116 
Social Services: 78 
Socioeocnanic background 22 
Sociological services: 154 
Speciad ecSucation 5, 32 
Special educatic»i: 154 
Special Programs 38 
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Special Prtjgrams Eligibility 37 
SpecxLal Services 13, 79 
Special Student Services: 63 
Special: 154 

Specialized Programs and Services 44 

Specialized Regicml and Ccrammity Services: 61 

Specialized surveys 69 

JSpecific learning disability: 155 

Speech and language ijoopaired: 155 

Speech ispedred: 155 

Sponsored Placements 52 

Standardized reports 28 

State Oouncil of Hi^ier Education for Virginia 54 
State Interagency Transiticxi Task Force (SXTT) 16 
State Special Education Advisory Oanmittee (SSEAC) 11 
State System of Si?}portive Emplqyitient 5 
Status Stud/ 159 

Status Stuc^ of TransitionpJ. Services far Disabled Youth 9 
Strength Deplcyment Inventory for each IZTT member 104 
Student Development Services 61 
Student Financial Aid: 62 
Student itollcw-4J^: 62 
STOEENT SEEECnai 138, 139 
Sunnier Adjustment Program: 80 
Sunmer Program for IftxJergraduates 56 

Supervised Apartments - Programs operated or contracted by CSB 
Si^jported enplqyment services 43 

Si^jported Living Arrangements - Innovative residential 52 
Si:?3ported or TransitionctL Errployment 51 
Si^^rtive services 70 
Surrogate parent: 155 

Surv^ to identify vocational education 159 

Survey to Identify Vocational Education Programs and Services 

Targeted Jobs Tax Credit (TJIC) : VEC 73 

TEAM BOHDING 104 

Team chair 27 

Technology Educaticxi 38 

TeleccKimunications, sensory and other technological aids 95 

Testing: A ccnprehensive testing program 61 

Testing: Individual evaluation procedures 155 

The Adult Hi^ School Diploma Program 41 

Ihe Americanization InstructioneLL Program 41 

The English as a Second language (ESL) 41 

The General Education Development (GED) 40 

The Govemor^s Enployment and Training Department 68 

The ICD survey of di'^led Americans: 159 

The Written Transition Program 27 

Therapeutic Ctomraunity 51 

TiixJall 159 

^racking system 29 

Trade and Industrial Education 38 

Training and Technical Assistance: 83 
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Tcaining programs operated by the private sector 69 
Transfer CJounseling: 62 

Transfer of lead agency responsibility 27, 29 
Transiticn Planning 25 
Transition p rogram 27 
IX»NSITION FRDGRAM GUIDG 140 
Transition team 26 
Tcansitic >slL atplqyment services 94 
Transitional objectives 26 
Transitional Service Inpleinentation 28 
Transportation 35 
Tran^xartation 94 
UJpgrading and retraining 70 
VAST Traciking system 29 
VAST Tracking System 17 
VAST Kesource System 17 

VCXS CJolleges with Special Services Projects 67 
VDOHH 82 

Vending Facilities: Blind and visually handicapped 79 
Veterans Assistance: 63 
Veterans Service 72 
Virginia CJonnunity College System 59 
Virginia Department for the Deaf and Hard of Hearing 82 
Virginia Departinent for the Visually Handicapped 75 
Virginia Department of Education 32 
Virginia Department of Mental Health, Mental 48 
Virginia D^>artinent of Rehabilitative Services 42 
Virginia Errplqyment Ccmmission 72 
Virginia Council on Vocational Education (VCVE) 11 
Virginia Industries for the Blind 79 
Virginia Plan 58 

Virgiiua Public School Division 159 
Virginia R^abilitation Center for the Blind: 79 
Virginia Scholars Program 57 
Virginia Spinal Cord Injury System 46 
Virginia Student Transitioii Program 56 
Virginia Transfer Grant Program 56 
Virginia View 58 

Virginia's Integrated Transition Afproach Ihrou^ Leadership 
Visually handic^ped: 155 
Vita Bank 56 
VITAL 5, 9, 88 

Vocatic»i£d and other training services 94 
VocaticHial Assessment: 117 
Vocational Education 36 
Vocational education: 155 
Vocational evaluation 43 
Vocational esqploration 70 
Vocational History: 109, 114, 117 
Vocational rehabilitative services 42 
Vocational special program 38 
Vocational Training 46 
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Volunteer Services: 78 
Ward of the state: 156 
Will, M, 159 

Wcxxiccw Wilson Rdiabilitation Center: 45 
Work experience 70 
Wbrk habits 69 
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